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ABSTRACT

Thesis Title: An Analysis of English Lexical Stress Patterns by Pashtun ESL Learners

This research study investigates the lexical stress patterns and stress-related errors in the
pronunciation of the Pashtun English as a Second Language (ESL) learners. The subjects
selected for this study were sixty students of undergraduate level, studying in the
Department of English, University of Malakand, Pakistan. The subjects were asked to read
the list of words and sentences that contained the sample words with various number of
syllables and stress positions. In order to find out the patterns used and deviations
committed by the subjects in pronunciation with respect to the English lexical stress, the
researcher selected one hundred and fifty disyllabic and tri-syllabic words commonly in
use at this level. The words were divided into five groups in terms of the number of
syllables and the position of stress in the words. The participants’ performance was
recorded through a mic connected to a laptop and the audios were analyzed through the
PRAAT software. After analyzing the data, it was found that the subjects put stress mostly
on the second syllable in all the disyllabic words and on the third and sometimes on the
second syllable in the tri-syllabic words. In addition, the subjects mostly used the acoustic
feature of intensity to determine stressed syllables in the words. The results also revealed
that these deviations were committed because of the differences of the stress-patterns of
the Pashtu and English languages and the interference of the learners” mother tongue in
their target language (English). The researcher suggests that the learners should be exposed
to the native speakers of English and should be made aware of the lexical stress patterns of
English to overcome the problems they face with regard to the lexical stress of the English

language.
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CHAPTER 1

INTRODUCTION

Pronunciation is a very important aspect of second language (L2) learning and
during the process of L2 learning, learners initially make certain segmental and
suprasegmental errors in speaking. Segmentals signify the vowel and consonant units of
language while suprasegmentals, also known as prosodic forms, are the features like stress,
pitch, rhythm, intonation and juncture (Riney & Hsies, 1993). Most of the modern linguists
and researchers give primary importance to the suprasegmental features of pronunciation.
Gilakjani (2012), for instance, is of the view that in former approaches, the main focus has
been on the segmental features while the more modern researches mainly concentrate on
suprasegmental features. To him, the ultimate aim of ESL learners is to master intelligible
pronunciation instead of adopting perfect accent because the approach of Teaching English
as a Foreign Language (TEFL) is concerned with suprasegmental features. It can enhance
the intelligibility of learners, so, the suprasegmental features of pronunciation should be
given more emphasis than the segmental ones. Hsieh, Johnson & Koehler (1992, as cited
in Checklin, 2012, p.3) add that “errors in suprasegmental features may affect the

comprehension more seriously than the segmental errors”.

According to Cutler (1980), errors in lexical stress are the most commonly and
easily collected ones among suprasegmental errors and can lead to deeper confusion.
Checklin (2012) and Fromkin, Rodman & Hyams (2014) are of the view that there are two
types of languages in terms of pronunciation. In syllable-timed languages such as French,
Talugu and Yoruba, all the syllables of words are stressed equally; contrarily, Russian,
Arabic and English are stressed-timed languages in which the position of stress on syllables
is not fixed. In these languages, some syllables in words have more prominence, others are
less prominent and some have no prominence at all. Checklin adds that in English, as a

stressed-timed language, di-syllabic words have one syllable more prominent than others.



Similarly, in poly-syllabic words, one syllable has more prominence; others have less

prominence, and some others are not stressed at all.

Just like the English lexical stress system, the placement of primary stress in Pashtu
words is also not predictable and the spelling of a word does not indicate the position of
stress. As a result, the foreign learners of Pashtu language must ask the Pashtu native
speakers for the correct position of stress in a word (Tegey & Robson, 1996). In Pashtu
language, the same polysyllabic word is stressed differently in different contexts, for
example, /za ba ke'nam/ “I will be sitting” and / zg ba "kenam / “I will sit” (Penzl, 1955,
as cited in Henderson, 1998, p.3). Same is the case with the words [prewatal] “to fell” and
[préwatal] “they fell”. But according to Henderson (1998) and Tegey & Robson (1996),
there are some fixed rules for some native Pashtu words. According to them, in the native
Pashtu words, the primary stress generally falls on the last syllable if the final sound of the
syllable is a consonant and it falls on the penultimate syllable if it ends in vowel. Similarly,
some affixes in Pashtu language such as /aan/ “animate plural” and /una/ “inanimate
plural”, for example, pomegranates /onar'una/ always take the primary word stress. As
these rules of Pashtu stress may be in contrast with that of the English stress, the learners
of English with Pashtu as their L1 may make errors in the production of English lexical

stress.

In English, errors in word-stress can lead to a significant decrease in intelligibility
(Bond, 1999; Cutler & Clifton, 1984; Field, 2005 & Gallego, 1990, as cited in Checklin,
2012). For instance, the words comment and perfectionist can be comprehended as
commend and perfect shnist if they are stressed wrongly, (Cutler, 1980). It has been
observed that the learners of English with Pashtu as their L1 make certain errors during
speaking in the suprasegmental feature (stress) of the English language. Stress related
errors are seen in their pronunciation during the articulation of the di-syllabic and
multisyllabic English words. Keeping in view the importance of the suprasegmental feature
(stress) and its impacts on the intelligibility, the researcher intends to conduct a systematic

investigation into this area.
1.1 Statement of the Problem

Pronunciation is an integral part of L2 learning, and it can have a deep effect on the



intelligibility of not only the L2 learners, but also the native speakers who are engaged in
interaction with the second language learners. Most of the modern researchers, such as
Gilakjani (2012), O’Brien (2004, as cited in Schaetzel, 2009), Vafaei, Sadeghpour, &
Hassani (2013), are of the view that suprasegmental features, entailing stress, pitch,
intonation and linking, are more important and should be given more importance than the
segmental ones. On the other hand, the stress patterns of Pashtu language, in fact, differ
from that of the English language. Since the Pashtun speakers of English are not aware of
the stress patterns of the English language, they make certain errors in the pronunciation
of the suprasegmental features such as stress pattern of the English language. The lexical
stress of English is known as ‘phonemic stress’ or ‘functional stress’, signifying a type of
stress which changes in a word position may lead to a considerable change in the meaning
of that word. Instances include: conduct and conduct; August and august; digest and
digest; present and present; object and object; and pervert and pervert. Resultantly, the
intelligibility of the Pashtun English speakers with the native speakers of the English
language gets affected up to a great extant. They face great difficulties when they
communicate with the native speakers of English because being the speakers of a stress-
timed language, the English people tend to focus on lexical stress in order to determine the
length and meanings of utterances in conversation. This study intends to identify the errors
committed by the Pashtun ESL leaners and suggest remedies in the area of pronunciation
specifically the stress patterns of English.

1.2 Objectives of the Study
There are two main objectives of this research study. They are:

e To explore the lexical stress patterns in the English pronunciation of the Pashtun

ESL learners; and

e To find out the errors committed by the Pashtun ESL learners with respect to the

stress-patterns of the English language.
1.3 Research Questions

This research study is focused on finding answers to the following questions:

(1) What lexical stress patterns exist in the English pronunciation of Pashtun ESL



speakers?

(2) How are their lexical stress patterns deviant from the norms of English

pronunciation?
1.4 Research Methodology

The details of the methodology used by the researcher for this research study are as follow:
1.4.1 Research Tools and Participants of the Study

For the collection of data, the researcher used the following research tools and participants.
1.4.1.1 Loud Reading of Words and Sentences

The research tool used in this research study was a list of words and sentences
which were read aloud by the students. In order to investigate the stress-related errors and
the lexical stress patterns in the English pronunciation of the Pashtun ESL learners, the
researcher selected sixty students from the department of English of the University of
Malakand, Khyber Pakhtunkhwa (Pakistan). For the collection of data from the
participants, the researcher selected 150 most familiar words including disyllabic to tri-
syllabic words and the words were divided into five groups in terms of the number of
syllables and the position of stress in the words (see appendix A). In addition, the di-
syllabic words were contextualized in sentences and those sentences were taken from the
textbooks of English taught at intermediate level in Khyber Pakhtunkhwa (KP). The
purpose of this contextualization was to highlight the grammatical categories of the words.
Since the list contained the disyllabic words which, when used as nouns/adjectives, are
pronounced with the first syllable stressed and when used as verbs, are pronounced with
the second syllable stressed. For getting an oral-verbal response from the participants, each
of them was asked individually to read the list of words and sentences that contained the
sample words of the study and their voices were recorded through a mic connected to

laptop.
1.4.1.2 Procedures of Data Analysis

For the analysis of the collected data, the researcher used the PRAAT software in

order to get reliable and authentic quantitative results. To do so, the researcher first



measured the three acoustic features of lexical stress, i.e. pitch, intensity (loudness) and
duration, in each sample word of the study read aloud by the participants (see appendix B).
Then, the performance of the participants (words read aloud) was transcribed into the
phonetic symbols of the English language. Finally, the participants’ performance was
compared with the correct pronunciation of the words (with correct lexical stress-position)
given in the Oxford Advance Learners Dictionary (8" edition, 2010) and Cambridge
Advance Learner’s Dictionary (version 1.0, 2003) to find out the English stress patterns

and stress-related errors in the English pronunciation of the participants.
1.5 Theoretical Framework

The theoretical framework used for this research study was the theory of Error
Analysis (EA). The foundation of Error Analysis was first of all laid by the British applied
linguist, Pit Corder, in 1967, and then further advanced by Carl James in 1998. Error
Analysis, according to James (1998), refers to “the process of determining the incidence,
nature, causes and consequences of unsuccessful language” (p.1). It involves, first, an
objective or independent description of the L1 and also of the L2 of language learners, and
then, a comparison of the two in order to locate mismatches between the two languages
(James, 1998). The importance and procedure of Error Analysis is discussed in detail in
the third chapter of this study.

1.6 Significance of the Study

This study is significant as very little systematic work has been done so far in this
area. It will help the students to improve their speaking skills along with correct
pronunciation with special attention to the suprasegmental feature (stress) of the English
language. Moreover, to the English language teachers, it would provide certain useful ideas
to cope with the problems and difficulties of ESL learners (especially the learners of
English with Pashtu as their L1). In addition, it will facilitate the curriculum designers in
incorporating study materials for the Pashtun ESL learners, particularly the ones studying

at BS-level in universities in Khyber Pakhtunkhwa, Pakistan.
1.7 Area of the Study

The area of this research study is linguistics. Therein, it belongs to phonetics and



phonology. In phonetics, it comes under the ambit of acoustic phonetics because it deals
with the acoustic features of lexical stress and in phonology, it belongs to suprasegmental

phonology.
1.8  Delimitation

The researcher had to delimit this research study in order to make it easily and
properly manageable with in the limited time span. The study was restricted only to the
lexical stress, and sentence-stress has been excluded from the ambit of this study. In
addition, the study was confined only to the English di-syllabic and tri-syllabic words.
Words that contained more than three syllables were not included in the investigation of
this study. Furthermore, in terms of data collection, the study was delimited only to the
students studying at undergraduate level in the department of English at University of
Malakand. Finally, the study was restricted to the Pakhtu (the hard dialect) of Pashtu

language.
1.9 Chapters Breakdown

The organization of the chapters of this study is as follows. The first “Introduction”
chapter of this research study briefly introduces the topic and provide a thesis statement.
The second chapter “Literature Review” briefly reviews the available literature in the area
of lexical stress, pronunciation, and error analysis. In the third chapter “Research
Methodology”, the researcher elaborates on the tools, instruments and techniques which
were used for the collection and analysis of the data for this study. The fourth chapter “Data
Presentation, Analysis and Findings” presents and analyze the collected data, and the final
and fifth chapter “Conclusions and Recommendations” contains the conclusions and

recommendations that were given by the researcher in the light of this study.

In this chapter, the researcher briefly introduced the present research study,
focusing on the general background, objectives, significance and methodology of the study.
In the next chapter, the researcher critically reviews various research studies related to the

various aspects of pronunciation in different languages in relation to English.



CHAPTER 2

LITERATURE REVIEW

In the previous chapter, the researcher put forward the research problem, objectives,
research questions, significance of the study and the methodology of the study. In this
chapter, the researcher provides a precise and critical review of the related literature. In
doing so, the researcher intends to focus on the various patterns of pronunciation. In
addition, the stress-patterns of various languages are brought under discussion from the
perspective of English as a foreign/second language learning. The main focus, however,

will be on the patterns and deviations in the suprasegmental feature (lexical stress).
2.1The Pashtu Language

The Pashtu language is the native language of a nation known as Pashtuns (also known
as Pathans) in Afghanistan, Pakistan and some areas of Iran. The language, according to
Rahman (1995) and Ager (2017), belongs to the Southeastern Iranian or Western Iranian
(Henderson, 1998 and Hallberg, 1992) branch of Indo-Iranian languages and has the
following three major varieties. The Northern Pashtu and the Central Pashtu that are spoken
mainly in Pakistan and the Southern Pashtu that is spoken mainly in Afghanistan. However,
Henderson (1983) mentions four main varieties of the Pashtu language

2.1.1 The Speakers of Pashtu Language

Pashtu is the mother tongue of most of the people in Afghanistan and most people
of Pakistan. The exact number of the speakers of Pashtu language all over the world is not
certainly known but the estimated number ranges from 45 to 55 million (Ager, 2017) or
from 50 to 60 million Lewis (2009, as cited in Mahmood 2013). In Afghanistan, it is spoken
as a mother tongue by 11-15.4 million and as a second language by 2.8-7.8 million people
and the total number ranges from 18 to 19 million. Similarly, in Pakistan, it is one of the
four main regional languages of the country and has got native speakers up to 15 percent



of the total population of Pakistan. Apart from KP where it has got a provincial status and
is the native language of most of the people, it is widely spoken in many regions of the
country such as Federally Administered Tribal Areas (FATA), the cities of Sindh including
Karachi and Hyderabad, some regions of Balochistan such as the provincial city Quetta
and even in many areas of Panjab such as Mianwali and Attock. Moving to international
level, according to Ager (2017), quite noticeable Pashtu-speaking communities are found
in many countries of the world including Iran, Saudi Arabia, United Arab Emirates, Qatar,

Russia, Thaialand, Japan, Sweden, Canada and even in United Kingdom and United States.
2.1.2 The Official Status of Pashtu Language

Pashtu has an official and national status in Afghanistan and provincial status in
Pakistan. It has been the national and official language of Afghanistan since 1936 (Ager,
2017) and is still used as official language along with another language Dari. Rahman
(1995) adds that the very first constitution of Afghanistan was written in Pashtu and Dari
languages. Furthermore, the national anthem of the said country is also in the Pashtu

language.

In Pakistan, according to Rahman (1995), there exist four major nationalities,
Panjabis, Baluchis, Sindhis and Pashtuns. These nationalities are mainly based on the four
regional languages of the country, i.e. Panjabi, Baluchi, Sindhi and Pashtu. Though Pashtu
is not used as an official language in any region of the country but it has got a provincial
status. In educational domain, it was since 1940s that Pashtu was used as a medium of
instruction in all the primary schools of KP, and now, it is taught as a compulsory subject
up to grade five in the public schools of Khyber Pakhtunkhwa, one of the four provinces

of Pakistan.
2.1.3 The Linguistics of Pashtu Language

Like every other language, Pashtu also has its own orthographical, syntactical,
phonological and semantic features. Some of these features of the Pashtu language, with
special emphasis on their deviations from the features of English, are briefly discussed
below. This is worth mentioning that forthcoming discussion about the linguistic features
of the Pashtu language should be considered from the point of view of Pashtu as a foreign

language learners having English as their mother tongue.



2.1.4 The Orthography of Pashtu Language

Pashtu is written in Perso-Arabic script (Miller & David, 2014) or Arabic-Persian
script (Penzl, 1951). Its writing system is basically a modified version of Arabic (Baker &
Sadiqi, 2016) and Persian (Mahmood, 2013) and just like the Arabic and Persian writings,
the writing of Pashtu also starts from right and goes towards left. According to Azami
(2009) and Mahmood (2013), the total number of the letters of alphabet in the Pashtu
language is 45. In addition, it contains 4 diacritic marks which change the vowel sounds
but unlike Arabic language, Pashtu language is written mostly without diacritic marks and
this creates problems for the learners and foreign readers of the Pashtu language. Following

is the table of the diacritic marks of the Pashtu language.

2.1.4.1 Diacritic Marks of Pashtu Language
Table 1

Diacritic Marks of the Pashtu Language

Diacritic Unicode Name Translit. 1PA Latin
U+064E Zwar A [a] A

; U+0659 | Zwarakay 5 [5] 5
U+0650 Zer I [i] l

U+064F | Pes u [u] u

https://en.wikipedia.org/wiki/Pashtu alphabet

2.1.4.2 Connecting and Non-Connecting Letters

Baker & Sadigi (2016) mention that unlike the Roman script, there are two types
of letters in the Pashtu language known as connecting letters and non-connecting letters.


https://en.wikipedia.org/wiki/Unicode
https://en.wikipedia.org/wiki/Transliteration
https://en.wikipedia.org/wiki/International_Phonetic_Alphabet
https://en.wikipedia.org/wiki/Latin_script
https://en.wikipedia.org/wiki/Pashto_alphabet
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Connecting letters are those which are joined by the following letter while the non-
connecting ones are not joined by the following letter. Most of the letters of the Pashtu

language are connecting and only ten of them are non-connecting which are as follows.
5955309321 (Baker & Sadigi, 2016, p.4)
2.1.4.3 Difficulty in Pashtu Script for the Learners of Pashtu

Baker & Sadiqi (2016) add that these connecting and non-connecting letters often
produce difficulty for the learners of Pashtu having an L1 with Latin script. A letter in Latin
script can have only two possible shapes, i.e. the capital letter and the small latter. On the
other hand, in the Pashtu language, a connecting letter can have four different shapes based
on its position of placement in a word (indicated by the diacritic marks). In addition, unlike
the Latin script, the size (width) of a letter also changes because of the changing its position
of placement in a word. Issues like these make it difficult for the learners of Pashtu to
recognize the connecting letters of Pashtu when they occur in a position other than isolated.
The non-connecting letters, since they never join the following letters, create gaps inside
words which are sometimes taken as word-break by the learners of Pashtu and make

difficulty for the learners in recognizing the beginning and end of a word.
2.1.5 The Grammar of Pashtu Language

A normal Pashtu sentence takes the word order of SOV, means subject, object and
verb, (Azami, 2009; Mahmood, 2013; and Tegey & Robson, 1996). According to these
researchers, as verb occurs in the last of a sentence, so all the verbal modifiers (adverbs) in
the Pashtu language precede the verb. In addition, to form a simple yes-no question, a
Pashtu statement does not undergo any structural change except a rise in the pitch and
intonation at the end of the sentence. However, for making the question-word
interrogatives, the appropriate question-words have to be put in their proper positions, such
as << A (who), 42 (what), «IS (when), 4552 (how), 4 x> (where), S (which) and Js (why).

2.1.5.1 The Verb Be

Unlike the English language, which has got only three forms of the verb be, including
is, am and are, the Pashtu language has seven forms of the verb be. Azami (2009, p.11)

and Tegey & Robson (1996, p. 92) mention the form of the Pashtu verb be which are as


http://thepashto.com/word.php?pashto=%DA%85%D9%86%DA%AB%D9%87
http://thepashto.com/word.php?pashto=%DA%86%D9%8A%D8%B1%D8%AA%D9%87
http://thepashto.com/word.php?pashto=%DA%A9%D9%88%D9%85
http://thepashto.com/word.php?pashto=%D9%88%D9%84%DB%90

11

follows.

i Zayam: |am.

ii. Taye: you (singular) are.

iii. Tase yast: you (plural) are

iv. Day day: heis

V. Dada: sheis

Vi. Muzh yu: we are

vii.  Duidi: theyare

The Past form of the verb be have got rather eight forms, which are mentioned below.
I. Zawam: | was.

ii. Tawe:  you (singular) were.

iii. Tase wai: you (plural) were

iv. Daywo: heis

V. Dawa: shewas

Vi. Muzh wu: we were

Vii. Duiwu: they were

viii.  Dui wei: they (feminine) were

2.1.5.2 Phrase Rules in Pashtu Language

The phrase rules of Pashtu, the Noun Phrase (NP) and Verb Phrase (VP)
particularly, are also in sharp contrast with those of the English. Unlike the phrase rules of
English which is a head-first language, according to Ahmad, Khan, Orakzai, Ali, & Ahmad
(2012), the NP and VP of the Pashtu language always take the head-final parameter.
Though some functional word classes carry the head-first parameter also. The Prepositional
Phrase (PP) projection is rather much more complicated in Pashtu than English because
here the Pashtu language exhibit “mixed headedness” p.3), i.e. pre-position and post-
position. However, the Pashtu language contains a unique rule regarding the PP projection
known as the "pre-post-position” (Tegey & Robson, 1996, p.154) or "circumposition”
(Brugman, 2014; Miller & David, 2014, p.329) according to which, a noun object is
positioned between a pre-position and a post-position. The researchers add that most of

adpositions in the Pashtu language are circumpositon/pre-post-positions. Some of the most
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commonly used pre-post-positions of the Pashtu language along with examples are

presented in the following table.

Table 2

Examples of Pre-Post-Positions of the Pashtu Language

‘with’

from’

‘from’

‘in, at’
‘after’

‘on/to’

‘under’

Pre-post-position:

[pa ... kel é

[pa ... pase] Y

[pa ... bandel] &.9'*:'"*
13 .. sara) & yu .. o
fla .nal & ..

(13 ... 1dndel ,15.5}! e

13 ... tsdkhal <548 ...

‘under' [tar ... 1dnde] k‘g,.\.‘a}! ey

‘up to’ [tar ... a pore] SIS L. e

«£ «C o

Example:

'in Kabul' [pa k3bal kel ‘PS J...(S “

‘after class’ [pa dérs pasé] = oS &
‘on the bridge’ [pa p1$ bande] & sl d:, -
‘with Asad’ {13 aséd saré] o yw Sl o

‘from Layla’ [13 1ayld na] < ss.L_..J J

‘under the bridge’ [13 pié 13nde] &94.331 dd' J

‘under the table’ [tar méz 13nde} HS'LN Sy

‘from Logar' [13 logér tsékhal & S, o

‘until morning’ [tar sah3ra pére] So oyl

Tegey & Robson (1996. P.155)

2.1.6 The Phonology of Pashtu Language

The phonological system of the Pashtu language contains thirty-two (Tegey &

Robson, 1996) or thirty-four (Wikipedia) consonants, nine pure vowels (Baker & Sadiqi,
2016) and seven diphthongs (Miller & David, 2014). Along with the larger number of
consonants than English, the Pashtu language allows up to hundred consonant

combinations while English has only thirty-five consonant clusters. The following tables

contain all the speech sounds of the Pashtu language along with their phonetic symbols.

2.1.6.1 The Consonant Sounds of Pashtu Language

There are thirty-four consonant sounds in the Pashtu language which are as follows.

Table 3

Consonant Sounds of the Pashtu Language

Labial

Denti-

Retroflex Palatal = Velar | Uvular @ Glottal

Post-



https://en.wikipedia.org/wiki/Labial_consonant
https://en.wikipedia.org/wiki/Denti-alveolar_consonant
https://en.wikipedia.org/wiki/Retroflex_consonant
https://en.wikipedia.org/wiki/Postalveolar_consonant
https://en.wikipedia.org/wiki/Palatal_consonant
https://en.wikipedia.org/wiki/Velar_consonant
https://en.wikipedia.org/wiki/Uvular_consonant
https://en.wikipedia.org/wiki/Glottal_consonant
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alveolar alveolar
Nasal m n n n
Plosive p bt D|t d k g g
Affricate ts dz tf dz
Fricative | f s z|s z | 3|]¢ 1|x ¥ h
Approximant 1 i W
Rhotic r 1

https://en.wikipedia.org/wiki/Pashtu

2.1.6.2 The Vowel Sounds of Pashtu Language
The vowel sounds of the Pashtu language are presented in the following table.
Table 4

Vowel Sounds of the Pashtu Language

fFront Central Back
(unrounded) (uncnuna_a_d)__(mnmn)_‘
High i u
I
Mid =] 2 o
Low a El

Tegey & Robson (1996, p.17)
2.1.6.3 The Diphthongs of Pashtu Language

According to Miller & David (2014), there are seven diphthong sounds in the Pashtu


https://en.wikipedia.org/wiki/Denti-alveolar_consonant
https://en.wikipedia.org/wiki/Postalveolar_consonant
https://en.wikipedia.org/wiki/Nasal_stop
https://en.wikipedia.org/wiki/Bilabial_nasal
https://en.wikipedia.org/wiki/Dental,_alveolar_and_postalveolar_nasals#Alveolar
https://en.wikipedia.org/wiki/Retroflex_nasal
https://en.wikipedia.org/wiki/Velar_nasal
https://en.wikipedia.org/wiki/Plosive_consonant
https://en.wikipedia.org/wiki/Voiceless_bilabial_stop
https://en.wikipedia.org/wiki/Voiced_bilabial_stop
https://en.wikipedia.org/wiki/Voiceless_dental_and_alveolar_stops#Alveolar
https://en.wikipedia.org/wiki/Voiceless_retroflex_stop
https://en.wikipedia.org/wiki/Voiced_retroflex_stop
https://en.wikipedia.org/wiki/Voiceless_velar_stop
https://en.wikipedia.org/wiki/Voiced_velar_stop
https://en.wikipedia.org/wiki/Voiceless_uvular_stop
https://en.wikipedia.org/wiki/Affricate_consonant
https://en.wikipedia.org/wiki/Voiceless_alveolar_sibilant_affricate
https://en.wikipedia.org/wiki/Voiced_alveolar_sibilant_affricate
https://en.wikipedia.org/wiki/Voiceless_palato-alveolar_affricate
https://en.wikipedia.org/wiki/Voiced_palato-alveolar_affricate
https://en.wikipedia.org/wiki/Fricative_consonant
https://en.wikipedia.org/wiki/Voiceless_labiodental_fricative
https://en.wikipedia.org/wiki/Voiceless_alveolar_fricative#Voiceless_alveolar_sibilant
https://en.wikipedia.org/wiki/Voiced_alveolar_fricative#Voiced_alveolar_sibilant
https://en.wikipedia.org/wiki/Voiceless_retroflex_sibilant
https://en.wikipedia.org/wiki/Voiced_retroflex_sibilant
https://en.wikipedia.org/wiki/Voiceless_palato-alveolar_sibilant
https://en.wikipedia.org/wiki/Voiced_palato-alveolar_sibilant
https://en.wikipedia.org/wiki/Voiceless_palatal_fricative#Palatal
https://en.wikipedia.org/wiki/Voiced_palatal_fricative#Palatal
https://en.wikipedia.org/wiki/Voiceless_velar_fricative
https://en.wikipedia.org/wiki/Voiced_velar_fricative
https://en.wikipedia.org/wiki/Voiceless_glottal_fricative
https://en.wikipedia.org/wiki/Approximant_consonant
https://en.wikipedia.org/wiki/Alveolar_lateral_approximant
https://en.wikipedia.org/wiki/Palatal_approximant#Palatal
https://en.wikipedia.org/wiki/Voiced_labio-velar_approximant
https://en.wikipedia.org/wiki/Rhotic_consonant
https://en.wikipedia.org/wiki/Alveolar_trill
https://en.wikipedia.org/wiki/Pashto
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language which are as follows.

Table 5
Diphthong Sounds of the Pashtu Language
Front Central Back
Open Uy
Mid oy Oy
Low ay ay aw aw

Miller & David (2014, p.11)
2.1.6.4 Difficulties in Pushto Phonology for the Learners of Pashtu

In the Pashtu language, there are many sounds that are not present in the English
language, so the learner of Pashtu with English as their L1 face serious difficulties in the
articulation of those sounds. Following is a brief discussion about the problem of
pronunciation faced by the English people while learning Pashtu.

2.1.6.4.1 Difficulties in Consonants

According to Tegey & Robson (1996) and Azami (2009), the major difficulty in
the articulation of Pashtu consonants faced by the learners of Pashtu with English as their
mother tongue take place in those Pashtu consonant sounds which do not exist in the
English language. Following is a list of some of the most problematic Pashtu consonant

sounds for the learners of Pashtu.

Table 6
Problematic Pashtu Consonants
S.No Pashtu Pronunciation English Pronunciation (IPA)
1 el Ikh! or Ix/
2 16/ lg/
3. Ie/ Igh/
4 lel 1R/
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5. /Jl Irl or 1/
6. 10 Inr/ or /n/
7. Izl Itz/

8. 121 Its/

9. I /kh/ or /sh/
10. 15/ It/

11. 15/ Izl

12. lo=l Is/

13. lo=/ /d/

Tegey & Robson (1996, pp.12-13) and Azami (2009, pp.7-8)

3.1.6.4.1 Difficulties in Vowels

Alone with the problems in Pashtu consonants, the learners of Pashtu with English
as their native language face greater difficulties in the pronunciation of Pashtu vowels,
particularly when they are learning new Pashtu words. According to Prasad, Tsakalidis,
Bulyko, Kao & Natarajan (2010) and Baker & Sadiqi (2016), the orthography of Pashtu
does not contain any of the short vowel sounds except the three vowels letters including
«)» [alef], «s» [waw], and «s» [je] which indicate the vowel sounds /a/, /i/, and /u/. This
absence of the vowel sounds make the pronunciation of words very ambiguous and thus,
the word “«auy» can be pronounced possibly as /bend/, /band/, /bund/, /bened/, /banad/, and
/bunad/, etc.” (Baker & Sadiqi, 2016, p.9).

Miller & David (2014) go on further to highlight the non-phonetic character of the
Pashtu vowels. The Pashtu letter «)» [alef] is used for three vowel sounds, including the

long vowel /a/, the short vowel /o/ and the short vowel /i/.
2.1.6.5 The Letters « ) » [alef] and «s» [ye]; Vowels or Semi-Vowels

The Pashtu letters « | » [alef] and «s» [ye] can be used as both vowels as well as
semi-vowels. The former letter can be used for the semi-vowel sound /y/ as well as for the
vowel sounds including /i/ and (sometimes) /e/. Similarly, the later letter can be used for
Pashtu semi-vowel sound /w/ as well as for the vowel sounds /u/, or /o/ (Miller & David,
2014). These two letters and well as the one discussed in the above paragraph, according

to Baker & Sadigi (2016), can be pronounced in multiple ways giving the pronunciation of
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multiple sounds, and this is the reason that the learners of the Pashtu language face great

difficulty in interpreting the vowel letters while reading Pashtu text.
2.2 The Importance of Teaching Pronunciation

Pronunciation is one of the important features of L2 acquisition and it plays a vital
role in spoken conversational interactions and intelligibility (\Vafaei, Sadeghpour, &
Hassani, 2013). However, in language teaching and learning, teachers as well as learners
give primary focus to grammar and vocabulary and they do not pay enough attention to
pronunciation. Szynalski and Wojcik (as cited in Opracowanie, 2016) are of the opinion
that to many students, teaching and learning pronunciation is just a waste of time, as they
can communicate with each other and can easily understand one another in the classroom.
But Opracowanie (2016) gives three main reasons for the mutual intelligibility between a
teacher and his students mentioned by Szynalski and Wojcik. First, he says that in
classroom, the teacher is well aware of the weak pronunciation of his students, so they can
comprehend each other. Second, they come from the same region and have same native
language and because of the influence of the same native language, they make same sort
of mistakes, so they can understand each other. Finally, they are not exposed to finely-
tuned input, this is the reason that they believe their pronunciation is perfect and they
understand each other, but when they come into contact with the native speakers of the
target language, they fail to understand and to be understood by the native speakers. As
Morley (1991, as cited in Gilakjani, 2012), says that the ultimate aim of teaching and
learning pronunciation is to achieve intelligibility, comprehensibility and interpretability
with the native speakers of a target language. Opracowanie (2016) rejects the view of

Szynalski and Wojcik about students’ ignorance of teaching and learning of pronunciation.
2.3 Factors Affecting Pronunciation

According to Yule (1996), a person can easily acquire a language system during
his/her early childhood, but after crossing the Critical Period (puberty), he/she finds it
difficult to master a target language. He suggests that after puberty, some features of
language like vocabulary and grammar can easily be mastered, but others like ‘phonology’
can hardly be mastered. He suggests some reasons for this difficulty. First, unlike a child

who is all the time exposed to L1, an adult has very less opportunities of being exposed to
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the target language. Second, unlike a child who has no means of communication to interact
in, an adult has already a means of communication (his/her L1), so he/she does not feel it
that much necessary to get native-like mastery over the target language. Finally, an adult
already has the phonological system of his mother tongue (L1) in his mind, so while trying
to get mastery over the phonological system of an L2, the patterns of the phonological

system of L1 do interfere.

In another study, Gilakjani and Ahmadi (2011) mention some other important
factors that affect the learning of pronunciation. To them, the most influential factors that
affect the learning of pronunciation include the difference of accent, difficulty of prosodic
features, lack of motivation, exposure to the target language input, attitude of learners
towards the target language and its culture, less focus on pronunciation in instruction, age
and personality of learners, and most importantly, the influence of the sound pattern of the

learners’ mother tongue.

2.4 Features of Pronunciation
The production of sounds (pronunciation) of a language is characterized by many
features. In his research study, Gilakjani (2012) mentions various elements of English

sounds. Those features are:
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Table 7

Features of Pronunciation

FEATURES
OF ENGLISH
PRONUNCIA
TION

—
Segmental Suprasegme
features g ntal features
[ 1' ]
Phonemes Linking Intonation Stress
I
[ ]
Consonant Vowel Word Sentence
sounds sounds stress stress
[ ] [ ]
\Woiced Unvoiced Single Diphthongs
I
| |
Short Long

Gilakjani (2012, p. 120)
2.4.1 Segmentals and Suprasegmentals

Gilakjani (2012) mentions some elements of English pronunciation and divides
them into two broad categories, i.e., segmental features and suprasegmental features.
Segmental features, according to the researcher, are the features of pronunciation at micro
level. They include the phonemes (consonants and vowels) of the English language.
Suprasegmental features, on the other hand, are the features of pronunciation at macro
level. According to the researcher, the important features of pronunciation at

suprasegmental level are linking (joining the last sound of word to the first sound of the
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next word), intonation (the melody of language), and stress (the peak of prominence in a
word). The researcher adds that the main focus in former approaches was on segmental
features while the more modern research studies mainly concentrate on suprasegmental
features. To him, the ultimate aim of ESL learners is to master “good pronunciation”, not
“perfect accent” (p.121). As an approach with focus on suprasegmental features enhances
the intelligibility of learners, so the suprasegmental features of pronunciation should be

given more emphasis than the segmental ones.

The aforementioned view about the importance of the suprasegmental features is
supported by many other researchers, such as Vafaei, Sadeghpour, & Hassani (2013).
Similarly, the results of the research study conducted by O’Brien (2004, as cited in
Schaetzel, 2009) show that the focus of native speakers is more on stress, intonation, and
rhythm than the segmental features.

2.5 Stress

Stress is defined by many linguists as a degree of peak of prominence or emphasis
with which a syllable in word or a word in sentence is uttered. This simple definition of the
term stress leads us to two types of stress, i.e. sentence stress and lexical stress. However,
before starting a detailed discussion on those two types, let us briefly discuss the
importance and effects of stress on intelligibility.

2.5.1 Stress and Intelligibility

The suprasegmental feature (stress) and its appropriate placement on syllable inside
words or on words inside sentences plays a very important role in pronunciation and
intelligibility. Hickey (n.d) is of the view that the sequences of stressed and unstressed
syllables provide a rhythm to language which facilitates the listener to comprehend what
the speaker is saying. In the English language particularly, errors in word-stress can lead
to a significant decrease in intelligibility (Bond, 1999; Cutler & Clifton, 1984; Field, 2005;
Gallego, 1990, as cited in Checklin, 2012). As exemplified by Cutler (1980), the words
comment (p.71) and perfectionist (p.72) can be comprehended as commend and perfect

shnist if they are stressed wrongly.

2.5.2 Types of Stress
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As has been mentioned above in the definition of stress, there are two types of

stress. Those two types are discussed in detail below.
2.5.2.1 Sentence Stress

According to Fromkin, Rodman & Hyams (2014), there is one syllable (or word)
in every sentence of the English language that carries greater prominence than all the other
syllables of the sentence. Such a syllable (or word) is said to have sentence stress. To put
it simply, sentence stress refers to the degree of prominence with which a word is uttered
inside a sentence. According to a research study conducted by Adult Migrant English
Program (AMEP) Research Centre (2002), while uttering a sentence, a speaker tends to
stress the content words of the sentence, means the words that carry the actual meaning of
the sentence, and in doing so, he/she has to separate the most important word(s) in the
sentence by giving greater stress to that word(s). For instance, if the speaker of the sentence
“Lynda shouldn’t take the students to the party” (p.2) wants to say that only Lynda, and
not anyone else, should not take the students to the party, he has to put greater stress on the
first syllable of the word Lynda than all the other syllables of the given utterance. Such

type of stress is also referred to as contrastive stress sometimes.
2.5.2.2 Lexical Stress

Lexical stress, also known as word stress, according to Ghani (2005), Hickey (n.d),
and Nordquist (2017), is the degree or peak of emphasis or prominence given to a
particular syllable within a word in speech. Hickey adds the adjective “acoustic” to the word
“prominence” and defines lexical stress as an acoustic prominence given to a syllable. To
Tegey & Robson (1996), the lexical stress is denoted by "<z symbol (a small vertical line)
in the phonetic transcription of a word. Unlike the sentence stress which focuses on the
entire sentence to find the stressed word, the lexical stress in confined to word-level only.
Fromkin, Rodman & Hyams (2014, p.253) give the following example to clarify the peak

of prominence given to a syllable in a word.
Pérvert (noun) as in “My neighbor is a pervert”.
Pervert (verb) as in “Don’t pervert the idea”.

2.5.3 Features of Lexical Stress (Stressed Syllable)


https://www.thoughtco.com/syllable-definition-1692165
https://www.thoughtco.com/speech-linguistics-1692121
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There are many features which characterize lexical stress. Sadeghi (2013) and
Hickey (n.d) mention that pitch, intensity (loudness), vowel quality, and duration are the
main acoustic features which characterize lexical stress. Bian (2013) and Fromkin, Rodman
and Hyams (2014) are of the view that in order to make a syllable stressed, we have to
change (usually rise) the pitch, make the syllable longer and make it louder. They add that
in most cases, all these three acoustic features are used together to give stress to a particular

syllable.
2.5.3.1 The Features of Lexical Stress in Different Languages

Sadeghi (2013), in the aforementioned study, discusses that the role of each of the
said acoustic cues in the phonetic realization of stress varies from language to language. In
some languages as Chinese and Japanese, stress is characterized mainly by pitch while in
other languages such as English and Dutch, intensity and duration also play an equal role

in the phonetic realization of lexical stress as pitch does.
2.5.4 The Differences of Stress Assignment in Languages

Every language has got its own rules for the assignment of lexical stress to syllables.
Sadeghi (2013) is of the view that an L2 learner, having the habits of particular stress
patterns, can face great difficulties in getting mastery over the stress patterns of another
language. Bian (2013) terms this phenomenon as the “transfer” of native language sound
systems which is, according to Rasier & Hiligsmann (2007), the application of the
knowledge of their native language to a target language by L2 learners.

2.5.5 Stress Assignment in English Language

Sumdangdej (2007) mentions some generalization for the assignment of the
primary stress to syllables in the English language. In the English di-syllabic words, the
stress is mostly on the first syllable if the word is used as noun, and on second syllable if it
is used as a verb. He claims that approximately more than 60 percent English di-syllabic
nouns have stress on the first syllable and more than 60 percent of English verbs have stress
on the second syllable. Similarly, most of the English tri-syllabic words have stress on the
first or second syllable.

2.5.6 English vs Other Languages’ Stress Patterns
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Sumdangdej (2007) adds that people from different regions of the world learning
English as a second or foreign language have various L1 backgrounds. In most cases, the
ESL learners’ L1 has different stress patterns that are deviant from those of the English
language, so, the learners come across various difficulties in acquiring the stress patterns
of their target language, English.
2.5.6.1 English vs Chinese Stress Patterns

In his research study, Bian (2013) opines that the stress patterns of English are
different from those of Chinese and because the learners of English with Chinese as their
L1 transfer their L1 stress patterns to English, that is why, the English lexical stress is
difficult for them and they often make stress related errors in the pronunciation of the
English language. The researcher says that unlike the English lexical stress, the vowel-
reduction phenomenon does not exist in the Chinese lexical stress. He further claims that
the Chinese language shares the strong-weak pattern of lexical stress (e.g. nation, people
and pretty etc.) with English but unlike English, Chinese does not have the weak-strong
pattern of stress (e.g. unless, forgot, connect etc.). Because of this interference of the
Chinese lexical stress, the Chinese EFL speakers give more stress to the first unstressed
syllables of English words. As in his research study, the subjects pronounced the words
“forgot, obtain, and original” as /’fogot/, /'gbtein/, and /'arid3inal/ instead of [fo got],
[ob'tein], and [a'rid3inal].

Similarly, the researchers of the study conducted by the Defense Language Institute
(1974) attempted to find out those differences between the structures and patterns of
English and Chinese language which cause difficulties for Chinese EFL learners in learning
English. The researchers claim that in Chinese language, a stressed syllable is characterized
mainly by pitch and also by duration, but not by intensity. In contrary, in English, it is
characterized by intensity, duration, but may not necessarily be characterized by pitch. As
a result, the Chinese speakers, while articulating the English stressed syllables, increase the

pitch range of stressed syllable instead of increasing the level of intensity (loudness).

The researchers further add that unlike the stress patterns of English, the stress
patterns of Chinese are very simple. A Chinese word usually has strong stress on the final

stressed stem, slightly weaker stress on the final stem and intermediate stress on all the
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other stems. But the English lexical stress system is very complicated as compared to that
of Chinese. In the English lexical stress system, there are three or four degrees of stress
and to establish rules for the placement of those degrees of stress in polysyllabic words is
very much difficult particularly, in the case of derivational affixes which often lead to
stress-shift as in the words photograph /'fouteg ra:f/, photography /fa'tografi/, and
photographical /fouto'grefikol/. The researchers add that the phenomenon of vowel
reduction in English unstressed syllable is further complicated. These complications of
English word stress make the learning of English stress system very difficult for the

Chinese EFL learners.
2.5.6.2 English vs Japanese Stress Patterns

Similarly, Carruthers (2006) says that in English, being a stress-timed language, the
length of an utterance is determined by the number of stressed syllables while in Japanese,
being a syllable-timed language, it is the number of syllable which determines the length
of an utterance. With respect to the effects of the variations in the acoustic cues in the
phonetic realization of stress of Japanese EFL learners on their English language
pronunciation, the researcher says that the lexical stress in English is characterized by
duration, intensity, and pitch but in Japanese, it is characterized by pitch only, not by
duration. And so, according to Pei (1966), in such type of stress, the prominence to a
syllable or word is given by a raised pitch or a change of pitch. He terms this type of stress
as pitch accent. Avery and Ehrlich (1992, as cited in Steven), claim that in Japanese
language, all vowels are pronounced fully and because of the influence of there L1, their
English pronunciation may lack vowel reduction. As vowel reduction is an important
feature of English stress, so its unavailability may lead to the Japanese EFL learners’

inability to produce correct English stress.
2.5.6.3 English vs Thai Stress Patterns

According to Sumdangdej (2007), most of the words in Thai language are
monosyllabic and almost all the multi-syllabic words in Thai have stress on the final
syllable. So, while articulating English words, the Thai speakers of the English language
make negative transfer of their L1 stress patterns. They articulate the English multi-syllabic

words erroneously either with all syllables stressed equally or with the final syllable
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stressed.
2.5.6.4 English vs Finnish Stress Patterns

Finnish language is also a fixed-stressed language, but its stress patterns are in sharp
contrast with those of the Thai language discussed above. In Finnish, every word tends to
have the first syllable stressed, (Hickey, n.d). Due to this fixed-stressed system, the
speakers of Finnish language find it very difficult to adopt the stress patterns of the English

language.
2.5.6.5 English vs Polish Stress Patterns

In Polish language, every word has to have primary stress on the penultimate
syllable regardless of the number of syllables in the word, (Hickey, n.d). Consequently, the
speakers of Polish language mostly mispronounce (in terms of stress placement) the
English disyllabic and multisyllabic words except the ones which have the primary stress

on the penultimate syllable.
2.5.6.6 English vs Urdu Stress Patterns

In his research study, Hussain (1997) attempted to explore the different acoustic
features of the lexical stress of Urdu language. The researcher used xwaves for the
measurement of the acoustic features in the data collected from the participants of his study.
The results of the study showed that in Urdu language, lexical stress is characterized by
duration, frequency and the quality of vowel. Intensity, however, has nothing to do with
the lexical stress in Urdu language. The researcher adds that Urdu is a fixed stress language

though it gives some indicators of being a variable stress language.
2.5.6.7 English vs Persian Stress Patterns

In English, the position of stress on syllables in words is not fixed and this is the
main reason that EFL learners often make stress related errors particularly in those
multisyllabic words in which the position of stress varies when those words are used in
different contexts, i.e. as verbs and as nouns (Vafaei, Sadeghpour, & Hassani, 2013). They
asked a group of 30 intermediate Iranian EFL students to pronounce a list of 40 two-
syllabic words. As a result, they found that the performance of the students in the disyllabic

words having stress on the first syllable was significantly different from their performance
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in those disyllabic words in which the stress falls on the second syllable. The researchers
further tested three-syllabic words and found the performance of the students in the three-
syllabic words having stress on the first syllable significantly different from those in which
the stress was on the second syllable.

According to the researchers, these stress-related errors are caused by certain
differences between the stress patterns of the Persian and English language. Those

differences are mentioned below:

1. In simple words of Persian language, the strongest stress predominantly falls on
the final syllable, as in the words /ke'tab/ (book), /Zi'ba/ (beautiful) , and /ma‘dar/ (mother).
In contrast, in English words the stress placement is not predictable; it can fall on any
syllable as in the words fortunately / 'fo:tfonatlr /, rhetorical /ri'toriksl/, agricultural

[eegri’kalfforal/ and misrepresent /mis repri’zent/.

2. In nominal compounds of Persian language, the stress falls on the final member

of the compound but in English, it falls on the first member.

3. In English, Some nominal compounds and phrases may carry two alternative
stress patterns, as in White House; /wait "haus/ and /'wait havs/. In Persian on the other

hand, there is only one stress pattern, i.e. the final word is stressed.

4. In English compounds which contain a determiner and a head, the strongest stress

falls on the head noun while in Persian, the primary stress in on the modifier.
5. In Persian, there is stress on interrogatives while they are not stressed in English.

6. The negative prefixes are stressed in Persian but unstressed or less stressed in

English.
2.5.6.8 English vs Languages with ""No Stress Patterns"

According to Checklin (2012), in terms of pronunciation, there are two types of
languages, namely, the stressed-timed languages and syllable-timed languages. All the
languages mentioned previously in the above few paragraphs, along with Russian, Arabic
and English belong to the category of stressed-timed languages. In English, for example,
as a stressed-timed language, di-syllabic words have one syllable more prominent than

others. Similarly, in poly-syllabic words, one syllable has more prominence; others have
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less prominence, and some others are not stressed at all (Checklin, 2012). In contrary,
according to Checklin (2012) and Hickey (n.d), syllable-timed languages, including
French, Talugu and Yoruba, are those languages in which the acoustic prominence is
equally distributed among all the syllables of a word. To put it simply, all the syllables of
words are stressed equally. Such languages are said to have no apparent stress-pattern. So,
the learners of English who have a syllable-timed native language, find it very difficult to

acquire the stress patterns of English.
2.5.7 Differences of Stress Patterns within the Dialects of the English Language

The stress system of English is very complex (Hickey, n.d) and according to
Fromkin, Rodman & Hyams (2014), there can be differences in the stress patterns of a
particular word(s) between the different varieties of a same language. In the word
laboratory, for instance, the British speakers articulate only one stressed syllable while the
Americans tend to articulate two stressed syllables. This illustration further adds to the

complexity and unpredictability of the English lexical stress patterns.
2.6 The Present Study

The differences between the phonological systems of languages discussed above
may also be found between the phonological systems of Pashtu and English, which may
result in the stress-related errors made by the learners of English with Pashtu as their L1.
As has been mentioned above, according to Henderson (1998) and Tegey & Robson
(1996), there are some fixed rules of lexical stress for some native Pashtu words. According
to them, in the native Pashtu words, the primary stress generally falls on the last syllable if
the final sound of the syllable is a consonant and it falls on the penultimate syllable if it
ends in vowel. Similarly, some affixes in Pashtu language such as /aan/ “animate plural”
and /una/ used to indicate the inanimate plural, as in the word /onar'una/ (pomegranates),
always take the primary word stress. So as the rules and patterns of the lexical stress of
Pashtu language may be in contrast with those of the English language, this might be the
reason that the Pashtun learners of the English language make errors in the production of

English lexical stress.

There has been very little systematic research carried out in the area of lexical stress

in Pashtu language from the perspective of ESL learning. Mahmood (2013), in his research
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study, has explored this area but his investigation is very limited due to many reasons.
Firstly, the main focus of the researcher was to explore the Pakistani (Pashtu) variety of
English and to get it recognized all over the world. Secondly, the researcher has
investigated all the consonant and vowel sounds of the English language and has devoted
only a very small portion of his study to the area of stress. He has taken only twenty English
words for the investigation of stress-related errors committed by the Pashtun ESL learners.
In addition, he has analyzed the collected data simply by using a headphone and because
of the time and space constraints, the researcher could not use an authentic and reliable
source such as PRAAT or xwaves for the analysis of the data. Finally, he has restricted his
study only to the Yousufzai dialects of the Pashtu language. Apart from this research study,
there is no other systematic study conducted in the area of lexical stress on the Pashtun
ESL learners. This study intends to fill the gap that has been found through the above

literature review.

The above review of the available related literature shows that the foreign learners
of English face various difficulties and make many errors in the suprasegmental feature of
pronunciation (stress) of the English language. The difficulties they face and the errors they
commit are mostly related to the incorrect placement of stress in words and also to the use
of the features of stress. These errors are resulted mainly from the differences between the
stress patterns of English and EFL leaners’ native languages including the differences in
the rules of the placement of stress on syllables in words and the differences in features of
stress between English and other languages. As has been mentioned previously that the
Pashtun ESL learners may also make certain errors in the articulation of the lexical stress
of the English language due to the differences in the stress patterns of Pashtu and English,
and since no proper research has been carried out in this area on Pashtun ESL learners, the

researcher intended to conduct a systematic study in this area.
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CHAPTER 3

RESEARCH METHODOLOGY

In the previous chapter, “Literature Review”, the various aspects of pronunciation
and of the suprasegmental feature “stress” in different languages were discussed in detail
including the features of pronunciation, the features of stress, the differences between the
stress patterns of different languages in the world, the various stress-related errors
committed by ESL learners with different native language backgrounds and some
underlying reasons for those errors. In this chapter, the target population, tools and methods
used in this study are brought under discussion.

The present study is quantitative because;

(@) It contains statistical, numerical and measurable data, i.e. the numerical values
of the three features of stress, number of the participants and words and the aggregate
results in the collection and analysis of data, etc.

(b) The results derived from the study can be generalized to broader population, i.e.

to all the learners of English with Pashtu as their L1.
4.1 Instruments and Procedure of Data Collection

Different instruments and procedures used by the researcher for the collection of

data are as follows:
4.1.2 Words and Sentences

The researcher selected 150 most familiar words for this research study. The sample
words were taken from the English books of Intermediate level taught at government and
private colleges in Khyber Pakhtunkhwa. Only those words were selected which were more
familiar and frequently occurred in day-to-day conversation. The selected words were

divided into two groups i.e. sixty disyllabic words and ninety tri-syllabic words. The words
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of the first group (disyllabic words) were further divided into two sub-groups; (a) a group
of thirty disyllabic words with stress on first syllable and (b) a group of thirty disyllabic
words with stress on second syllable. In addition, the disyllabic words were contextualized
in sentences so as to highlight their grammatical category, i.e. verb, noun or adjective.
Those sentences were taken from the textbooks of English taught at intermediate level in
KP. Similarly, the words of the second group (three-syllable words) were divided into three
sub-groups; (a) a group of thirty tri-syllabic words in which the stress falls on first syllable,
(b) a group of thirty tri-syllabic words in which the second syllable is stressed and (c) a
group of thirty tri-syllabic words with stress on the third syllable. The tri-syllabic words

were presented in isolation, not in sentences.
4.1.3 Loud Reading of the Words and Sentences

The researcher asked the participants of the study to read the list of words and
sentences that contained the sample words of the study. This was done because the present
research study involved the presentation of oral-verbal stimuli and the subjects’ reply in

terms of oral-verbal responses.
4.1.4 Voice Recording

The oral-verbal responses of the participants were recorded through a voice
recorder. For the recording of the voices of the participants, the researcher used an
electronic mic, named WEILONG (model; N703) which was connected to the researcher’s
laptop. The researcher could have used other recording devices like tape-recorder, mp3
recording device, digital video camera, etc. but he used the mic because it was more reliable
than the other devices, as very clear and sharp voices were required to be analyzed through
the PRAAT software. In addition, the voices of the participants were recorded in Audio
WAV format with the help of two computer software programs, namely Ocen-Audio and
Audio-Dope. The voices were recorded in WAV format because this format is supported

by the PRAAT software through which the researcher analyzed the collected data.
4.1.5 Procedure of the Data Collection

The data were collected in two phases. In the first phase, the researcher conducted

a pilot study in order to check the validity and reliability of the words and sentences given



30

to the participants, the reliability and quality of the voice recording device, and the
researcher’s command over the PRAAT software. In this phase, the researcher made three
participants read the given words and sentences. After analyzing the data collected in the
first phase, the data revealed that the participants had faced difficulty in reading aloud
certain words in sentences, for instance, the word complicit, lieutenant, hazardous and
adherence. Similarly, during piloting, the words which consisted of four syllables in the

list were removed. For instance, the words conceptual and political.

After the pilot study, the researcher discussed the problems faced by him and by
the research participants with his research supervisor and with his senior colleagues in the
department of English, University of Malakand and made changes in the words and
sentences accordingly. In addition, the researcher’s command over the PRATT software

was also discussed with the supervisor and senior colleagues and hence, confirmed.

In the second phase, the researcher formally made the research participants read
aloud the given lists of words and sentences. The purpose of this reading was to get an oral-
verbal response from the subjects. In addition, the voices of the subjects were recorded
through the said recording device and were input in the PRAAT software to find out the
stress patterns and the various acoustic features of lexical stress in the voices of the

participants.
4.2  Subjects and Participants

4.2.1 Sampling technique

In this research study, the researcher used the probability sampling or random
sampling technique for the selection of subjects. The purpose of using this sampling
technique was to avoid bias in the selection and to provide a natural setting to the study.

4.2.2 Location of the Study

The subjects selected for the study were the regular students of BS-English (4-
years) at the department of English in the University of Malakand, Pakistan. The subjects
were selected from the fifth and seventh semester (Spring) of the BS course. The researcher
selected the subjects only from these two semesters because they have already studied

Phonetics & Phonology as a part of their course curriculum in their third semester.
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4.2.3 Target Population

Because of the limitation of the allotted space time, the researcher had to select only
a specific number of students from the target population. From the aforementioned two
semesters, sixty subjects were selected through Systematic Sampling. Since there were
total seventy-five students in the aforementioned two classes and the researcher had to
select only sixty out of the total participants. So the researcher had to exclude fifteen
participants. Thus, the researcher randomly selected the first participant and then every Kth
number was selected (such as 6%, 11", 16™ and 21%, etc). Through this method, sixty
participants were selected out of seventy-five. The selected participants included thirty-
two males and twenty-eight females. Similarly, all of them belonged to the same native

(Pashtu) language speech community.
4.3 Data Analysis

For the analysis of the collected data, the researcher used the PRAAT software for
measuring the acoustic features of lexical stress, including pitch, intensity (loudness) and
duration. The researcher first played every audio file (the voices recorded from the
participants) through the PRAAT software and looked for the values of the three acoustic
features of lexical stress in the stressed as well as unstressed syllables of the sample words.
Then, the values of the said features of all the syllables within every word were compared
in order to determine the stressed syllable in each word pronounced by the participants. For
this purpose, the researcher used tables in which each pronunciation of a word was noted
in terms of the stressed syllable and the acoustic features of stress used for determining that
particular syllable as the stressed syllable, and so, the researcher collected nine thousand
pronunciations for the one hundred and fifty sample words, i.e. sixty pronunciations for
each word. Finally, the researcher used highlighters of five different colors for
differentiating the following pattern; pink highlighter for the first syllable stressed, orange
highlighter for the second syllable stressed, yellow for the third syllable stressed, green for
two syllables stressed equally and blue for the unintelligible pronunciation of a word (see

appendix B).

After finding the values of the said acoustic features of all the collected data, the

researcher presented the performance of the participants through pie-charts and bar-charts.
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The researcher used the pie-charts in order to compare the frequency of stress placement
on various syllables in each word, i.e. first syllable, second syllable and/or third syllable.
In addition, the researcher used the bar-charts for presenting the frequency of the acoustic
features used by the research participants for articulating the stressed syllables in the

sample words.

Finally, after presenting and discussing each sample word separately in the
mentioned way, the researcher presented the overall performance of the participant by
creating a separate table for each category of the sample words and calculated the aggregate
results of the performance of the participants. The purpose of the aggregate/overall results
was to reach the main goal of this research study, that is, to find out and decide which
particular stress patterns have been used by the participants of this study in their

pronunciation.
3.4 Theoretical Framework

3.4.1 Error Analysis (EA)

The theoretical framework for this research study comes from the theory of Error
Analysis (EA). The foundation of Error Analysis was first of all laid by the British applied
linguist, Pit Corder, in 1967, and then further advanced by Carl James in 1998. Error
Analysis, according to James (1998), refers to “the process of determining the incidence,
nature, causes and consequences of unsuccessful language” (p.1). It involves, first, an
objective or independent description of the L1 and also of the L2 of language learners, and
then, a comparison of the two in order to locate mismatches between the two languages
(James, 1998).

EA has got a vital importance in the study of language teaching and learning.
According to Corder (1967), a systematic analysis of the errors committed by language
learners makes it possible to find out the areas that need reinforcement in teaching. Such
an analysis is significant for language teacher, learner, as well as for researcher (Kopec¢na,
2008; Miyake, 1997; & Sompong, 2014). It facilitates the language teacher to know how
much have the learners progressed and what needs to be taught further. Similarly, it helps
the language learners to discover the rules of their L2. To the researcher, it provides

evidences of the entire processes, strategies and procedures of language learning. Erdogan
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(2005, as cited in Bizongwako, 2015) adds that the analysis of errors is very important for
the curriculum designers also, as the results obtained from a scientific and careful analysis
of the learners’ errors can help the designers produce efficient amount of teaching materials

for the teaching of language.
3.4.2 Procedures of Error Analysis (Stages)

According to Ellis (1994, as cited in Al-Khresheh, 2016), there are four consecutive
stages of conducting a research based on Error Analysis. In the present research study, the
researcher intends to use only the following three of those stages.

1. Collection of a Sample of Learners Language

In this first stage, a sample of the language of learners (participants) is collected

through a research tool such as test or interview etc.
2. Identification, Recognition or Detection of Errors.

In this stage, the collected data is analyzed in order to identify or detect errors
committed by the participants of the study. Error, according to James (1998) refers to “an

unsuccessful bit of language” (p.1).
3. Description and Classification of Errors

After the detection of errors, they are described in a way that they can be explained
easily in the coming stage. In this stage, the identified errors are counted and classified into
different categories and subcategories. Corder (1967) mentions the following four
categories of errors. a) Omission, b) addition, ¢) misinformation, and d) misordering.

3.5 Limitations

Although this research study has reached its aims, but there were some unavoidable
limitations faced by the researcher during the collection and analysis of the data. Some of

them are as follows.

First, due to the time and space constraints, the researcher could not write down all
the values of the acoustic features of lexical stress in this research study. As has been
mentioned earlier in this chapter, the words selected for this study contained sixty di-
syllabic (120 syllables) and ninety tri-syllabic (270 syllables) words, and as there were
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sixty participants of the study, so the researcher had to analyze a total number of 23,400
syllables through PRAAT. In addition, as each syllable contains three features of lexical
stress, so the researcher had to consult the software and look for numerical values (figures)
for 70,200 times. As the maximum word limit for this research study was 50,000 words
and the allotted time was also limited, thus it was not possible for the researcher to present
and analyze the numerical values of all the sample words pronounced by all the participants

of this study.

Secondly, the disyllabic words were given to the participants in complete sentences
and those sentences consisted of a number of other words which were not the part of the
study. So, it was troublesome and time consuming, both for the participants during reading

aloud the sentences as well as for the researcher during the analysis of the data.

In this chapter, the researcher briefly discussed the research design, participants,
methods and tools used for the collection and analysis of the data. In addition, the
limitations faced by the researcher during the collection and analysis of the data were also
discussed briefly. In the next chapter, a detailed presentation and rigorous analysis of the
collected data is given. In addition, the major findings drawn from the results of this study

are also discussed in the next chapter.
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CHAPTER 4

DATA PRESENTATION, ANALYSIS AND FINDINGS

In the previous chapter, i.e. Research Methodology, the researcher put forward the
research design of the study. The researcher selected sixty participants from the target
population and asked them to read aloud a list of sentences and words which contained
disyllabic and tri-syllabic words having stress on various syllables. The voices of the
participants were recorded through a microphone connected to laptop and then the recorded
audios were analyzed through the PRAAT software. In doing so, the main focus was on the
three acoustic features, i.e. intensity, pitch and duration, in order to determine the stressed
syllable in each word. In this chapter, the various stress patterns and stress-related errors
in the pronunciation of the participants of the study are presented, analyzed and discussed.
In addition, the major findings drawn from the results of this study are also discussed in

this chapter.

To find out the stress patterns used by the Pashtun ESL learners in their
pronunciation, the results of the study are discussed in this chapter in three phases. First,
all the sample words read aloud by the participants of the study are analyzed one by one to
identify the stress patterns used by the participants in each word. Secondly, the analysis of
the three acoustic features of lexical stress used by the participants is provided. Finally, an
overall analysis of each of the five groups of words is carried out to determine the lexical
stress patterns used by the participants of the study in each group of the selected words of

this study.

The analysis is done with the help of pie-charts and bar-charts to provide a visual
and clear picture of the patterns and deviations used by the participants. Pie-charts are used
to describe the frequency of particular patterns of lexical stress placement in the
participants’ pronunciation while the acoustic features of lexical stress, i.e. intensity,

duration and pitch are presented and analyzed with the help of bar-charts. In addition, all
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the charts are discussed and elaborated in words to clarify them for the readers of this study.
4.1  Analysis of Individual Words

In this first phase of data presentation and analysis, all the words of the study are

presented, analyzed and discussed on by one. The analysis is as follows.
4.1.1. Analysis of the Disyllabic Words with Stress on First Syllable

The list of sentences and words given to the participants of the study contained
thirty disyllabic words with stress on first syllable. These words, when used as nouns or
adjectives, are pronounced with the first syllable stressed. In this research study, the said
disyllabic words were pronounced by sixty participants. Following is the analysis of the
stress patterns used by the research participants in those disyllabic words.

4.1.1.1 The Word ‘August’ with Stress on First Syllable

The very first word among the disyllabic words with stress on first syllable given
to the participants for reading aloud was the word August. This word, when used as noun,
is pronounced with the first syllable stressed. In this research study, sixty participants read
this word aloud. A brief analysis of stress patterns used by the participants of the study in

this word is given below.
41111 PRAAT Analysis of the Word ‘August’

The following figure shows the analysis of the word August articulated by the first
participant of this research study. In this figure, there are three lines, a straight vertical line
and two curved horizontal lines. The vertical line divides the word August into two
syllables while among the curved horizontal lines, the upper one shows the intensity and

the lower one shows the pitch used by the participant while articulating this word.
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August

PRAAT Analysis of the Word August

Table 8
Statistical Values of PRAAT Used by the First Participant in the Word ‘August’
First Syllable Second Syllable
Intensity Duration Pitch Intensity Duration Pitch
74.593 0.149 130.813 77.950 0.412 125.206

Table 8 shows the statistical values of the acoustic features of stress in both the
syllables of the word August used by the first research participant. It shows that the second
syllable of this word was pronounced by this participant with higher intensity and longer
duration than the first syllable. It indicates that this word was pronounced with the second

syllable stressed by the first participant of this study.

As has been mentioned in the limitations of this research study in the previous
chapter, due to time and space constraints, the researcher could not provide a detailed
statistical analysis of the performance of each participant in individual sample words, so,
every sample word articulated by the sixty participants is analyzed using pie-charts.

However, the minutes of statistical analyses have been given in appendix B.

The following figure highlights the stress patterns used by the participants of the
study in the articulation of the word August. It shows that out of the sixty participants,
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twenty-one participants pronounced this word with first syllable stressed, thirty-four
participants pronounced it with the second syllable stressed and only five participants
pronounced it with both the syllables stressed equally. See appendix B for the performance

of individual participant(s).

The Word August
Both Syllabl%s Mispronunciation,
Stressed, 5, 8% 0, 0%
First Syllable
Stressed, 21,
35%

m First Syllable Stressed

m Second Syllable Stressed

Second Syllable Both Syllables Stressed
Stressed, 34, Mispronunciation

S57%

Figure 01

The above statistics highlight that during the pronunciation of the word August, the
participants mostly stressed the second syllable. It means that the Pashtun ESL learners
tend to put stress on the second syllable of the word August, though the correct
pronunciation contains stress on the first syllable. This deviation from the norm of English
pronunciation is attributed to the influence of the learners’ mother tongue, i.e. Pashtu over
their target language, i.e. English. According to Tegey & Robson (1996), in the Pashtu
language, most of the Pashtu native words generally have stress on the last syllable if the
word ends with a consonant sound and on the penultimate syllable, if the word ends with
a vowel sound. Similarly, to these researchers, the lexical stress in most of the Pashtu
disyllabic native words falls on the second syllable. In addition, when the Pashtu language
borrows disyllabic words from the English language, they are twisted according to the
phonological rules (stress patterns) of the Pashtu language and they are borrowed with the
second syllable stressed. For instance, the English words party /'pa:ti/, parcel /'pa:sal/ ,
passport /'pa:spa:t/, complex /'kompleks/, channel /'t[znal/, coffee /'kofi/, college /'kplids/,

doctor /'dpkta/, and Muslim /'muslim/ are pronounced in Pashtu as 3L /pacr'ti/, Jd=b
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/par'sall, <ol /pas'pat/, oSS /komp'liks/, dus /tfen'nol/, A8 /ka:'fi/, &S
/ka:'ladg/, b /dak'tor/, and sl /mos'lum/. So, as indicated by the above figure, the
Pashtun ESL learners, while articulating the English disyllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words erroneously with the second syllable stressed. Just as
in this research study, most of the participants erroneously pronounced the word August
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners face
difficulties in the articulation of the English disyllabic words which have stress on the first
syllable.

4.1.1.2 The Word ‘Combat’ with Stress on First Syllable

The following figure reflects the stress patterns used by the participants of the study
in the articulation of the word combat. It shows that out of the sixty participants, twenty-
six participants pronounced this word with first syllable stressed, twenty-nine participants
pronounced it with the second syllable stressed, two participants pronounced it with both
the syllables stressed equally and three participants had an unidentifiable or incorrect
pronunciation of the word. See appendix B for the performance of individual participant(s).

The Word Combat

Both Syllables ' Mispronunciation, First Syllable
Stressed, 2, 3% 3,5% Stressed, 26, 44%

m First Syllable Stressed

m Second Syllable Stressed

m Both Syllables Stressed
Mispronunciation

Second Syllable
Stressed, 29, 48%

Figure 02

The statistics show that during the pronunciation of the word combat, the
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participants stressed the second syllable more frequently than the first syllable. It shows
that the stress patterns used by the Pashtun ESL learners are deviant from the norms of
English pronunciation because they tend to put stress mostly on the second syllable of the
word combat while the correct pronunciation contains stress on the first syllable.

As the data shows, this deviation is due to the influence of the learners’ L1. The
lexical stress in most of the Pashtu disyllabic native words falls on the second syllable. In
addition, when the Pashtu language borrows disyllabic words from the English language,
they are twisted according to the phonological rules (stress patterns) of the Pashtu language
and they are borrowed with the second syllable stressed. So, as indicated by the above
figure, the Pashtun ESL learners, while articulating the English disyllabic words having
stress on first syllable, negatively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said disyllabic words erroneously with the second syllable
stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation

of the English disyllabic words which have stress on the first syllable.
4.1.1.3 The Word ‘Conduct’ with Stress on First Syllable

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants,
seventeen participants pronounced this word with first syllable stressed, thirty-six
participants pronounced it with the second syllable stressed and seven participants
pronounced it with both the syllables stressed equally. For the minutes of the participants’

performance in the word conduct, see appendix B.
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The Word Conduct

Both Syllables Mispronunciation,

Stressed, 7, 12% i
6 0, 0% First Syllable

Stressed, 17, 28%

m First Syllable Stressed
m Second Syllable Stressed

Both Syllables Stressed

Second Syllable Mispronunciation
Stressed, 36, 60%

Figure 03

The statistics point out that during the pronunciation of the word conduct, the
participants mostly stressed the second syllable. From the results of the data, it is
generalized that the stress patterns used by the Pashtun ESL learners are deviant from the
norms of English pronunciation because they tend to put stress mostly on the second
syllable of the word conduct whereas the correct pronunciation contains stress on the first

syllable.

As indicated by the above figure, the Pashtun ESL learners, while articulating the
English disyllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have

stress on the first syllable.
4.1.1.4 The Word ‘Conflict’ with Stress on First Syllable

The stress patterns used by the participants of this study in the pronunciation of the
word conflict are reflected in the following figure. It shows that out of the sixty participants,
this word was pronounced with stress on first syllable by thirty-two participants, with stress
on second syllable by twenty-four participants, with equal stress on both syllables by three
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participants and erroneously pronounced by one participant.

The Word Conflict

Both Syllables Mispronunciation,
Stressed, 3, 5% 1, 2% First Syllable

Stressed, 32, 53%

Second Syllable

Stressed, 24, 40% m First Syllable Stressed

m Second Syllable Stressed
Both Syllables Stressed
Mispronunciation

Figure 04

The statistics show that during the pronunciation of the word conflict, the participants
stressed the first syllable more frequently than the second syllable. Keeping in view the
results of the collected data, it is generalized that the stress patterns used by the Pashtun
ESL learners are deviant from the norms of English pronunciation because they tend to put
stress often on the second syllable of the word conflict, though the correct pronunciation

contains stress on the first syllable.

The above figure indicates that the Pashtun ESL learners, while articulating the English
disyllabic words having stress on first syllable, negatively transfer the stress patterns of
their mother tongue (Pashtu) and pronounce the said disyllabic words erroneously with the
second syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties

in the articulation of the English disyllabic words which have stress on the first syllable.
4.1.1.5 The Word ‘Content’ with Stress on First Syllable

Figure 05 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word content. It shows that out of the sixty participants,

forty-two participants pronounced this word with first syllable stressed, fourteen
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participants pronounced it with the second syllable stressed and four participants

pronounced it with both the syllables stressed equally.

The Word Content

Both Syllables Mispronunciation,
Stressed, 4, 7% 0, 0%

First Syllable
Stressed, 42, 70%

Second Syllable

Stressed, 14, 23% m First Syllable Stressed

m Second Syllable Stressed
Both Syllables Stressed
Mispronunciation

Figure 05

The above statistics reveal that during the pronunciation of the word content, the
participants mostly stressed the first syllable. The data validate that the stress patterns used
by the Pashtun ESL learners are deviant from the norms of English pronunciation because
they tend to put stress mostly on the second syllable of the word content while the correct

pronunciation contains stress on the first syllable.

It is generalized that the Pashtun ESL learners, while articulating the English
disyllabic words having stress on first syllable, negatively transfer the stress patterns of
their mother tongue (Pashtu) and pronounce the said disyllabic words erroneously with the
second syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties
in the articulation of the English disyllabic words which have stress on the first syllable.

4.1.1.6 The Word ‘Contest’ with Stress on First Syllable

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of the word contest. It shows that out of the sixty participants,

twenty-nine participants pronounced this word with first syllable stressed, twenty-seven
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participants pronounced it with the second syllable stressed, three participants pronounced
it with both the syllables stressed equally and only one participant had an unidentifiable

pronunciation of this word.

The Word Contest

Both Syllables Mispronunciation,

Stressed, 3, 5% 1, 2% First Syllable

Stressed, 29, 48%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable Both Syllables Stressed

Stressed, 27, 45% Mispronunciation

Figure 6

The above statistics suggest that during the pronunciation of the word contest, the
participants stressed the first syllable more frequently than the second syllable only by 3%.
It means that 45% of the total participants used the stress patterns that are deviant from the
norms of English pronunciation. It is generalized that the Pashtun ESL learners have the
tendency of putting stress on the second syllable while articulating the disyllabic words of

English which have stress on the first syllable.

The above figure indicates that the Pashtun ESL learners, while articulating the
English disyllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have

stress on the first syllable.

4.1.1.7 The Word ‘Contract’ with Stress on First Syllable
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Figure 07 below highlights the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, fourteen
participants pronounced this word with first syllable stressed, thirty-five participants
pronounced it with the second syllable stressed, seven participants pronounced it with both

the syllables stressed equally and four participants had an unidentifiable pronunciation of

this word.
The Word Contract
Mispronunciation, First Syllable
Both Syllables 4, 7%

Stressed. 7. 12% Stressed, 14, 23%
1 1 0

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable = Both Syllables Stressed

Stressed, 35, 58% Mispronunciation

Figure 7

These statistics reveal that during the pronunciation of the word contract, the
frequency of stress the second syllable was greater than the first syllable. This validates
that the Pashtun ESL learners tend to put stress erroneously on the second syllable in the

English disyllable words which have stress on first syllable.

On the bases of the data presented and discussed above, it is generalized that the
Pashtun ESL learners, while articulating the English disyllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words erroneously with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners face difficulties in the articulation of the English

disyllabic words which have stress on the first syllable.
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4.1.1.8 The Word ‘Convert’ with Stress on First Syllable

Figure 08 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word convert. It shows that out of the sixty participants,
fourteen participants pronounced this word with first syllable stressed, forty-three
participants pronounced it with the second syllable stressed and three participants

pronounced it with both the syllables stressed equally.

The Word Convert

Both Syllables Mispronunciation,
Stressed, 3, 5% 0, 0%

First Syllable
Stressed, 14, 23%

m First Syllable Stressed
m Second Syllable Stressed

Second Syllable = Both Syllables Stressed
Stressed, 43, 72% Mispronunciation

Figure 8

The statistics highlight that the participants mostly stressed the second syllable
during the pronunciation of the word convert. It is proved that the learners of English with
Pashtu as their L1 tend to stress the second syllable of the English disyllabic words in

which the stress falls on the first syllable.

The above analysis reveals the fact that the Pashtun ESL learners, while articulating
the English disyllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have

stress on the first syllable.
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4.1.1.9 The Word ‘Decrease’ with Stress on First Syllable

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of the word decrease. It shows that only two participants
pronounced this word with first syllable stressed, fifty-six participants pronounced it with
the second syllable stressed, and two participants pronounced it with both the syllables

stressed equally.

The Word Decrease

Mispronunciation,
Both Syllables P 0. 0%

Stressed, 2, 3%

First Syllable
Stressed, 2, 4%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable m Both Syllables Stressed
Stressed, 56, 93% Mispronunciation

Figure 09

The statistics point out that during the pronunciation of the word decrease, the
participants mostly stressed the second syllable. It shows the influence of the Pashtun ESL
learners’ mother tongue and validates that the stress patterns used by them are deviant from
the norms of English pronunciation up to a great extant because they tend to put stress
mostly on the second syllable of the English disyllabic words while the correct

pronunciation of those words contains stress on the first syllable.

The above figure indicates that the Pashtun ESL learners, while articulating the
English disyllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL

learners face difficulties in the articulation of the English disyllabic words which have
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stress on the first syllable.
4.1.1.10 The Word ‘Digest’ with Stress on First Syllable

Figure 10 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word digest. It shows that out of the sixty participants,
twenty-seven participants pronounced this word with first syllable stressed, twenty-six
participants pronounced it with the second syllable stressed, six participants pronounced it

with both the syllables stressed equally and one participant pronounced it incorrectly.

The Word Digest

Both Syllables Mispronunciation, _
Stressed, 6, 10% 1, 2% First Syllable
Stressed, 27, 45%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable = Both Syllables Stressed

Stressed, 26, 43% Mispronunciation

Figure 10

The statistics suggest that during the pronunciation of the word digest, 43% of the
total participants put stress erroneously on the second syllable. It reveals that fact that the
Pashtun ESL learners, while articulating the English disyllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words erroneously with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners face difficulties in the articulation of the English
disyllabic words which have stress on the first syllable.

41111 The Word ‘Discharge’ with Stress on First Syllable

Figure 11 below highlights the lexical stress patterns used by the participants of the
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study in the articulation of the word discharge. It shows that out of the sixty participants,
only two participants pronounced this word with first syllable stressed, fifty-seven
participants pronounced it with the second syllable stressed and two participants had a

mispronunciation of this word.

The Word Discharge

Mispronunciation,
1, 2%
Both Syllables
Stressed, 0, 0% First Syllable

Stressed, 2, 3%

First Syllable Stressed
m Second Syllable Stressed
Second Syllable Both Syllables Stressed

Stressed, 57, 95% = Mispronunciation

Figure 11

The statistics highlight that during the pronunciation of the word discharge, the
participants mostly stressed the second syllable. It is proved that that the stress patterns
used by the Pashtun ESL learners are deviant from the norms of English pronunciation
because they tend to put stress mostly on the second syllable of the word discharge while

the correct pronunciation contains stress on the first syllable.

The data presented and analyzed above proves the fact that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words erroneously with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English disyllabic words

which have stress on the first syllable.

41111 The Word ‘Export’ with Stress on First Syllable
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The list of disyllabic words having stress on first syllables given to the participants
of the study for reading aloud contained the word export. In this research study, as pointed
out in figure 12, nine participants pronounced this word with first syllable stressed, forty-
nine participants pronounced it with the second syllable stressed and three participants

pronounced it with both the syllables stressed equally.

The Word Export

Mispronunciation,
Both Syllables 0. 0%

Stressed, 2, 3%

First Syllable
Stressed, 9, 15%

m First Syllable Stressed
m Second Syllable Stressed

Second Syllable ® Both Syllables Stressed
Stressed, 49, 82% Mispronunciation

Figure 12

The statistical analysis points out that during the pronunciation of the word export,
the participants stressed the mostly the second syllable. This validates the influence of the
Pashtun ESL learners’ mother tongue, as in most of the Pashtu disyllabic words, the lexical
stress falls on the second syllable. In other words, the Pashtun ESL learners, while
articulating the English disyllabic words having stress on first syllable, negatively transfer
the stress patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have

stress on the first syllable.
41.1.12 The Word ‘Impact’ with Stress on First Syllable

The following figure indicates the lexical stress patterns used by the participants of

the study in the articulation of the word impact. It shows that out of the sixty participants,
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only five participants pronounced this word with first syllable stressed, forty-nine
participants pronounced it with the second syllable stressed and six participants

pronounced it with both the syllables stressed equally.

The Word Impact

Mispronunciation,
Both Syllables 0. 0%

Stressed, 6, 10% First Syllable
Stressed, 5, 8%

m First Syllable Stressed
m Second Syllable Stressed
m Both Syllables Stressed

Second Syllable Mispronunciation
Stressed, 49, 82%

Figure 13

The above statistics suggest that during the pronunciation of the word impact, the
participants mostly stressed the second syllable instead of the first syllable. It indicates that
the Pashtun ESL learners, while articulating the English disyllabic words having stress on
first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words erroneously with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners face difficulties in the articulation of the English

disyllabic words which have stress on the first syllable.
41.1.13 The Word ‘Import’ with Stress on First Syllable

Figure 14 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word import. In this research study, out of the sixty
participants, four participants pronounced this word with first syllable stressed, fifty
participants pronounced it with the second syllable stressed, four participants pronounced
it with both the syllables stressed equally and two participants had an unidentifiable

pronunciation of this word.
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The Word Import

Both Syllables Mispronunciation,
Stressed, 4, 7% 2,3% First Syllable

Stressed, 4, 7%

m First Syllable Stressed
m Second Syllable Stressed
® Both Syllables Stressed

Second Syllable Mispronunciation
Stressed, 50, 83%

Figure 14

The statistics show that during the pronunciation of the word import, the
participants mostly stressed the second syllable. It is argued that the stress patterns used by
the Pashtun EFL learners are deviant from the norms of English pronunciation because
they tend to put stress mostly on the second syllable of the word import while the correct

pronunciation contains stress on the first syllable.

The above figure indicates that the Pashtun ESL learners, while articulating the
English disyllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have

stress on the first syllable.
41.1.14 The Word ‘Incline’ with Stress on First Syllable

The following figure 15 displays the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, only
one participant pronounced this word with first syllable stressed, fifty-five participants
pronounced it with the second syllable stressed, one participant pronounced it with both

the syllables stressed equally and three participants had an unidentifiable pronunciation of
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this word.

The Word Incline

Both Syllables Mispronunciation,

Stressed, 1, 2% 3, 5% First Syllable
Stressed, 1, 1%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable m Both Syllables Stressed

Stressed, 55, 92% Mispronunciation

Figure 15

The statistical analysis reveal that during the pronunciation of the word incline, the
participants put stress mostly on the second syllable It is generalized that the Pashtun EFL
learners tend to put stress erroneously on the second syllable in the disyllabic words which

have stress on the first syllable.

The results of the data presented above indicate that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words erroneously with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners face difficulties in the articulation of the English disyllabic words
which have stress on the first syllable.

41.1.15 The Word ‘Increase’ with Stress on First Syllable

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of the word increase. It shows that out of the sixty
participants, six participants pronounced this word with first syllable stressed, fifty
participants pronounced it with the second syllable stressed, and four participants
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pronounced it with both the syllables stressed equally.

The Word Increase

Both Syllables Mispronunciation,
Stressed, 4, 7% 0, 0%

First Syllable
Stressed, 6, 10%

m First Syllable Stressed
m Second Syllable Stressed

Second Syllable ® Both Syllables Stressed
Stressed, 50, 83% Mispronunciation

Figure 16

The statistics highlight that during the pronunciation of the word increase, the
participants mostly stressed the second syllable, signifying that the Pashtun EFL learners
tend to put stress erroneously on the second syllable in those disyllabic words which have

stress on the first syllable.

On the basis of the data presented and analyzed above, it is assumed that the
deviations made by the Pashtun ESL learners are attributable to the influence of their
mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the

second syllable.
4.1.1.16 The Word ‘Insult’ with Stress on First Syllable

Figure 17 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word insult. It shows that out of the sixty participants,
twenty-two participants pronounced this word with first syllable stressed, thirty-seven
participants pronounced it with the second syllable stressed and two participants

pronounced it with both the syllables stressed equally.
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The Word Insult

Both Syllables Mispronunciation,
0
Stressed, 2, 3% 0, 0% First Syllable

Stressed, 21, 35%

m First Syllable Stressed

m Second Syllable Stressed

® Both Syllables Stressed
Mispronunciation

Second Syllable
Stressed, 37, 62%

Figure 17

The statistics show that during the pronunciation of the word insult, the frequency
of the second syllable stressed was higher than the first syllable stressed and only 35% of
the total participants correctly pronounced the word insult. These results generalize the fact
that the Pashtun ESL learners, while articulating the English disyllabic words having stress
on first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words erroneously with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners face difficulties in the articulation of the English
disyllabic words which have stress on the first syllable and those difficulties are due to the

influence of their mother tongue, i.e. Pashtu.
41.1.17 The Word ‘Object’ with Stress on First Syllable

Figure 18 below displays the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, forty-seven
participants pronounced this word with first syllable stressed, only six participants
pronounced it with the second syllable stressed, five participants pronounced it with both
the syllables stressed equally and two participant had an unidentifiable pronunciation of

this word.



The Word Object

Both Syllables Mispronunciation,
Stressed, 5, 9% 2,3%

Second Syllable
Stressed, 6, 10%

Figure 18

56

First Syllable
Stressed, 47, 78%

m First Syllable Stressed

m Second Syllable Stressed
Both Syllables Stressed
Mispronunciation

The above statistical analysis reveals that during the pronunciation of the word

object, the participants mostly stressed the first syllable and only 9% participants used

deviant stress patterns. This deviation is attributed to the influence of the learners’ L1.

41.1.18 The Word ‘Perfect’ with Stress on First Syllable

The following figure highlights the lexical stress patterns used by the participants

of the study in the articulation of the word perfect. It shows that out of the sixty participants,

fifty-five participants pronounced this word with first syllable stressed, four participants

pronounced it with the second syllable stressed and one participant pronounced it with both

the syllables stressed equally.
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The Word Perfect

Both Syllables
Stressed, 1, 1% Mispronunciation,
0, 0%

Second Syllable
Stressed, 4, 7%

m First Syllable Stressed
m Second Syllable Stressed
First Syllable Both Syllables Stressed

Stressed, 55, 92% Mispronunciation

Figure 19

The statistics highlight that most of the participants of this study pronounced the
word perfect with correct stress position, i.e. the first syllable stressed and only 7%
participants pronounced this word erroneously with the second syllable stressed. These
results show that the Pashtun ESL learners, while articulating the English disyllabic words
having stress on first syllable, negatively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said disyllabic words erroneously with the second syllable
stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation
of the English disyllabic words which have stress on the first syllable and those difficulties
are due to the influence of their mother tongue, as in most of the Pashtu disyllabic words,

the lexical stress falls on the second syllable.
4.1.1.19 The Word ‘Pervert’ with Stress on First Syllable

Figure 20 below points out that out of the sixty participants, thirty-four participants
pronounced the word pervert with first syllable stressed, seventeen participants
pronounced it with the second syllable stressed, five participants pronounced it with both
the syllables stressed equally and four participants had an unidentifiable pronunciation of

this word.
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The Word Pervert

Mispronunciation,
4, 7%

Both Syllables

Stressed, 5, 8% :
First Syllable

Stressed, 34, 57%

m First Syllable Stressed
m Second Syllable Stressed

Second Syllable Both Syllables Stressed
Stressed, 17, 28% Mispronunciation

Figure 20

The statistics point out that during the pronunciation of the word pervert, 28%
participants used deviant stress position. These deviations show the Pashtun ESL learners,
while articulating the English disyllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words erroneously with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners face difficulties in the articulation of the English disyllabic words
which have stress on the first syllable and those difficulties are due to the influence of their
mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the

second syllable.
4.1.1.20 The Word ‘Present’ with Stress on First Syllable

Figure 21 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word present. It shows that out of the sixty participants,
forty-three participants pronounced this word with first syllable stressed, thirteen
participants pronounced it with the second syllable stressed and four participants

pronounced it with both the syllables stressed equally.
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The Word Present

Both Syllables

Stressed, 4, 6% . .
Mispronunciation,

0, 0%
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m First Syllable Stressed

m Second Syllable Stressed
Both Syllables Stressed
Mispronunciation

Figure 21

The statistical analysis suggests that during the pronunciation of the word present,
22% participants put stress on the second syllable which is deviant from the norms of
English pronunciation. These deviations signify that the Pashtun ESL learners, while
articulating the English disyllabic words having stress on first syllable, negatively transfer
the stress patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words
erroneously with the second syllable stressed. Thus, it is proved that the Pashtun ESL
learners face difficulties in the articulation of the English disyllabic words which have
stress on the first syllable and those difficulties are due to the influence of their mother
tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the second

syllable.
41121 The Word ‘Produce’ with Stress on First Syllable

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of the word produce. It shows that out of the sixty participants,
nineteen participants pronounced this word with first syllable stressed, twenty-nine
participants pronounced it with the second syllable stressed, ten participants pronounced it
with both the syllables stressed equally and two participants had an unrecognizable

pronunciation of this word.
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The Word Produce

Both Syllables Mispronunciation,
Stressed, 10, 2,3% First Syllable
17% Stressed, 19, 32%

m First Syllable Stressed

m Second Syllable Stressed
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Stressed, 29, 48% Mispronunciation

Figure 22

The statistics show that during the pronunciation of the word produce, the
participants mostly stressed the second syllable. This establishes that the stress patterns
used by the Pashtun EFL learners with regard to the English disyllabic words having stress
on first syllable are deviant from the norms of English pronunciation and these deviations
are attributable to the influence of their mother tongue, as in most of the Pashtu disyllabic

words, the lexical stress falls on the second syllable.
41.1.22 The Word ‘Progress’ with Stress on First Syllable

Figure 23 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word progress. It shows that out of the sixty participants,
forty-two participants pronounced this word with first syllable stressed, sixteen participants
pronounced it with the second syllable stressed and two participants pronounced it with

both the syllables stressed equally.
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The Word Progress
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Mispronunciation

Figure 23

The statistics reveal that during the pronunciation of the word progress, 27%
participants stressed the first syllable. The point is generalized that the Pashtun EFL
learners erroneously stress the second syllable while pronouncing the disyllabic words. On
the basis of the data presented and analyzed above, it is assumed that the deviations made
by the Pashtun ESL learners are attributable to the influence of their mother tongue, as in

most of the Pashtu disyllabic words, the lexical stress falls on the second syllable
4.1.1.23 The Word ‘Project’ with Stress on First Syllable

Figure 24 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word project. It shows that out of the sixty participants,
thirty-three participants pronounced this word with first syllable stressed, twenty-five
participants pronounced it with the second syllable stressed and two participants

pronounced it with both the syllables stressed equally.
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The Word Project
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Figure 24

The statistical analysis highlights that during the pronunciation of the word project,
42% participants put stress on the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words erroneously with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English disyllabic words
which have stress on the first syllable and those difficulties are due to the influence of their
mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the

second syllable.
4.1.1.24 The Word ‘Protest’ with Stress on First Syllable

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of the word protest. It shows that out of the sixty participants,
sixteen participants pronounced this word with first syllable stressed, forty-three
participants pronounced it with the second syllable stressed and three participants

pronounced it with both the syllables stressed equally.
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The Word Protest
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Figure 25

The above statistics point out that during the pronunciation of the word protest, the
participants mostly stressed the second syllable. It is generalized that the stress patterns
used by the Pashtun ESL learners are deviant from the norms of English pronunciation as
they put stress mostly on the second syllable of the word which contain stress on the first
syllable. This deviation is attributed to the interference of the learners’ mother tongue
because the lexical stress in most of the Pashtu disyllabic native words falls on the second
syllable. In addition, when the Pashtu language borrows disyllabic words from the English
language, they are twisted according to the phonological rules (stress patterns) of the
Pashtu language and they are borrowed with the second syllable stressed. So, as indicated
by the above figure, the Pashtun ESL learners, while articulating the English disyllabic
words having stress on first syllable, negatively transfer the stress patterns of their mother
tongue (Pashtu) and pronounce the said disyllabic words erroneously with the second
syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the

articulation of the English disyllabic words which have stress on the first syllable.
4.1.1.25 The Word ‘Rebel’ with Stress on First Syllable

Figure 26 below indicates the lexical stress patterns used by the participants of the

study in the articulation of the word rebel. In this research study, twenty-five participants
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pronounced this word with first syllable stressed, twenty-five participants pronounced it
with the second syllable stressed and ten participants pronounced it with both the syllables

stressed equally.

The Word Rebel

Both Syllables X _
Stressed, 10, Mispronunciation,

18% 0, 0%

First Syllable
Stressed, 25, 41%

m First Syllable Stressed

m Second Syllable Stressed

m Both Syllables Stressed
Mispronunciation

Second Syllable
Stressed, 25, 41%

Figure 26

The statistics suggest that during the pronunciation of the word rebel, 41%
participants put stress on the second syllable. This validates the point that the Pashtun ESL
learners tend to pronounce the English disyllabic words with the second syllable stressed,
though the correct pronunciation contains stress on the first syllable. These errors are due
to the influence of their mother tongue, as in most of the Pashtu disyllabic words, the lexical

stress falls on the second syllable.The Word ‘Record’ with Stress on First Syllable

Figure 27 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word record. It shows that out of the sixty participants, only
five participants pronounced this word with first syllable stressed, fifty-four participants
pronounced it with the second syllable stressed and four participants pronounced it with

both the syllables stressed equally.
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The Word Record
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Figure 27

The statistical analysis shows that during the pronunciation of the word record, the
participants mostly stressed the second syllable of the word. This indicates the tendency of
the Pashtun ESL learners toward the second syllable stressed even in the pronunciation of
those words in which the stress falls on the first syllable. This tendency is attributable to
the influence of the learners’ mother tongue. The lexical stress in most of the Pashtu
disyllabic native words falls on the second syllable. In addition, when the Pashtu language
borrows disyllabic words from the English language, they are twisted according to the
phonological rules (stress patterns) of the Pashtu language and they are borrowed with the
second syllable stressed. So, as indicated by the above figure, the Pashtun ESL learners,
while articulating the English disyllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words erroneously with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners face difficulties in the articulation of the English disyllabic words

which have stress on the first syllable.
4.1.1.27 The Word ‘Refund’ with Stress on First Syllable

The following figure displays the lexical stress patterns used by the participants of

the study in the articulation of this word. It shows that out of the sixty participants, sixteen
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participants pronounced this word with first syllable stressed, thirty-nine participants
pronounced it with the second syllable stressed and five participants pronounced it with

both the syllables stressed equally.

The Word Refund

Both Syllables Mispronunciation,
Stressed, 5, 8% 0, 0%

First Syllable
Stressed, 16, 27%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable m Both Syllables Stressed

Stressed, 39, 65% Mispronunciation

Figure 28

The statistics reveal that during the pronunciation of the word refund, most of the
participants put stress on the second syllable. It is proved that the stress patterns used by
the Pashtun ESL learners with regard to the English disyllabic words are deviant from the
norms of English pronunciation and this deviation is attributable to the influence of the
learners’ mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls

on the second syllable.
4.1.1.28 The Word ‘Subject’ with Stress on First Syllable

Figure 29 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word subject. It shows that out of the sixty participants,
forty-nine participants pronounced this word with first syllable stressed, eight participants
pronounced it with the second syllable stressed and three participants pronounced it with

both the syllables stressed equally.
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The Word Subject
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Figure 29

The statistics highlight that during the pronunciation of the word subject, 13%
participants erroneously stressed the second syllable. The results show that the Pashtun
ESL learners, while articulating the English disyllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words erroneously with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English disyllabic words
which have stress on the first syllable and those difficulties are due to the influence of their
mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the

second syllable.
4.1.1.29 The Word ‘Suspect’ with Stress on First Syllable

The following figure 30 points out the lexical stress patterns used by the participants
of the study in the articulation of the word suspect. It shows that out of the sixty
participants, fifteen participants pronounced this word with first syllable stressed, forty-
one participants pronounced it with the second syllable stressed, three participants
pronounced it with both the syllables stressed equally and only one participant had an

unidentifiable pronunciation of this word.
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The Word Suspect
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Figure 30

The statistical analysis points out that during the pronunciation of the word suspect,
the participants stressed mostly the second syllable. This validates that the lexical stress
patterns used by the Pashtun ESL learners are deviant from the norms of English
pronunciation and this deviation is the result of the influence of the learners’ mother
tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on the second

syllable.
4.1.2 Analysis of the Disyllabic Words with Stress on Second Syllable

The list of sentences and words given to the participants of the study contained
thirty disyllabic words with stress on second syllable. When these words are used as verbs,
they are pronounced with the second syllable stressed. Following is the analysis of the
stress patterns used by the research participants with regard to the said disyllabic words.

4.1.2.1 The Word ‘August’ with Stress on Second Syllable

Figure 31 below indicates the stress patterns used by the participants of the study
in the articulation of the word august. It shows that out of the sixty participants, twenty
participants pronounced this word with first syllable stressed, thirty-seven participants
pronounced it with the second syllable stressed, two participants pronounced it with both

the syllables stressed equally while one participant had an unidentifiable pronunciation of
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this word.

The Word August

Both Syllables Mispronunciation,
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Figure 31

The statistics suggest that most of the participants of this study pronounced the
word august with correct stress position, i.e. with the second syllable stressed. If the
performance of the participants in this word is compared with their performance in the
word August which contains stress on the first syllable (presented in figure 01), it is argued
that in both of these words, the participants tended to put stress mostly on the second
syllable. It is proved that the Pashtun ESL learners tend to put stress on the second syllable
of the English disyllabic words, no matter if the word has got stress on the first syllable or

on the second one.

According to Tegey & Robson (1996), in the Pashtu language, most of the Pashtu
native words generally have stress on the last syllable if the word ends with a consonant
sound and on the penultimate syllable, if the word ends with a vowel sound. Similarly, to
these researchers, the lexical stress in most of the Pashtu disyllabic native words falls on
the second syllable. In addition, when the Pashtu language borrows disyllabic words from
the English language, they are twisted according to the phonological rules (stress patterns)
of the Pashtu language and they are borrowed with the second syllable stressed. For
instance, the English words party /'pa:ti/, parcel /'pa:sal/ , passport /'pa:spo:t/, complex
I'kompleks/, channel /'tfeenal/, coffee /'kofi/, college /'kolid3/, doctor /'dpkts/, and Muslim

I'moushim/ are pronounced in Pashtu as b /pacr'ti/, =4 /pa:r'sal/, sl /pazs'po:t/,
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oShaS [komp'Tiks/, Jus/tfen'nal/, A8 [ka:'fi/, @Ska:'lods/, »S) /da:k'tor/, and alwe
/mus'lim/. So, as indicated by the above figure, the Pashtun ESL learners, while
articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words with correct stress position, i.e. with the second syllable stressed. Thus, it
is proved that the articulation of the English disyllabic words which have stress on the

second syllable is easy for the Pashtun ESL learners.
4.1.2.2 The Word ‘Combat’ with Stress on Second Syllable

The following figure reflects the stress patterns used by the participants of the study
in the articulation of this word. It shows that out of the sixty participants, fifteen
participants pronounced the word combat with first syllable stressed, forty-three
participants pronounced it with the second syllable stressed, five participants pronounced
it with both the syllables stressed equally and two participants had an unidentifiable or

incorrect pronunciation of the word.

The Word Combat

Both Syllables Mispronunciation,
Stressed, 5, 8% 2,3% First Syllable

Stressed, 15, 23%

m First Syllable Stressed
m Second Syllable Stressed
= Both Syllables Stressed

Second Syllable Mispronunciation
Stressed, 43, 66%

Figure 32

The statistics show that during the pronunciation of the word combat, the
participants frequently stressed the second syllable. This high frequency of the second
syllable stressed establishes that the Pashtun ESL learners, while articulating the English
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disyllabic words having stress on second syllable, positively transfer the stress patterns of
their mother tongue (Pashtu) and pronounce the said disyllabic words correctly with the
second syllable stressed. Thus, it is proved that the Pashtun ESL learners tend to correctly
pronounce the disyllabic words having stress on the second syllable and this correction
pronunciation is attributable to the influence of their mother tongue, as in most of the

Pashtu disyllabic words, the lexical stress falls on the second syllable.
4.1.2.2 The Word ‘Conduct’ with Stress on Second Syllable

The figure 33 below displays the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, six
participants pronounced this word with first syllable stressed, forty-nine participants
pronounced it with the second syllable stressed and five participants pronounced it with
both the syllables stressed equally.

The Word Conduct

Both Syllables Mispronunciation,
Stressed, 5, 8% 0. 0% First Syllable
Stressed, 6, 10%

m First Syllable Stressed

m Second Syllable Stressed
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Stressed, 49, 82% Mispronunciation

Figure 33

The statistics reveal that during the pronunciation of the word conduct, the
participants mostly stressed the second syllable. The data shows that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
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Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on
the second syllable.

4.1.2.3 The Word “‘Conflict’ with Stress on Second Syllable

The stress patterns used by the participants of this study in the pronunciation of the
word conflict are highlighted in the following figure. It shows that out of the sixty
participants, this word was pronounced with stress on first syllable by only seven
participants, with stress on second syllable by forty-seven participants and with equal stress

on both syllables by six participants.

The Word Conflict

Mispronunciation,
Both Syllables 0, 0%

Stressed, 6, 10% First Syllable
Stressed, 7, 12%

m First Syllable Stressed
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Figure 34

The statistics highlight that during the pronunciation of the word conflict, the
participants mostly stressed the second syllable. The data shows that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their other tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
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their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.5 The Word ‘Content’ with Stress on Second Syllable

Figure 35 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word content. It shows that out of the sixty participants,
nineteen participants pronounced this word with first syllable stressed, thirty-five
participants pronounced it with the second syllable stressed, five participants pronounced
it with both the syllables stressed equally and one participant had an unrecognizable

pronunciation of this word.

The Word Content

Both Syllables Mispronunciation,
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Stressed, 19, 32%
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Figure 35

The statistics show that during the pronunciation of the word content, the
participants frequently stressed the second syllable. It shows that the Pashtun ESL learners
tend to put stress on the second syllable of the disyllabic words. Based on the results of the
data, it is assumed that the Pashtun ESL learners, while articulating the English disyllabic
words having stress on second syllable, positively transfer the stress patterns of their
mother tongue (Pashtu) and pronounce the said disyllabic words correctly with the second
syllable stressed. Thus, it is proved that the Pashtun ESL learners tend to correctly
pronounce the disyllabic words having stress on the second syllable and this correct
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pronunciation is attributable to the positive influence of their mother tongue, as in most of

the Pashtu disyllabic words, the lexical stress falls on the second syllable.
4.1.2.6 The Word ‘Contest’ with Stress on Second Syllable

Figure 36 below displays that out of the sixty participants, five participants
pronounced the word contest with first syllable stressed, forty-seven participants
pronounced it with the second syllable stressed and three participants pronounced it with

both the syllables stressed equally.

The Word Contest
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Figure 36

The statistical analysis reveals that during the pronunciation of the word contest,
the participants mostly stressed the second syllable. This establishes the tendency of the
Pashtun ESL learners of putting stress on the second syllable. The Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
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4.1.2.7 The Word ‘Contract’ with Stress on Second Syllable

Figure 37 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word contract. It shows that out of the sixty participants,
only two participants pronounced this word with first syllable stressed, forty-five
participants pronounced it with the second syllable stressed, ten participants pronounced it
with both the syllables stressed equally and three participants had an unidentifiable

pronunciation of this word.

The Word Contract

Mispronunciation,
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Figure 37

The statistics highlight that during the pronunciation of the word contract, the
participants mostly put stress on the second syllable. The data shows that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.

4.1.2.8 The Word ‘Convert’ with Stress on Second Syllable
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The following figure 38 points out that out of the sixty participants, five participants
pronounced the word convert with first syllable stressed while fifty-five participants

pronounced it with the second syllable stressed.

The Word Convert

Mispronunciation,
Both Syllables 0, 0%

Stressed, 0, 0% First Syllable
Stressed, 5, 8%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable Both Syllables Stressed

Stressed, 55, 92% Mispronunciation

Figure 38

The statistics point out that during the pronunciation of the word convert, the
participants mostly stressed the second syllable. It is proved that the Pashtun ESL learners
pronounce the disyllabic words mostly with the second syllable stressed. They, while
articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.9 The Word ‘Decrease’ with Stress on Second Syllable

Figure 39 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word decrease. It shows that out of the sixty participants,
fifty-eight participants pronounced this word with second syllable stressed and two
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participants pronounced it with both the syllables stressed equally.

The Word Decrease

Both Syllables Mispronunciation,
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First Syllable
Stressed, 0, 0%
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Figure 39

The statistics suggest that during the pronunciation of the word decrease, 97% the
participants mostly stressed the second syllable. It is proved that the Pashtun ESL learners
tend to put stress on the second syllable in the disyllabic words. This tendency in their

pronunciation is due to the positive transfer of their mother tongue’s phonological rules.

The lexical stress in most of the Pashtu disyllabic native words falls on the second
syllable. In addition, when the Pashtu language borrows disyllabic words from the English
language, they are twisted according to the phonological rules (stress patterns) of the
Pashtu language and they are borrowed with the second syllable stressed. So, as indicated
by the above figure, the Pashtun ESL learners, while articulating the English disyllabic
words having stress on second syllable, positively transfer the stress patterns of their
mother tongue (Pashtu) and pronounce the said disyllabic words with correct stress
position, i.e. with the second syllable stressed. Thus, it is proved that the articulation of the
English disyllabic words which have stress on the second syllable is easier for the Pashtun
ESL learners and this easiness is due to the positive influence of their mother tongue.

4.1.2.10 The Word ‘Digest’ with Stress on First Syllable
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The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of the word digest. It shows that twelve participants pronounced
this word with first syllable stressed, thirty-seven participants pronounced it with second
syllable stressed, ten participants pronounced it with both the syllables stressed equally and

one participant pronounced it incorrectly.

The Word Digest

Mispronunciation,
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Figure 40

The statistics show that most of the participants pronounced this words with the
second syllable stressed. As the data shows, the Pashtun ESL learners, while articulating
the English disyllabic words having stress on second syllable, positively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words correctly
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners tend to
correctly pronounce the disyllabic words having stress on the second syllable and this
correct pronunciation is attributable to the positive influence of their mother tongue, as in

most of the Pashtu disyllabic words, the lexical stress falls on the second syllable.
4.1.2.11 The Word ‘Discharge’ with Stress on Second Syllable

Figure 41 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word discharge. It shows that out of the sixty participants,

fifty-eight participants pronounced it with the second syllable stressed and only two
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participants pronounced it with both the syllables stressed equally.

The Word Discharge

Both Syllables Mispronunciation,

Stressed, 2, 3% 0, 0% First Syllable
Stressed, 0, 0%

= First Syllable Stressed
m Second Syllable Stressed
Second Syllable m Both Syllables Stressed

Stressed, 58, 97% Mispronunciation

Figure 41

The statistics reveal that during the pronunciation of the word discharge, the
participants mostly stressed the second syllable. It shows that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
41.2.12 The Word ‘Export’ with Stress on Second Syllable

The following figure 42 highlights the lexical stress patterns used by the
participants of the study in the articulation of the word export. It shows that out of the sixty
participants, seven participants pronounced this word with first syllable stressed and fifty-

three participants pronounced it with the second syllable stressed.
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The Word Export

Mispronunciation,

0,
0, 0% First Syllable

Both Syllables Stressed, 7, 12%
Stressed, 0, 0%

m First Syllable Stressed
m Second Syllable Stressed

Second Syllable Both Syllables Stressed
Stressed, 53, 88% Mispronunciation

Figure 42

The statistical analysis highlights that during the pronunciation of the word export,
the participants stressed the mostly the second syllable. It is generalized that the Pashtun
ESL learners, while articulating the English disyllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words correctly with the second syllable stressed. Thus, it is
proved that the Pashtun ESL learners tend to correctly pronounce the disyllabic words
having stress on the second syllable and this correct pronunciation is attributable to the
positive influence of their mother tongue, as in most of the Pashtu disyllabic words, the

lexical stress falls on the second syllable.
41.2.13 The Word ‘Impact’ with Stress on Second Syllable

The following figure points out that out of the sixty participants, fifty-six
participants pronounced it with the second syllable stressed, two participants pronounced
it with both the syllables stressed equally and two participants had a mispronunciation of

this word.
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The Word Impact

Both Syllables Mispronunciation,
Stressed, 2, 3% 2, 3%
First Syllable
Stressed, 0, 0%

= First Syllable Stressed

m Second Syllable Stressed
Second Syllable m Both Syllables Stressed

Stressed, 56, 94% Mispronunciation

Figure 43

The statistics point out that during the pronunciation of the word impact, the
participants mostly stressed the second syllable. This validates that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.14 The Word ‘Import’ with Stress on Second Syllable

Figure 44 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word import. It indicates that out of the sixty participants,
fifty-six participants pronounced it with the second syllable stressed, three participants
pronounced it with both the syllables stressed equally and one participant had an

unidentifiable pronunciation of this word.
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The Word Import

Mispronunciation,
Both Syllables 1. 2%

Stressed, 3, 5% First Syllable
Stressed, 0, 0%

= First Syllable Stressed
m Second Syllable Stressed

Second Syllable m Both Syllables Stressed
Stressed, 56, 93% Mispronunciation

Figure 44

The statistics suggest that most of the participants put stress on the second syllable
in the word import. It is argued that the Pashtun ESL learners, while articulating the English
disyllabic words having stress on second syllable, positively transfer the stress patterns of
their mother tongue (Pashtu) and pronounce the said disyllabic words correctly with the
second syllable stressed. Thus, it is proved that the Pashtun ESL learners tend to correctly
pronounce the disyllabic words having stress on the second syllable and this correct
pronunciation is attributable to the positive influence of their mother tongue, as in most of

the Pashtu disyllabic words, the lexical stress falls on the second syllable.
4.1.2.15 The Word ‘Incline’ with Stress on Second Syllable

Figure 45 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word incline. It shows that out of the sixty participants, fifty-
nine participants pronounced it with the second syllable stressed and one participant

pronounced it with both the syllables stressed equally.
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The Word Incline

Mispronunciation,
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Both Syllables
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Stressed, 0, 0%

= First Syllable Stressed

m Second Syllable Stressed
Second Syllable m Both Syllables Stressed
Stressed, 59, 98% Mispronunciation

Figure 45

The statistical analysis shows that during the pronunciation of the word incline,
98% participants put stress on the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.16 The Word ‘Increase’ with Stress on Second Syllable

The following figure displays the lexical stress patterns used by the participants of
the study in the articulation of the word increase. It shows that out of the sixty participants,
six participants pronounced this word with first syllable stressed, fifty-two participants
pronounced it with the second syllable stressed, and two participants pronounced it with

both the syllables stressed equally.
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The Word Increase

Both Syllables Mispronunciation,
Stressed, 2, 3% 0, 0%

First Syllable
Stressed, 6, 10%

m First Syllable Stressed

m Second Syllable Stressed
Second Syllable ® Both Syllables Stressed

Stressed, 52, 87% Mispronunciation

Figure 46

The statistics reveal that during the pronunciation of the word increase, the
participants mostly stressed the second syllable. This validates that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.17 The Word ‘Insult’ with Stress on Second Syllable

The following figure 46 highlights the lexical stress patterns used by the
participants of the study in the articulation of the word insult. It shows that out of the sixty
participants, only two participants pronounced this word with first syllable stressed and the

remaining fifty-eight participants pronounced it with the second syllable stressed.
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Both Syllables Mispronunciation,
Stressed, 0, 0% 0, 0% First Syllable
Stressed, 2, 3%

m First Syllable Stressed
m Second Syllable Stressed
Second Syllable Both Syllables Stressed

Stressed, 58, 97% Mispronunciation

Figure 47

The statistics highlight that during the pronunciation of the word insult, the
participants mostly stressed the syllable. It shows that the Pashtun ESL learners, while
articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.18 The Word ‘Object’ with Stress on Second Syllable

Figure 47 below points out the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, nineteen
participants pronounced this word with first syllable stressed, twenty-five participants
pronounced it with the second syllable stressed and six participants pronounced it with both

the syllables stressed equally.
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The Word Object

Both Syllables Mispronunciation, First Syllable
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Mispronunciation

Second Syllable
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Figure 48

The statistical analysis points out that most of the participants put stress on the
second syllable during the pronunciation of the word object. It is proved that the Pashtun
ESL learners, while articulating the English disyllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words correctly with the second syllable stressed. Thus, it is
proved that the Pashtun ESL learners tend to correctly pronounce the disyllabic words
having stress on the second syllable and this correct pronunciation is attributable to the
positive influence of their mother tongue, as in most of the Pashtu disyllabic words, the

lexical stress falls on the second syllable.
4.1.2.19 The Word ‘Perfect’ with Stress on Second Syllable

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, 30
participants pronounced this word with first syllable stressed, twenty-nine participants
pronounced it with the second syllable stressed and one participant pronounced it with both

the syllables stressed equally.
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The Word Perfect

Mispronunciation,
Both Syllables 0. 0%

Stressed, 1, 2%

First Syllable
Stressed, 30, 50%

m First Syllable Stressed

m Second Syllable Stressed
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Stressed, 29, 48% Mispronunciation

Figure 49

The statistics suggest that during the pronunciation of the word perfect, 50%
participants pronounced this word with incorrect stress position, i.e. with the first syllable
stressed. The reason is that the word perfect is a very frequently code-mixed term in Pashtu
conversation and unlike the other English disyllabic words, this word is pronounced with
the first syllable stressed in Pashtu conversation. This might be the reason that half of the
participants of this study pronounced this word with the first syllable stressed. The Word

‘Pervert’ with Stress on Second Syllable

Figure 50 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word pervert. It shows that out of the sixty participants, six
participants pronounced this word with first syllable stressed, forty-seven participants
pronounced it with the second syllable stressed, one participant pronounced it with both
the syllables stressed equally and six participants had an unidentifiable pronunciation of

this word.
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The Word Pervert
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Figure 50

The statistics show that most of the participants pronounced the word pervert with
the second syllable stressed. This validates that the Pashtun ESL learners, while articulating
the English disyllabic words having stress on second syllable, positively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said disyllabic words correctly
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners tend to
correctly pronounce the disyllabic words having stress on the second syllable and this
correct pronunciation is attributable to the positive influence of their mother tongue, as in

most of the Pashtu disyllabic words, the lexical stress falls on the second syllable.
41221 The Word ‘Present’ with Stress on Second Syllable

The following figure 51 displays the lexical stress patterns used by the participants
in the word present. It shows that out of the sixty participants, ten participants pronounced
this word with first syllable stressed, forty-four participants pronounced it with the second

syllable stressed and six participants pronounced it with both the syllables stressed equally.
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The Word Present

Both Syllables Mispronunciation,
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m First Syllable Stressed
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Figure 51

The statistical analysis reveals that during the pronunciation of the word present,
the participants stressed mostly the second syllable. It is argued that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.22 The Word ‘Produce’ with Stress on Second Syllable

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of the word produce. It shows that out of the sixty
participants, thirteen participants pronounced this word with first syllable stressed, thirty-
seven participants pronounced it with the second syllable stressed and ten participants

pronounced it with both the syllables stressed equally.
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Mispronunciation,
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Figure 52

The statistics highlight that during the pronunciation of the word produce, the
participants stressed mostly the second syllable. It is proved that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.23 The Word ‘Progress’ with Stress on Second Syllable

Figure 53 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word progress. It shows that out of the sixty participants,
twenty-five participants pronounced this word with first syllable stressed, thirty
participants pronounced it with the second syllable stressed and five participants

pronounced it with both the syllables stressed equally.
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The Word Progress
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Figure 53

The statistics analysis points out that most of the participants pronounced the word
progress with the second syllable stressed. It is generalized that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.24 The Word ‘Project’ with Stress on Second Syllable

The following figure 54 indicates the lexical stress patterns used by the participants
of the study in the articulation of the word project. It shows that out of the sixty participants,
twenty-six participants pronounced this word with the first syllable stressed, twenty-eight
participants pronounced it with the second syllable stressed and six participants

pronounced it with both the syllables stressed equally.
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The Word Project
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Figure 54

The statistical analysis suggests that the participants put stress mostly on the second
syllable during the pronunciation of the word project. This validates that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.25 The Word ‘Protest’ with Stress on Second Syllable

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of the word protest. It shows that out of the sixty participants,
only three participants pronounced this word with first syllable stressed, fifty participants
pronounced it with the second syllable stressed, five participants pronounced it with both
the syllables stressed equally and two participants had an unrecognizable pronunciation of

this word.
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Figure 55

The statistics show that during the pronunciation of the word protest, the
participants mostly stressed the second syllable. It is argued that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.26 The Word ‘Rebel’ with Stress on First Syllable

Figure 56 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word rebel. It shows that out of the sixty participants, twenty-
one participants pronounced this word with first syllable stressed, thirty-eight participants
pronounced it with the second syllable stressed and one participant pronounced it with both

the syllables stressed equally.



94

The Word Rebel
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Figure 56

The statistics reveal that most of the participants pronounced the word rebel with
the second syllable stressed. It is generalized that the Pashtun ESL learners, while
articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.27 The Word ‘Record’ with Stress on Second Syllable

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of the word record. It shows that out of the sixty participants,
only five participants pronounced this word with first syllable stressed, fifty-three
participants pronounced it with the second syllable stressed and two participants

pronounced it with both the syllables stressed equally.
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Figure 57

The statistical analysis highlights that during the pronunciation of the word record,
the participants mostly stressed the second syllable of the word. This validates that the
Pashtun ESL learners, while articulating the English disyllabic words having stress on
second syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said disyllabic words correctly with the second syllable stressed. Thus, it is
proved that the Pashtun ESL learners tend to correctly pronounce the disyllabic words
having stress on the second syllable and this correct pronunciation is attributable to the
positive influence of their mother tongue, as in most of the Pashtu disyllabic words, the

lexical stress falls on the second syllable.
4.1.2.28 The Word ‘Refund’ with Stress on Second Syllable

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of the word refund. It shows that out of the sixty participants,
five participants pronounced this word with first syllable stressed, fifty-one participants
pronounced it with the second syllable stressed and four participants pronounced it with

both the syllables stressed equally.
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Figure 58

The statistical analysis points out that during the pronunciation of the word refund,
the participants put stress mostly on the second syllable. It is argued that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.29 The Word ‘Subject’ with Stress on Second Syllable

Figure 59 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word subject. It shows that out of the sixty participants,
nineteen participants pronounced this word with first syllable stressed, thirty-eight
participants pronounced it with the second syllable stressed, two participants pronounced

it with both the syllables stressed equally and one participant mispronounced this word.
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Figure 59

The statistics suggest that during the pronunciation of the word subject, the
participants mostly stressed the second syllable. The data show that the Pashtun ESL
learners, while articulating the English disyllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.2.30 The Word ‘Suspect’ with Stress on Second Syllable

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of the word suspect. It shows that out of the sixty participants,
only one participant pronounced this word with first syllable stressed, fifty-seven
participants pronounced it with the second syllable stressed, one participant pronounced it
with both the syllables stressed equally and one participant had an unidentifiable

pronunciation of this word.
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Figure 60

The statistical analysis shows that 94% participants pronounced the word suspect
with the second syllable stressed. This establishes the point that the Pashtun ESL learners,
while articulating the English disyllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said
disyllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners tend to correctly pronounce the disyllabic words having stress on the
second syllable and this correct pronunciation is attributable to the positive influence of
their mother tongue, as in most of the Pashtu disyllabic words, the lexical stress falls on

the second syllable.
4.1.1 Analysis of the Tri-syllabic Words with Stress on First Syllable

The list of sentences and words given to the participants of the study contained
thirty tri-syllabic words with stress on first syllable. Those words were read aloud by sixty
participants. Following is the analysis of the stress patterns used by the research

participants with regard to the said tri-syllabic words.
4.1.3.1 The Word ‘Abdomen’

The first tri-syllabic words given to the participants of the study for reading aloud

was the word abdomen. The following figure displays the lexical stress patterns used by
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the participants of the study in the articulation of this word. It shows that out of the sixty
participants, five participants pronounced this word with first syllable stressed, forty-six
participants pronounced it with the second syllable stressed, six participants pronounced
with the third syllable stressed and three participants pronounced it with two syllables

stressed equally.

The Word Abdomen
Both Syllables Mispronunciation;
Stressed; 3; 5% 0; 0%

First Syllable
Third Syllable

‘ Stressed; 5; 8%
Stressed; 6; 10%

Second Syllable
Stressed; 46; 77%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 61

The above statistics show that during the pronunciation of the word abdomen, the
participants put stress mostly on the second syllable. The point is generalized that the
Pashtun ESL learners tend to put stress on the second syllable of the word abdomen, though
the correct pronunciation contains stress on the first syllable. This deviation from the norms
of English pronunciation is attributed to the influence of the learners’ mother tongue
(Pashtu) over their target language (English). In the Pashtu language, most of the Pashtu
native words generally have stress on the last syllable if the word ends with a consonant
sound and on the penultimate syllable, if the word ends with a vowel sound, Tegey &
Robson (1996). To put it simply, in most of the Pashtu polysyllabic words, the lexical stress
generally falls on the last or penultimate syllable. In addition, when the Pashtu language
borrows tri-syllabic words from the English language, they are twisted according to the

phonological rules (stress patterns) of the Pashtu language and they are borrowed with the



100

second or third syllable stressed. So, the Pashtun ESL learners, while articulating the
English tri-syllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words
erroneously with the second or third syllable stressed. Just as in this research study, most
of the participants erroneously pronounced the word abdomen with the second syllable
stressed, some participants with the third syllable and only few participants, i.e. only 8%
pronounced it with the first syllable stressed. So, it proves the fact that the Pashtun ESL
learners face difficulties in the pronunciation of the English tri-syllabic words having stress
on the first syllable, and those difficulties are due to the negative influence of the learners’

mother tongue.
4.1.3.2 The Word ‘Ancestor’

Figure 62 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word ancestor. It shows that out of the sixty participants,
two participants pronounced this word with stress on the first syllable, thirty-eight
participants pronounced it with stress on the second syllable, thirteen participants
pronounced with stress on the third syllable and seven participants pronounced it with equal

stress on two syllables.

The Word Ancestor
Both Syllables Mispronunciation; _
Stressed; 7; 12% 0; 0% First Syllable

r

Stressed; 2; 3%

Second Syllable

Third Syllable Stressed; 38; 63%

Stressed; 13; 22%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 62
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The statistics highlight that during the pronunciation of the word ancestor, the
participants mostly stressed the second syllable and some participants stressed the third
syllable, while only few of them stressed the first syllable. It is validated that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in the Pashtu tri-syllabic words, the lexical

stress falls mostly on the second or third syllable.
4.1.3.3 The Word ‘Atmosphere’

Figure 63 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word atmosphere. It shows that out of the sixty participants,
this word was pronounced with the first syllable stressed by six participants, with the
second syllable stressed by eleven participants, with the third syllable stressed by thirty-
eight participants and with both the syllables stressed equally by five participants.

The Word Atmosphere

Mispronunciation; .
Both Syllables P 0: 0% First Syllable

Stressed; 5; 8% Stressed; 6; 10%

h Second Syllable
Stressed; 11; 18%

N

Third Syllable
Stressed; 38; 64%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 63
The above statistical analysis points out that during the pronunciation of the word



102

atmosphere, the participants put stress mostly on the third syllable and less frequently on
the second syllable, but only a few participants put stress on the first syllable. This
establishes the fact that the Pashtun ESL learners, while articulating the English tri-syllabic
words having stress on first syllable, negatively transfer the stress patterns of their mother
tongue (Pashtu) and pronounce the said tri-syllabic words erroneously with the second or
third syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in
the articulation of the English tri-syllabic words which have stress on the first syllable and
those difficulties are due to the influence of their mother tongue, as in most of the Pashtu

tri-syllabic words, the lexical stress falls on the second or third syllable.
4.1.3.3 The Word ‘Attitude’

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of the word attitude. It shows that out of the sixty participants,
twenty-seven participants pronounced this word with first syllable stressed, two
participants pronounced it with the second syllable stressed, twenty-eight participants
pronounced with the third syllable stressed and three participants pronounced it with two

syllables stressed equally.

The Word Attitude

Mispronunciation;
Both Syllables 0: 0%

Stressed; 3; 5%

First Syllable
Stressed; 27; 45%

Third Syllable

Stressed; 28; 47%
Second Syllable

-' Stressed; 2; 3%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 64

The above statistics suggest that during the pronunciation of the word attitude, the
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participants put stress on the third syllable more frequently than the first syllable. This
generalized the point that the Pashtun ESL learners, while articulating the English tri-
syllabic words having stress on first syllable, negatively transfer the stress patterns of their
mother tongue (Pashtu) and pronounce the said tri-syllabic words erroneously with the
second or third syllable stressed. Thus, it is proved that the Pashtun ESL learners face
difficulties in the articulation of the English tri-syllabic words which have stress on the
first syllable and those difficulties are due to the influence of their mother tongue, as in
most of the Pashtu tri-syllabic words, the lexical stress falls on the second or third syllable.

4.1.3.5 The Word ‘Bicycle’

Figure 65 below reflects that out of the sixty participants, twenty-five participants
pronounced the word bicycle with stress on the first syllable, twenty-three participants
pronounced it with stress on the second syllable, five participants pronounced with stress

on the third syllable and seven participants pronounced it with equal stress on two syllables.
The Word Bicycle

Both Syllables Mispronunciation;
Stressed; 7; 12% 0; 0%

_ First Syllable
Third Syllable \ Stressed; 25; 42%

Stressed; 5; 8%

Stressed; 23; 38% ~

Second Syllable

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 65

The statistics show that during the pronunciation of the word bicycle, the frequency
of stress on the first syllable was greater than the other two syllable. It is proved that the
Pashtun ESL learners tend to put stress generally on the second syllable and this pattern is

probably due to the influence of the learners’ mother tongue.
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The lexical stress in most of the Pashtu tri-syllabic native words falls generally on
the second or third syllable. In addition, when the Pashtu language borrows tri-syllabic
words from the English language, they are twisted according to the phonological rules
(stress patterns) of the Pashtu language and are borrowed with the second or third syllable
stressed. So, as indicated by the above figure, the Pashtun ESL learners, while articulating
the English tri-syllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words
erroneously with the second or third syllable stressed. Thus, it is proved that the Pashtun
ESL learners face difficulties in the articulation of the English tri-syllabic words having
stress on the first syllable and those difficulties are due to the negative influence of their

mother tongue.
4.1.3.6 The Word ‘Category’

The following figure 66 displays the lexical stress patterns used by the participants
of the study in the articulation of the word category. It shows that out of the sixty
participants, this word was pronounced with the first syllable stressed by thirteen
participants, with the second syllable stressed by thirty-three participants, with the third
syllable stressed by nine participants and with both the syllables stressed equally by five

participants.

The Word Category

Both Syllables
Stressed; 5; 8%

Third Syllable A‘

Stressed; 9; 15%

Mispronunciation;
First Syllable
Stressed; 13; 22%

Second Syllable
Stressed; 33; 55%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 66
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The above statistical analysis reveals that during the pronunciation of the word
category, the participants put stress mostly on the second syllable and less frequently on
the third syllable. This establishes the fact that the Pashtun ESL learners, while articulating
the English tri-syllabic words having stress on first syllable, negatively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words
erroneously with the second or third syllable stressed. Thus, it is proved that the Pashtun
ESL learners face difficulties in the articulation of the English tri-syllabic words which
have stress on the first syllable and those difficulties are due to the influence of their mother
tongue, as in most of the Pashtu tri-syllabic words, the lexical stress falls on the second or
third syllable. The Word ‘Celebrate’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of the word celebrate. It shows that out of the sixty
participants, nine participants pronounced this word with first syllable stressed, nine
participants pronounced it with the second syllable stressed, thirty-six participants
pronounced with the third syllable stressed and six participants pronounced it with two
syllables stressed equally.

The Word Celebrate

Both Syllables Mispronunciation;

Stressed; 6; 10% 0; 0% _
First Syllable
Stressed; 9; 15%

Third Syllable
Stressed; 36; 60%

Second Syllable
Stressed; 9; 15%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 67

The above statistics highlight that during the pronunciation of the word celebrate,
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the participants put stress mostly on the third syllable. The point is generalized that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the

lexical stress falls on the second or third syllable.
4.1.3.8 The Word ‘Character’

Figure 68 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word character. It shows that out of the sixty participants,
fifteen participants pronounced this word with stress on the first syllable, thirty-four
participants pronounced it with stress on the second syllable, four participants pronounced
with stress on the third syllable and seven participants pronounced it with equal stress on

two syllables.

The Word Character

Mispronunciation;

Both Syllables 0: 0%

Stressed; 7; 12%
First Syllable

Third Syllable \ ‘ Stressed; 15; 25%
Stressed; 4; 7%

Second Syllable
Stressed; 34; 56%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 68

The above statistics point out that during the pronunciation of the word character,

the participants mostly stressed the second syllable. It is proved that the Pashtun ESL
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learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
4.1.3.9 The Word ‘Chemistry’

Figure 69 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word chemistry. It shows that out of the sixty participants,
this word was pronounced with the first syllable stressed by nine participants, with the
second syllable stressed by forty-six participants, with the third syllable stressed by three

participants and with both the syllables stressed equally by two participants.

The Word Chemistry

Both Syllables Mispronunciation;

) Stressed; 2; 3% 0; 0%
Third Syllable

-2 E0
Stressed; 3; 5% First Syllable

‘ Stressed; 9; 15%

Second Syllable
Stressed; 46; 77%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 69
The statistical analysis suggests that during the pronunciation of the word
chemistry, the participants put stress mostly on the second syllable. This establishes the
fact that the Pashtun ESL learners, while articulating the English tri-syllabic words having

stress on first syllable, negatively transfer the stress patterns of their mother tongue
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(Pashtu) and pronounce the said tri-syllabic words erroneously with the second or third
syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the
articulation of the English tri-syllabic words which have stress on the first syllable and
those difficulties are due to the influence of their mother tongue, as in most of the Pashtu

tri-syllabic words, the lexical stress falls on the second or third syllable.
4.1.3.9 The Word ‘Diagram’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of the word diagram. It shows that out of the sixty participants,
twelve participants pronounced this word with first syllable stressed, twenty-five
participants with the third syllable stressed, three participants with two syllables stressed

equally and twenty participants with incorrect pronunciation.
The Word Diagram

Mispronunciation; First Syllable
20; 33% Stressed; 12; 20%

‘ Second Syllable

Stressed; 0; 0%

\/
Both Syllables \‘

Stressed; 3; 5% Third Syllable
Stressed; 25; 42%
= First Syllable Stressed Second Syllable Stressed = Third Syllable Stressed
= Both Syllables Stressed Mispronunciation
Figure 70

The above statistics show that during the pronunciation of the word diagram, the
participants put stress mostly on the third syllable. The point is generalized that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.

Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
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English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the

lexical stress falls on the second or third syllable.
4.1.3.11 The Word ‘Dramatize’

The following figure 71 displays the lexical stress patterns used by the participants
of the study in the articulation of the word dramatize. It shows that out of the sixty
participants, ten participants pronounced this word with stress on the first syllable, two
participants pronounced it with stress on the second syllable, forty-one participants with
stress on the third syllable, and five participants with equal stress on two syllables and one

participant mispronounced this word.

The Word Dramatize

Mispronunciation;
Both Syllabl :
oth Syllables 1 2%

. E- QO
Stressed; 5; 8% First Syllable

> Stressed; 10; 17%

Second Syllable
Stressed; 2; 3%

Third Syllable
Stressed; 41; 70%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed Mispronunciation

Figure 71

The statistics reveal that during the pronunciation of the word dramatize, the
participants mostly stressed the third syllable. This indicates the point that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-

syllabic words which have stress on the first syllable and those difficulties are due to the
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influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
4.1.3.12 The Word ‘Educate’

Figure 72 below highlights the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by eight participants, with the second
syllable stressed by one participant, with the third syllable stressed by forty-five

participants and with both the syllables stressed equally by six participants.

The Word Educate

Mispronunciation; First Syllable
Both Syllables 0; 0% Stressed: 8; 13%

Stressed; 6; 10%
» Second Syllable
Stressed; 1; 2%

-

Third Syllable
Stressed; 45; 75%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 72

The statistical analysis highlights that during the pronunciation of the word educate,
the participants put stress mostly on the third syllable. It is generalized that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the

lexical stress falls on the second or third syllable.
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4,1.3.12 The Word ‘Energy’

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, nine
participants pronounced this word with first syllable stressed, forty-three participants
pronounced it with the second syllable stressed, one participant pronounced with the third

syllable stressed and seven participants pronounced it with two syllables stressed equally.

The Word Energy

Mispronunciation;

Both Syllables 0: 0%

Stressed; 7; 11%

Third Syllable

First Syllable
Stressed; 1; 2% \ Stressed; 9; 15%
b 1 0

<

Second Syllable
Stressed; 43; 72%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 73

The statistical analysis points out that during the pronunciation of the word energy,
the participants put stress mostly on the second syllable. This validates that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on first
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the

lexical stress falls on the second or third syllable.

4.1.3.14 The Word ‘Execute’
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Figure 74 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word execute. It shows that out of the sixty participants,
fourteen participants pronounced this word with stress on the first syllable, three
participants pronounced it with stress on the second syllable, thirty-eight participants
pronounced with stress on the third syllable, four participants pronounced it with equal

stress on two syllables and one participant mispronounced this word.

The Word Execute

Mispronunciation;
1; 2%

Both Syllables
Stressed; 4; 7%

First Syllable
Stressed; 14; 23%

Second Syllable
Stressed; 3; 5%

Third Syllable
Stressed; 38; 63%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed Mispronunciation

Figure 74

The above statistics suggest that during the pronunciation of the word execute, the
participants mostly stressed the third syllable. It is argued that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words erroneously with the second or third syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English tri-syllabic
words which have stress on the first syllable and those difficulties are due to the influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress falls

on the second or third syllable.
4.1.3.15 The Word ‘Exercise’

Figure 75 below reflects the lexical stress patterns used by the participants of the
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study in the articulation of the word exercise. It shows that out of the sixty participants,
this word was pronounced with the first syllable stressed by six participants, with the
second syllable stressed by six participants, with the third syllable stressed by forty-one
participants and with both the syllables stressed equally by seven participants.

The Word Exercise

Mispronunciation;
Both Syllables 0: 0% First Syllable

Stressed; 7; 12% Stressed; 6; 10%

! Second Syllable

\ ' Stressed; 6; 10%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Third Syllable
Stressed; 41; 68%

Figure 75

The statistical analysis shows that during the pronunciation of the word exercise,
the participants put stress mostly on the third syllable. It is argued that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical
stress falls on the second or third syllable.

4.1.3.15 The Word ‘Hospital’

The following figure displays the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, forty-

five participants pronounced this word with first syllable stressed, one participant
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pronounced it with the second syllable stressed, four participants pronounced with the third

syllable stressed and ten participants pronounced it with two syllables stressed equally.

The Word Hospital

Both Syllables Mispronunciation;
Stressed; 10; 0: 0%
17%
Third Syllable
Stressed; 4; 7%
First Syllable
i Stressed; 45; 75%

Second Syllable
Stressed; 1; 1%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 76

The statistics reveal that most of the participants pronounced this word with the
correct stress position, i.e. with the first syllable stressed. Only 7% of the participants
pronounced it with the third syllable stressed which shows the tendency of the Pashtun
ESL learners to put stress on the third syllable. This deviated pattern is probably due to the

negative influence of the learners’ mother tongue.
4.1.3.17 The Word ‘Industry’

Figure 77 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word industry. It shows that out of the sixty participants,
four participants pronounced this word with stress on the first syllable, fifty-four
participants pronounced it with stress on the second syllable and two participants

pronounced with stress on the third syllable.
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The Word Industry

Both Syllables Mispronunciation;
Stressed; 0; 0% 0; 0%

First Syllable

Third Syllable Stressed; 4; 7%
Stressed; 2; 3% "

Second Syllable
Stressed; 52; 90%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 77

The statistical analysis highlights that during the pronunciation of the word
industry, the participants mostly stressed the second syllable. This establishes that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the

lexical stress falls on the second or third syllable.
4.1.3.18 The Word ‘Interval’

Figure 78 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word interval. It shows that out of the sixty participants, this
word was pronounced with the first syllable stressed by two participants, with the second
syllable stressed by forty-eight participants, with the third syllable stressed by five

participants and with both the syllables stressed equally by five participants.
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The Word Interval

Both Syllables Mispronunciation;
Stressed; 5; 8% 0: 0%

Third Syllable
Stressed; 5; 9% \

First Syllable
Stressed; 2; 3%

Second Syllable
Stressed; 48; 80%

—

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 78

The statistical analysis points out that during the pronunciation of the word interval,
the participants put stress mostly on the second syllable. The point is generalized that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the
lexical stress falls on the second or third syllable.

4.1.3.18 The Word ‘Minister’

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, eleven
participants pronounced this word with first syllable stressed, twenty-eight participants
pronounced it with the second syllable stressed, eleven participants pronounced with the
third syllable stressed and ten participants pronounced it with two syllables stressed

equally.
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The Word Minister

Both Syllables Mispr%r_\%rg/ciation;
Stressed; 10; , U0
17%

-

First Syllable
Stressed; 11; 18%

Second Syllable

Third Syllable
Stressed; 28; 47%

Stressed; 11; 18%

J—

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 79

The statistics suggest that during the pronunciation of the word minister, the
participants put stress mostly on the second syllable. It is argued that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
3.1.3.19 The Word ‘Multitude’

Figure 80 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word multitude. It shows that out of the sixty participants,
forty-one participants pronounced this word with stress on the first syllable, two
participants pronounced it with stress on the second syllable, ten participants pronounced
with stress on the third syllable and seven participants pronounced it with equal stress on

two syllables.
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The Word Multitude

Both Syllables Mispronunciation;
Stressed; 7; 12% 0; 0%
Third Syllable First Syllable

Stressed; 10; 17% Stressed; 41; 68%

\ |

Second Syllable
Stressed; 2; 3%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed = Mispronunciation

Figure 80

The statistics show that most of the participants pronounced this word with correct
stress position, i.e. with stress on first syllable. Only 17% participants pronounced it
erroneously with the third syllable stressed and 3% with the second syllable stressed. This
deviation shows that the Pashtun ESL learners have the tendency to pronounce the tri-
syllabic words having stress on the first syllable with the second or third syllable stressed.
These deviated patterns are due to the negative influence of the learners’ mother tongue.
The Word ‘Passenger’

Figure 81 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word passenger. It shows that out of the sixty participants,
this word was pronounced with the first syllable stressed by six participants, with the
second syllable stressed by twenty-nine participants, with the third syllable stressed by nine
participants, with both the syllables stressed equally by six participants and with

unintelligible pronunciation by ten participants.
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The Word Passenger

Mispronunciation; _
plo- 17% First Syllable

Both Syllables Stressed; 6; 10%
Stressed; 6; 10%

_ \ y Second Syllable
Third Syllable Stressed; 29; 48%
Stressed; 9; 15% \

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Both Syllables Stressed Mispronunciation

Figure 81

The statistics reveal that during the pronunciation of the word passenger, the
participants put stress mostly on the second syllable and 15% participants on the third
syllable. It is proved that the Pashtun ESL learners, while articulating the English tri-
syllabic words having stress on first syllable, negatively transfer the stress patterns of their
mother tongue (Pashtu) and pronounce the said tri-syllabic words erroneously with the
second or third syllable stressed. Thus, it is proved that the Pashtun ESL learners face
difficulties in the articulation of the English tri-syllabic words which have stress on the
first syllable and those difficulties are due to the influence of their mother tongue, as in
most of the Pashtu tri-syllabic words, the lexical stress falls on the second or third syllable.

41321 The Word ‘Photograph’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants,
eleven participants pronounced this word with first syllable stressed, seven participants
pronounced it with the second syllable stressed, thirty-four participants pronounced with
the third syllable stressed, six participants pronounced it with two syllables stressed equally

and two participants pronounced incorrectly.
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Figure 82

The statistics highlight that during the pronunciation of the word photograph, the
participants put stress mostly on the third syllable. This establishes that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
4.1.3.23 The Word “Privacy’

Figure 83 below points out the lexical stress patterns used by the participants of the
study in the articulation of the word privacy. It shows that out of the sixty participants,
forty-two participants pronounced this word with stress on the first syllable, fourteen
participants pronounced it with stress on the second syllable, three participants pronounced
it with equal stress on two syllables and one participant articulated it with unrecognizable

pronunciation.
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Figure 83

The statistics point out that 23% of the total participants pronounced this word
erroneously with the second syllable stressed. The point is generalized the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
4.1.3.24 The Word ‘Rectangle’

Figure 84 below indicates the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by two participants, with the second syllable
stressed by forty-nine participants, with the third syllable stressed by four participants and

with both the syllables stressed equally by five participants.
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Figure 84

The statistical analysis suggests that during the pronunciation of the word
rectangle, the participants put stress mostly on the second syllable. This indicates that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
first syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second or third syllable stressed.
Thus, it is proved that the Pashtun ESL learners face difficulties in the articulation of the
English tri-syllabic words which have stress on the first syllable and those difficulties are
due to the influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the
lexical stress falls on the second or third syllable.

4.1.3.24 The Word ‘Register’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, nineteen
participants pronounced this word with the first syllable stressed, twenty-nine participants
pronounced it with the second syllable stressed, nine participants pronounced with the third

syllable stressed and three participants pronounced it with two syllables stressed equally.
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Figure 85

The statistics show that during the pronunciation of the word register, the
participants put stress mostly on the second syllable 15% participants put stress on the third
syllable. It is generalized that the Pashtun ESL learners, while articulating the English tri-
syllabic words having stress on first syllable, negatively transfer the stress patterns of their
mother tongue (Pashtu) and pronounce the said tri-syllabic words erroneously with the
second or third syllable stressed. Thus, it is proved that the Pashtun ESL learners face
difficulties in the articulation of the English tri-syllabic words which have stress on the
first syllable and those difficulties are due to the influence of their mother tongue, as in

most of the Pashtu tri-syllabic words, the lexical stress falls on the second or third syllable.
4.1.3.26 The Word ‘Relative’

The following figure 85 displays the lexical stress patterns used by the participants
of the study in the articulation of the word relative. It shows that out of the sixty
participants, forty participants pronounced this word with stress on the first syllable, fifteen
participants pronounced it with stress on the second syllable, two participants pronounced
with stress on the third syllable, two participants pronounced it with equal stress on two

syllables and one participant pronounced it incorrectly.
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Figure 86

The statistics reveal that 25% of the participants pronounced the word relative
erroneously with the second syllable stressed. This validates that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words erroneously with the second or third syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English tri-syllabic
words which have stress on the first syllable and those difficulties are due to the influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress falls

on the second or third syllable.
4.1.3.27 The Word ‘Substitute’

Figure 87 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word substitute. It shows that out of the sixty participants,
this word was pronounced with the first syllable stressed by twenty-five participants, with
the third syllable stressed by twenty participants, with both the syllables stressed equally

by twelve participants and with unidentifiable pronunciation by three participants.
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The statistical analysis highlights that 33% of the participants pronounced this word
erroneously with the third syllable stressed. It is argued that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on first syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words erroneously with the second or third syllable stressed. Thus, it is proved that
the Pashtun ESL learners face difficulties in the articulation of the English tri-syllabic
words which have stress on the first syllable and those difficulties are due to the influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress falls

on the second or third syllable.
4.1.3.27 The Word ‘Supervise’

The following figure displays the lexical stress patterns used by the participants of
the study in the articulation of the word supervise. It shows that out of the sixty participants,
one participant pronounced this word with first syllable stressed, nine participants
pronounced it with the second syllable stressed, forty-four participants pronounced with
the third syllable stressed and six participants pronounced it with two syllables stressed

equally.
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Figure 88

The statistics reveal that during the pronunciation of the word supervise, most of
the participants put stress on the third syllable and 15% participants on the second syllable.
Itis proved that the Pashtun ESL learners, while articulating the English tri-syllabic words
having stress on first syllable, negatively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words erroneously with the second or third
syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the
articulation of the English tri-syllabic words which have stress on the first syllable and
those difficulties are due to the influence of their mother tongue, as in most of the Pashtu

tri-syllabic words, the lexical stress falls on the second or third syllable.
4.1.3.29 The Word ‘Televise’

Figure 89 below highlights the lexical stress patterns used by the participants of the
study in the articulation of the word televise. It shows that out of the sixty participants,
twelve participants pronounced this word with stress on the first syllable, seven participants
pronounced it with stress on the second syllable, thirty-six participants pronounced with
stress on the third syllable, four participants pronounced it with equal stress on two

syllables and one participant with incorrect pronunciation.
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Figure 89

The statistical analysis highlights that during the pronunciation of the word televise,
the participants mostly stressed the third syllable. This validates that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on first syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second or third syllable stressed. Thus, it is
proved that the Pashtun ESL learners face difficulties in the articulation of the English tri-
syllabic words which have stress on the first syllable and those difficulties are due to the
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress falls on the second or third syllable.
4.1.3.30 The Word ‘Ultimate’

Figure 90 below points out the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by thirty-four participants, with the second
syllable stressed by four participants, with the third syllable stressed by fifteen participants

and with both the syllables stressed equally by seven participants.
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Figure 90

The statistical analysis points out that 7% participants pronounced this word with
the second syllable stressed and 25% participants with the third syllable stressed. It is
argued that the Pashtun ESL learners, while articulating the English tri-syllabic words
having stress on first syllable, negatively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words erroneously with the second or third
syllable stressed. Thus, it is proved that the Pashtun ESL learners face difficulties in the
articulation of the English tri-syllabic words which have stress on the first syllable and
those difficulties are due to the influence of their mother tongue, as in most of the Pashtu
tri-syllabic words, the lexical stress falls on the second or third syllable.

4.1.3 Analysis of the Tri-syllabic Words with Stress on Second Syllable

The list of sentences and words given to the participants of the study contained
thirty tri-syllabic words with stress on second syllable. Those words were read aloud by
sixty participants. Following is the analysis of the stress patterns used by the research
participants with regard to the said tri-syllabic words.

4.1.1.1 The Word ‘Adventure’

The list of tri-syllabic words given to the participants of the study for reading aloud

contained the word adventure. The following figure indicates the lexical stress patterns
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used by the participants of the study in the articulation of this word. It shows that out of
the sixty participants, four participants pronounced this word with the first syllable
stressed, forty-six participants pronounced it with the second syllable stressed, three
participants pronounced with the third syllable stressed, five participants pronounced it

with two syllables stressed equally and two participants mispronounced this word.
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Figure 91

The statistics suggest that during the pronunciation of the word adventure, the
participants put stress mostly on the second syllable. It is proved that the Pashtun ESL
learners pronounce the English tri-syllabic words mostly with the second syllable stressed
and this particular pattern is attributable to the positive influence of the learners’ mother

tongue.

The lexical stress in most of the Pashtu tri-syllabic native words falls generally on
the second or third syllable. In addition, when the Pashtu language borrows tri-syllabic
words from the English language, they are twisted according to the phonological rules
(stress patterns) of the Pashtu language and are borrowed with the second or third syllable
stressed. So, as indicated by the above figure, the Pashtun ESL learners, while articulating
the English tri-syllabic words having stress on second syllable, positively transfer the stress

patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words with
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correct stress position, i.e. with the second. Thus, it is proved that the Pashtun ESL learners
face little difficulties in the articulation of the English tri-syllabic words having stress on

the second syllable.
4.1.1.2 The Word ‘Adyvisor’

Figure 92 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word advisor. It shows that out of the sixty participants,
none of the participants pronounced this word with stress on the or third syllable, fifty-four
participants pronounced it with stress on the second syllable and six participants

pronounced it incorrectly.

The Word Advisor
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Figure 92

The statistics show that during the pronunciation of the word advisor, the
participants mostly stressed the second syllable. This establishes the fact that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive

influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical
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stress generally falls on the second syllable.
4.1.1.3 The Word ‘Apartment’

The following figure 93 points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, this
word was pronounced with the second syllable stressed by fifty-seven participants and with

two syllables stressed equally by three participants.
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Figure 93

The statistical analysis points out that during the pronunciation of the word
apartment, the participants put stress mostly on the second syllable. The point is
generalized that the Pashtun ESL learners, while articulating the English tri-syllabic words
having stress on second syllable, positively transfer the stress patterns of their mother
tongue (Pashtu) and pronounce the said tri-syllabic words correctly with the second
syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly pronounce the
English tri-syllabic words which have stress on the second syllable and this correct
pronunciation is due to the positive influence of their mother tongue, as in most of the

Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
4.1.4.3 The Word ‘Apparent’

The following figure indicates the lexical stress patterns used by the participants of
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the study in the articulation of this word. It shows that out of the sixty participants, seven
participants pronounced this word with the first syllable stressed, forty-four participants
pronounced it with the second syllable stressed, four participants pronounced with the third
syllable stressed, two participants pronounced it with two syllables stressed equally and

three participants mispronounced this word.
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Figure 94

The statistics suggest that during the pronunciation of the word apparent, the
participants put stress mostly on the second syllable. The point is generalized the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.1.4.5 The Word ‘Assembly’

Figure 95 below reflects the lexical stress patterns used by the participants of the

study in the articulation of the word assembly. It shows that out of the sixty participants,
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fifty-eight participants pronounced this word with stress on the second syllable and two

participants pronounced with stress on the third syllable.

The Word Assembly
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Figure 95

The statistics show that during the pronunciation of the word assembly, the
participants mostly stressed the second syllable. It is proved that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners correctly pronounce the English tri-syllabic words which have stress
on the second syllable and this correct pronunciation is due to the positive influence of
their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress generally

falls on the second syllable.
4.1.4.6 The Word ‘Banana’

Figure 96 below displays the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by two participants, with the second syllable
stressed by forty-seven participants, with the third syllable stressed by three participants,

with two syllables stressed equally by four participants and with unintelligible
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pronunciation by four participants.
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Figure 96

The statistics reveal that during the pronunciation of the word banana, the
participants put stress mostly on the second syllable. This establishes that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.1.4.6 The Word ‘Conception’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, six
participants pronounced this word with the first syllable stressed, forty-five participants
pronounced it with the second syllable stressed, three participants pronounced with the
third syllable stressed, five participants pronounced it with two syllables stressed equally

and one participant mispronounced this word.
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Figure 97

The statistical analysis highlights that during the pronunciation of the word
conception, the participants put stress mostly on the second syllable. The point is
generalized that the Pashtun ESL learners, while articulating the English tri-syllabic words
having stress on second syllable, positively transfer the stress patterns of their mother
tongue (Pashtu) and pronounce the said tri-syllabic words correctly with the second
syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly pronounce the
English tri-syllabic words which have stress on the second syllable and this correct
pronunciation is due to the positive influence of their mother tongue, as in most of the

Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
4.1.4.8 The Word ‘Discover’

The following figure 98 points out the lexical stress patterns used by the participants
of the study in the articulation of the word discover. It shows that out of the sixty
participants, six participants pronounced this word with stress on the first syllable, forty-
two participants pronounced it with stress on the second syllable, nine participants
pronounced with stress on the third syllable and two participants pronounced it with equal

stress on two syllables.
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Figure 98

The statistical analysis points out that during the pronunciation of the word
discover, the participants mostly stressed the second syllable. It is proved that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.1.4.9 The Word ‘Distinguish’

Figure 99 below indicates the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by four participants, with the second
syllable stressed by fifty-one participants, with the third syllable stressed by two
participants, with both the syllables stressed equally by one participant and with
unintelligible pronunciation by two participants.
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Figure 99

The statistics suggest that during the pronunciation of the word distinguish, the
participants put stress mostly on the second syllable. This establishes the fact the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.1.4.9 The Word ‘Establish’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, fifty-
three participants pronounced it with the second syllable stressed, five participants
pronounced with the third syllable stressed and two participants pronounced it with two

syllables stressed equally.
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Figure 100

The statistics show that during the pronunciation of the word establish, the
participants put stress mostly on the second syllable. The point is generalized that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
second syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
41411 The Word ‘Frustration’

Figure 101 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word frustration. It shows that out of the sixty participants,
five participants pronounced this word with stress on the first syllable, forty-four
participants pronounced it with stress on the second syllable, two participants pronounced
with stress on the third syllable, four participants pronounced it with equal stress on two

syllables and five participants pronounced it incorrectly.
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Figure 101

The statistics reveal that during the pronunciation of the word frustration, the
participants mostly stressed the second syllable. It is proved that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on second syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words correctly with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners correctly pronounce the English tri-syllabic words which have stress
on the second syllable and this correct pronunciation is due to the positive influence of
their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress generally

falls on the second syllable.
41412 The Word ‘Imagine’

Figure 102 below highlights the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, this
word was pronounced with the first syllable stressed by only one participant, with the
second syllable stressed by forty-two participants, with the third syllable stressed by nine
participants, with both the syllables stressed equally by six participants and with

unintelligible pronunciation by two participants.
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Figure 102

The statistical analysis highlights that during the pronunciation of the word
imagine, the participants put stress mostly on the second syllable and 15% put stress on the
third syllable. This validates the point that the Pashtun ESL learners, while articulating the
English tri-syllabic words having stress on second syllable, positively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words correctly
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly
pronounce the English tri-syllabic words which have stress on the second syllable and this
correct pronunciation is due to the positive influence of their mother tongue, as in most of

the Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
41412 The Word ‘Imprison’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, seven
participants pronounced this word with the first syllable stressed, forty-six participants
pronounced it with the second syllable stressed, three participants pronounced with the

third syllable stressed and four participants mispronounced this word.
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Figure 103

The statistics show that during the pronunciation of the word imprison, the
participants put stress mostly on the second syllable. It is argued that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.14.14 The Word ‘Indebted’

Figure 104 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word indebted. It shows that out of the sixty participants,
six participants pronounced this word with stress on the first syllable, thirty-six participants
pronounced it with stress on the second syllable, one participant pronounced with stress on

the third syllable and seventeen participants pronounced it incorrectly.
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Figure 104

The statistics reveal that during the pronunciation of the word indebted, the
participants mostly stressed the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.1.4.15 The Word ‘Informant’

The following figure 105 highlights the lexical stress patterns used by the
participants of the study in the articulation of this word. It shows that out of the sixty
participants, this word was pronounced with the first syllable stressed by two participants,
with the second syllable stressed by fifty-four participants, with the third syllable stressed
by three participants and with both the syllables stressed equally by one participant.
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Figure 105

The statistical analysis highlights that during the pronunciation of the word
informant, the participants put stress mostly on the second syllable. This validates that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
second syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical
stress generally falls on the second syllable.

4.1.4.15 The Word ‘Majestic’

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, seven
participants pronounced this word with the first syllable stressed, forty-nine participants
pronounced it with the second syllable stressed and four participants pronounced it with

two syllables stressed equally.
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Figure 106

The statistical analysis points out that during the pronunciation of the word
majestic, the participants put stress mostly on the second syllable. It is argued that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
second syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.14.17 The Word ‘Maternal’

Figure 107 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word maternal. It shows that out of the sixty participants,
only one participant pronounced this word with stress on the first syllable, fifty-seven
participants pronounced it with stress on the second syllable, one participant pronounced

it with equal stress on two syllables and one participant pronounced it with incorrectly.
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Figure 107

The statistics suggest that during the pronunciation of the word maternal, the
participants mostly stressed the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.14.18 The Word ‘Mechanic’

Figure 108 below reflects the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by four participants, with the second
syllable stressed by forty-three participants, with the third syllable stressed by ten
participants, with both the syllables stressed equally by two participants and with

unintelligible pronunciation by one participant.
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Figure 108

The statistical analysis shows that during the pronunciation of the word mechanic,
the participants put stress mostly on the second syllable and 17% participants put on the
third syllable. This validates the point that the Pashtun ESL learners, while articulating the
English tri-syllabic words having stress on second syllable, positively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words correctly
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly
pronounce the English tri-syllabic words which have stress on the second syllable and this
correct pronunciation is due to the positive influence of their mother tongue, as in most of

the Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
4.14.18 The Word ‘Narration’

The following figure displays the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, only
one participant pronounced this word with the first syllable stressed, fifty-four participants
pronounced it with the second syllable stressed and three participants pronounced with the
third syllable stressed.
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Figure 109

The statistics reveal that during the pronunciation of the word narration, the
participants put stress mostly on the second syllable. It is argued that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.1.4.20 The Word ‘Position’

Figure 110 below highlights the lexical stress patterns used by the participants of
the study in the articulation of the word position. It shows that out of the sixty participants,
ten participants pronounced this word with stress on the first syllable, thirty-seven
participants pronounced it with stress on the second syllable, five participants pronounced
with stress on the third syllable, and eight participants pronounced it with equal stress on

two syllables.
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Figure 110

The statistical analysis highlights that during the pronunciation of the word
position, the participants mostly stressed the second syllable. It is proved that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
41421 The Word ‘Possession’

Figure 111 below points out the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, this
word was pronounced with the first syllable stressed by two participants, with the second
syllable stressed by forty-four participants, with the third syllable stressed by eleven
participants, with both the syllables stressed equally by two participants and with
unintelligible pronunciation by one participant.
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Figure 111

The statistical analysis points out that during the pronunciation of the word
possession, the participants put stress mostly on the second syllable and 18% put stress on
the third syllable. This establishes the fact that the Pashtun ESL learners, while articulating
the English tri-syllabic words having stress on second syllable, positively transfer the stress
patterns of their mother tongue (Pashtu) and pronounce the said tri-syllabic words correctly
with the second syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly
pronounce the English tri-syllabic words which have stress on the second syllable and this
correct pronunciation is due to the positive influence of their mother tongue, as in most of

the Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
41421 The Word ‘Regarding’

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, two
participants pronounced this word with the first syllable stressed, fifty-seven participants
pronounced it with the second syllable stressed and one participant pronounced it with two

syllables stressed equally.
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The statistics suggest that during the pronunciation of the word regarding, the
participants put stress mostly on the second syllable. The point is generalized that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
second syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.14.23 The Word ‘Reminder’

Figure 113 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word reminder. It shows that out of the sixty participants,
two participants pronounced this word with stress on the first syllable, fifty-two
participants pronounced it with stress on the second syllable, one participant pronounced
with stress on the third syllable, three participants pronounced it with equal stress on two

syllables and two participants pronounced it with incorrectly.
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The statistics show that during the pronunciation of the word reminder, the
participants mostly stressed the second syllable. This indicates the point that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.14.24 The Word ‘Remember’

Figure 114 below displays the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by four participants, with the second
syllable stressed by forty-four participants, with the third syllable stressed by seven
participants, with both the syllables stressed equally by four participants and with

unintelligible pronunciation by one participant.
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Figure 114

The statistics reveal that during the pronunciation of the word remember, the
participants put stress mostly on the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.1.4.24 The Word ‘Republic’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, three
participants pronounced this word with the first syllable stressed, fifty-three participants
pronounced it with the second syllable stressed, three participants pronounced with the

third syllable stressed and one participant mispronounced this word.
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The statistical analysis highlights that during the pronunciation of the word
republic, the participants put stress mostly on the second syllable. This validates the point
that the Pashtun ESL learners, while articulating the English tri-syllabic words having
stress on second syllable, positively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words correctly with the second syllable
stressed. Thus, it is proved that the Pashtun ESL learners correctly pronounce the English
tri-syllabic words which have stress on the second syllable and this correct pronunciation
is due to the positive influence of their mother tongue, as in most of the Pashtu tri-syllabic

words, the lexical stress generally falls on the second syllable.
4.1.4.26 The Word ‘Suggestion’

Figure 116 below points out the lexical stress patterns used by the participants of
the study in the articulation of the word suggestion. It shows that out of the sixty
participants, eight participants pronounced this word with stress on the first syllable, forty
participants pronounced it with stress on the second syllable, seven participants
pronounced with stress on the third syllable and five participants pronounced it with equal

stress on two syllables.
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The statistical analysis points out that during the pronunciation of the word
suggestion, the participants mostly stressed the second syllable. The point is generalized
that the Pashtun ESL learners, while articulating the English tri-syllabic words having
stress on second syllable, positively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words correctly with the second syllable
stressed. Thus, it is proved that the Pashtun ESL learners correctly pronounce the English
tri-syllabic words which have stress on the second syllable and this correct pronunciation
is due to the positive influence of their mother tongue, as in most of the Pashtu tri-syllabic

words, the lexical stress generally falls on the second syllable.
4.1.4.27 The Word ‘Tradition’

Figure 117 below indicates the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by seventeen participants, with the second
syllable stressed by thirty-four participants, with the third syllable stressed by two
participants and with two syllables stressed equally by seven participants.
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The statistics suggest that during the pronunciation of the word tradition, the
participants put stress on the second syllable more frequently than the first and third
syllables. It is argued that the Pashtun ESL learners, while articulating the English tri-
syllabic words having stress on second syllable, positively transfer the stress patterns of
their mother tongue (Pashtu) and pronounce the said tri-syllabic words correctly with the
second syllable stressed. Thus, it is proved that the Pashtun ESL learners correctly
pronounce the English tri-syllabic words which have stress on the second syllable and this
correct pronunciation is due to the positive influence of their mother tongue, as in most of

the Pashtu tri-syllabic words, the lexical stress generally falls on the second syllable.
4.1.4.27 The Word ‘Together’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, fifty-
nine participants pronounced it with the second syllable stressed and one participant
pronounced with the third syllable stressed.
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The statistics show that during the pronunciation of the word together, the
participants put stress mostly on the second syllable. It is generalized that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on second syllable,
positively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words correctly with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners correctly pronounce the English tri-syllabic words which have
stress on the second syllable and this correct pronunciation is due to the positive influence
of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress

generally falls on the second syllable.
4.1.4.29 The Word ‘Tomorrow’

Figure 119 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word tomorrow. It shows that out of the sixty participants,
ten participants pronounced this word with stress on the first syllable, forty-eight
participants pronounced it with stress on the second syllable and two participants

pronounced it with equal stress on two syllables.
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The statistics reveal that during the pronunciation of the word tomorrow, the
participants mostly stressed the second syllable. This validates the point that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on second
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the second syllable stressed. Thus, it
is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the second syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words, the lexical

stress generally falls on the second syllable.
4.1.5. Analysis of the Tri-syllabic Words with Stress on Third Syllable

The list of sentences and words given to the participants of the study contained
thirty tri-syllabic words with stress on third syllable. Those words were read aloud by sixty
participants. Following is the analysis of the stress patterns used by the research

participants with regard to the said tri-syllabic words.
4.1.1.1 The Word ‘Absentee’

The list of tri-syllabic words given to the participants of the study for reading aloud
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contained the word absentee. The following figure highlights the lexical stress patterns
used by the participants of the study in the articulation of this word. It shows that out of
the sixty participants, six participants pronounced this word with the first syllable stressed,
fifty-one participants pronounced it with the second syllable stressed, and three participants

pronounced with the third syllable stressed.
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Figure 120

The statistical analysis highlights that during the pronunciation of the word
absentee, the participants put stress mostly on the second syllable. It is argued that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
third syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second syllable stressed. Thus,
it is proved that the Pashtun ESL learners erroneously pronounce the English tri-syllabic
words which have stress on the third syllable and this deviation is due to the negative
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with

vowel sound, the lexical stress generally falls on the second syllable.
4.1.1.2 The Word ‘Absolute’

Figure 121 below points out the lexical stress patterns used by the participants of

the study in the articulation of the word absolute. It shows that out of the sixty participants,
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twenty-three participants pronounced this word with stress on the first syllable, thirteen
participants pronounced it with stress on the second syllable, seventeen participants
pronounced with stress on the third syllable and seven participants pronounced it with equal

stress on two syllables.

The Word Absolute

Two Syllables First Syllable
Stressed; 7; 12% Stressed: 23; 38%

Third Syllable \ /'J Second Syllable
Stressed; 17; 28% Stressed; 13; 22%
= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed = Mispronunciation

Figure 121

During the pronunciation of the word absolute, it was noted that the 22% of the
participants put stress on the second syllable which is attributed to the negative transfer of
the learners’ mother tongue, as in most of the Pashtu tri-syllabic words, the lexical stress
generally falls on the second syllable. But unexpectedly, 38% participants pronounced this
word erroneously with the first syllable stressed. The reason for this deviation is probably
the deliberate attempt of the participants to appear native-like, so they pronounced the word

with stress on the first syllable.
4.1.1.3 The Word ‘Addressee’

Figure 122 below indicates the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by nine participants, with the second
syllable stressed by thirty-three participants, with the third syllable stressed by three

participants, with both the syllables stressed equally by three participants and with
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unintelligible pronunciation by twelve participants.

The Word Addressee

Mispronunciation; .
12: 20% First Syllable

. . 0
Two Syllables Stressed; 9; 15%
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Third Syllable J

Stressed: 3: 5% Second Syllable

Stressed; 33; 55%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 122

The statistics suggest that during the pronunciation of the word addressee, the
participants put stress mostly on the second syllable. This validates the fact that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on third
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second syllable stressed. Thus,
it is proved that the Pashtun ESL learners erroneously pronounce the English tri-syllabic
words which have stress on the third syllable and this deviation is due to the negative
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with

vowel sound, the lexical stress generally falls on the second syllable.
4.1.1.4 The Word ‘Afternoon’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, twenty-
seven participants pronounced this word with the first syllable stressed, sixteen participants
pronounced it with the second syllable stressed, twelve participants pronounced with the
third syllable stressed and five participants pronounced it with two syllables stressed

equally.
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First Syllable
Stressed; 27; 45%

Figure 123

The statistics show that during the pronunciation of the word afternoon, the
participants made two type of deviations. Some participants put stress mostly on the first
syllable while the others put stress on the second syllables. The former deviation is
attributed to the learners’ deliberate attempt of appearing native-like while the latter is
attributable to the influence of the learners’ mother tongue, as in most of the Pashtu tri-

syllabic words, the lexical stress generally falls on the second syllable.
4.1.1.5 The Word ‘Appointee’

Figure 124 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word appointee. In this research study, this word was read
aloud by sixty participants. The following figure shows that out of the sixty participants,
forty-nine participants pronounced this word with stress on the second syllable, two
participants pronounced with stress on the third syllable, one participant pronounced it with

equal stress on two syllables and eight participants pronounced it with incorrectly.
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Figure 124

The statistics reveal that during the pronunciation of the word appointee, the
participants mostly stressed the second syllable. It is proved that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on third syllable, negatively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words erroneously with the second syllable stressed. Thus, it is proved that the
Pashtun ESL learners erroneously pronounce the English tri-syllabic words which have
stress on the third syllable and this deviation is due to the negative influence of their mother
tongue, as in most of the Pashtu tri-syllabic words that end with vowel sound, the lexical

stress generally falls on the second syllable.
4.1.5.5 The Word ‘Chimpanzee’

Figure 125 below highlights the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, this
word was pronounced with the first syllable stressed by five participants, with the second
syllable stressed by forty-two participants, with the third syllable stressed by one
participant, with both the syllables stressed equally by three participants and with

unintelligible pronunciation by nine participants.
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Figure 125

The statistical analysis highlights that during the pronunciation of the word
chimpanzee, the participants put stress mostly on the second syllable. This establishes the
fact that the Pashtun ESL learners, while articulating the English tri-syllabic words having
stress on third syllable, negatively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words erroneously with the second syllable
stressed. Thus, it is proved that the Pashtun ESL learners erroneously pronounce the
English tri-syllabic words which have stress on the third syllable and this deviation is due
to the negative influence of their mother tongue, as in most of the Pashtu tri-syllabic words
that end with vowel sounds, the lexical stress generally falls on the second syllable.

4.1.5.6 The Word ‘Coincide’

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, two
participants pronounced this word with the first syllable stressed, eight participants
pronounced it with the second syllable stressed, forty-four participants pronounced with
the third syllable stressed, two participants pronounced it with two syllables stressed

equally and four participants mispronounced this word.
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Figure 126

The statistical analysis points out that during the pronunciation of the word
coincide, the participants put stress mostly on the third syllable and only 14% put stress on
the second syllable. These patterns are attributed the influence of the Pashtun ESL learners’
mother tongue because in the Pashtu language, in most of the Pashtu tri-syllabic words that

end with consonant sound, the lexical stress generally falls on the third syllable.
4.1.5.7 The Word ‘Contradict’

Figure 127 below indicates the lexical stress patterns used by the participants of the
study in the articulation of the word contradict. It shows that out of the sixty participants,
fifteen participants pronounced this word with stress on the first syllable, four participants
pronounced it with stress on the second syllable, twenty-eight participants pronounced with
stress on the third syllable, six participants pronounced it with equal stress on two syllables
and seven participants pronounced it with incorrectly.



165

The Word Contradict

Mispronunciation;
Two Syllables 7;12% First Syllable
Stressed; 6; 10% Stressed; 15; 25%

— Second Syllable
\ Stressed:; 4; 7%

Third Syllable
Stressed; 28; 46%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 127

The statistics suggest that during the pronunciation of the word contradict, the
participants mostly stressed the third syllable. This particular pattern is due to the positive
transfer of the L1 phonological rules by the participants, as in the Pashtu language, a tri-
syllabic word that ends with a consonant sound generally has stress on the third syllable.

8.1.5.9 The Word ‘Disappear’

Figure 128 below reflects the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by eighteen participants, with the second
syllable stressed by six participants, with the third syllable stressed by twenty-seven
participants, with both the syllables stressed equally by eight participants and with

unintelligible pronunciation by one participant.
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Figure 128
The statistics shows that during the pronunciation of the word disappear, the
participants put stress mostly on the third syllable which might be due to the positive
transfer of L1 stress patterns by the participants. 10% participants put stress on the second
syllable which is attributed to the negative transfer of L1 stress patterns. Surprisingly, 30%
participants put stress erroneously on the first syllable which is attributable to the

participants’ tendency to appear native-like in pronunciation.
4.1.5.9 The Word ‘Engineer’

The following figure displays the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, twenty-
five participants pronounced this word with the first syllable stressed, five participants
pronounced it with the second syllable stressed, twenty-six participants pronounced with
the third syllable stressed and four participants pronounced it with two syllables stressed

equally.
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Figure 129

The statistics reveal that most of the participants pronounced this word with correct
stress position, i.e. with the third syllable stressed. This pattern is due to the positive
influence of the Pashtun ESL learners’ mother tongue. Some participants put stress on the
second syllable which may indicate the negative transfer of L1 and other participants put
stress on the first syllable which is attributed to the participants’ tendency to sound like the

native speakers of English.
4.15.11 The Word ‘Entertain’

Figure 130 below highlights the lexical stress patterns used by the participants of
the study in the articulation of the word entertain. It shows that out of the sixty participants,
sixteen participants pronounced this word with stress on the first syllable, seven
participants pronounced it with stress on the second syllable, thirty-two participants
pronounced with stress on the third syllable and five participants pronounced it with equal

stress on two syllables.
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Figure 130

The statistical analysis highlights that during the pronunciation of the word
entertain, the participants mostly stressed the third syllable. The point is generalized hat
the Pashtun ESL learners put stress mostly on the third syllable in tri-syllabic words. This
pattern used by the learners is probably due to the positive transfer of their mother tongue’s
stress patterns because in the Pashtu language, in most of the Pashtu tri-syllabic words that

end with consonant sound, the lexical stress generally falls on the third syllable.
4.15.12 The Word ‘Guarantee’

The following figure 131 points out the lexical stress patterns used by the
participants of the study in the articulation of this word. It shows that out of the sixty
participants, this word was pronounced with the first syllable stressed by nineteen
participants, with the second syllable stressed by thirty-four participants, with the third
syllable stressed by three participants, with both the syllables stressed equally by two

participants and with unintelligible pronunciation by two participants.
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Figure 131

The statistical analysis points out that during the pronunciation of the word
guarantee, the participants put stress mostly on the second syllable. It is proved that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
third syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second syllable stressed. Thus,
it is proved that the Pashtun ESL learners erroneously pronounce the English tri-syllabic
words which have stress on the third syllable and this deviation is due to the negative
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with
vowel sound, the lexical stress generally falls on the second syllable.

41512 The Word ‘Halloween’

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, twenty-
one participants pronounced this word with the first syllable stressed, eighteen participants
pronounced it with the second syllable stressed, fourteen participants pronounced with the
third syllable stressed, six participants pronounced it with two syllables stressed equally

and one participant mispronounced this word.
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Figure 132

The statistics suggest that during the pronunciation of the word Halloween, the
frequency of the first and second syllables stressed was greater than the third syllable
stressed. The higher frequency of the second syllable stressed establishes the negative
influence of the learners’ mother tongue, as in Pashtu language, most of the tri-syllabic
words generally have stress on the second syllable. The highest frequency of the first
syllable stressed, however, is probably due to the participants’ tendency to sound like the
native speakers of English. Furthermore, this tendency is attributed to the learners’
unawareness of the stress patterns of the English language.

4.1.5.14 The Word ‘Interrupt’

Figure 133 below shows the lexical stress patterns used by the participants of the
study in the articulation of the word interrupt. It shows that out of the sixty participants,
ten participants pronounced this word with stress on the first syllable, eight participants
pronounced it with stress on the second syllable, thirty-six participants pronounced with
stress on the third syllable and six participants pronounced it with equal stress on two

syllables.
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Figure 133

The reveal that during the pronunciation of the word interrupt, the participants
mostly stressed the third syllable. The point is generalized that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on third syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words correctly with the third syllable stressed. Thus, it is proved that the Pashtun
ESL learners correctly pronounce the English tri-syllabic words which have stress on the
third syllable and this correct pronunciation is due to the positive influence of their mother
tongue, as in most of the Pashtu tri-syllabic words that end with consonant sounds, the

lexical stress generally falls on the third syllable.
4.15.15 The Word ‘Intervene’

The following figure 134 points out the lexical stress patterns used by the
participants of the study in the articulation of this word. It shows that out of the sixty
participants, this word was pronounced with the first syllable stressed by ten participants,
with the second syllable stressed by seven participants, with the third syllable stressed by
thirty-three participants, with both the syllables stressed equally by seven participants and
with unintelligible pronunciation by three participants.
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Figure 134

The statistical analysis points out that during the pronunciation of the word
intervene, the participants put stress mostly on the third syllable. It is argued that the
Pashtun ESL learners, while articulating the English tri-syllabic words having stress on
third syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the third syllable stressed. Thus, it is
proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the third syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with

consonant sound, the lexical stress generally falls on the third syllable.
4.1.5.15 The Word ‘Japanese’

The following figure indicates the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, thirty-
six participants pronounced this word with the first syllable stressed, ten participants
pronounced it with the second syllable stressed, six participants pronounced with the third
syllable stressed, three participants pronounced it with two syllables stressed equally and

five participants mispronounced this word.
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Figure 135

The statistics suggest that during the pronunciation of the word Japanese, the
participants put stress mostly on the first syllable. This erroneous stress pattern may
indicate the participants’ tendency to sound like the native speakers of English. In addition,
the stress on second and third syllables is attributable to the negative and positive influence

of the learners’ mother tongue.
4.1.5.17 The Word ‘Magazine’

Figure 136 below reflects the lexical stress patterns used by the participants of the
study in the articulation of the word magazine. It shows that out of the sixty participants,
nine participants pronounced this word with stress on the first syllable, six participants
pronounced it with stress on the second syllable, twenty-seven participants pronounced
with stress on the third syllable, one participant pronounced it with equal stress on two

syllables and seventeen participants pronounced it with incorrectly.
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Figure 136

The statistics show that during the pronunciation of the word magazine, the
participants mostly stressed the third syllable. This validates that the Pashtun ESL learners,
while articulating the English tri-syllabic words having stress on third syllable, positively
transfer the stress patterns of their mother tongue (Pashtu) and pronounce the said tri-
syllabic words correctly with the third syllable stressed. Thus, it is proved that the Pashtun
ESL learners correctly pronounce the English tri-syllabic words which have stress on the
third syllable and this correct pronunciation is due to the positive influence of their mother
tongue, as in most of the Pashtu tri-syllabic words that end with consonant sounds, the

lexical stress generally falls on the third syllable.
4.15.18 The Word ‘Overdue’

Figure 137 below displays the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by thirteen participants, with the second
syllable stressed by twenty-two participants, with the third syllable stressed by fifteen
participants, with both the syllables stressed equally by eight participants and with
unintelligible pronunciation by two participants.
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Figure 137

The statistics reveal that during the pronunciation of the word overdue, the
participants put stress mostly on the second syllable. This validates the fact that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on third
syllable, negatively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words erroneously with the second syllable stressed. Thus,
it is proved that the Pashtun ESL learners erroneously pronounce the English tri-syllabic
words which have stress on the third syllable and this deviation is due to the negative
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with
vowel sound, the lexical stress generally falls on the second syllable.

4.15.18 The Word ‘Pakistan’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants, thirty-
four participants pronounced this word with the first syllable stressed, one participant
pronounced it with the second syllable stressed, twenty participants pronounced with the
third syllable stressed and five participants pronounced it with two syllables stressed

equally.
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Figure 138

The statistics reveal that 33% of the participants pronounced this word with correct
stress position, i.e. with the third syllable stressed. This pattern is attributed to the positive
influence of the Pashtun ESL learners’ mother tongue. But surprisingly, most of the
participants put stress on the first syllable which is attributed to the Pashtun ESL learners’
unawareness of the English lexical stress pattern as well as to their tendency and deliberate

attempt to sound like the native speakers of English.
4.1.5.20 The Word ‘Personnel’

The following figure 139 points out the lexical stress patterns used by the
participants of the study in the articulation of the word personnel. It shows that out of the
sixty participants, thirteen participants pronounced this word with stress on the first
syllable, four participants pronounced it with stress on the second syllable, five participants
pronounced with stress on the third syllable, three participants pronounced it with equal

stress on two syllables and thirty-five participants pronounced it with incorrectly.
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Figure 139

The statistical analysis points out that excluding the 58% participants who
mispronounced this word by substituting it with the word personal, the participants mostly
stressed the first syllable. 22% of the participants pronounced it with the first syllable
stressed because they tended to pronounce it much like the word personal while 7%
participants had a pronunciation similar to the word persona with an /I/ sound in the end,
thus pronounced it with the second syllable stressed. It is generalized that the Pashtun ESL
learners are not even aware of the number of syllables and syllabic distribution in many

tri-syllabic words.
41521 The Word ‘Reappear’

Figure 140 below displays the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by eighteen participants, with the second
syllable stressed by twenty-one participants, with the third syllable stressed by eighteen
participants, with both the syllables stressed equally by one participant and with

unintelligible pronunciation by two participants.
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Figure 140

The statistics reveal that during the pronunciation of the word reappear, the
participants put stress mostly on the second syllable. It is proved that the Pashtun ESL
learners, while articulating the English tri-syllabic words having stress on third syllable,
negatively transfer the stress patterns of their mother tongue (Pashtu) and pronounce the
said tri-syllabic words erroneously with the second syllable stressed. Thus, it is proved that
the Pashtun ESL learners erroneously pronounce the English tri-syllabic words which have
stress on the third syllable and this deviation is due to the negative influence of their mother
tongue, as in most of the Pashtu tri-syllabic words that end with vowel sound, the lexical
stress generally falls on the second syllable. In addition, the high frequency of the first
syllable stressed in this word validates that the learners tend to put stress on the first syllable

when a tri-syllabic word starts with the prefix ‘re’.The Word ‘Reapply’

The following figure highlights the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants,
twenty-two participants pronounced this word with the first syllable stressed, twelve
participants pronounced it with the second syllable stressed, nineteen participants
pronounced with the third syllable stressed and seven participants pronounced it with two

syllables stressed equally.
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Figure 141

The statistical analysis highlights that during the pronunciation of the word reapply,
the participants put stress mostly on the first syllable. It is argued that the Pashtun ESL
learners tend to put stress on the first syllable when a tri-syllabic word starts with the prefix
‘re’. In addition, the high frequency of the second syllable stressed is probably due to the

negative transfer of L1 stress patterns by the learners.
4.1.5.23 The Word ‘Rearrange’

Figure 142 below points out the lexical stress patterns used by the participants of
the study in the articulation of the word rearrange. It shows that out of the sixty
participants, twenty-one participants pronounced this word with stress on the first syllable,
fifteen participants pronounced it with stress on the second syllable, eighteen participants
pronounced with stress on the third syllable and six participants pronounced it with equal
stress on two syllables.



180

The Word Rearrange

Two Syllables
Stressed; 6; 10% First Syllable

Stressed; 21; 35%

Third Syllable \ J’
Stressed; 18; 30% v Second Syllable
Stressed; 15; 25%
= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed = Mispronunciation

Figure 142

The statistical analysis points out that during the pronunciation of the word
rearrange, the participants mostly stressed the first syllable. It is generalized that the
Pashtun ESL learners tend to put stress on the first syllable when a tri-syllabic word starts
with the prefix ‘re’. In addition, the high frequency of the second syllable stressed is

attributable to the negative transfer of L1 stress patterns by the learners.
4.15.23 The Word ‘Rationale’

Figure 143 below indicates the lexical stress patterns used by the participants of the
study in the articulation of this word. It shows that out of the sixty participants, this word
was pronounced with the first syllable stressed by ten participants, with the third syllable
stressed by seven participants and with unintelligible pronunciation by thirty-seven

participants.
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The Word Rationale

First Syllable

. T Stressed; 10; 17%
Mispronunciation;

43; 72%
Third Syllable
Stressed; 7; 11%
= First Syllable Stressed Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 143
The statistics suggest that most of the participants mispronounced this word by
substituting it with the word rational. Excluding these erroneous pronunciations, most of
the remaining participants put stress on the first syllable because they tended to pronounce
it much like the word rational. These patterns validate the Pashtun ESL learners’
unawareness of the stress patterns of English word. It is generalized that since they are not
aware of the rules, as a result, they mostly segmentally confuse this word with the word

rational and sometimes suprasegmentally by pronouncing it with the first syllable stressed.
41524 The Word ‘Refugee’

The following figure reflects the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, four
participants pronounced this word with the first syllable stressed, twenty-one participants
pronounced it with the second syllable stressed, three participants pronounced with the
third syllable stressed, one participant pronounced it with two syllables stressed equally
and thirty-one participants mispronounced this word.
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The Word Refugee

Mispronunciation; First Syllable
31;51% Stressed; 4; 7%

Second Syllable
Stressed; 21; 35%

Third Syllable
Two Syllables Stressed; 3; 5%

Stressed; 1; 2%

~_ l\i'J

First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 144

The statistics show that during the pronunciation of the word refugee, apart from
the 51% participants who erroneously confused this word with the disyllabic word refuge,
the participants put stress mostly on the second syllable. This establishes that the Pashtun
ESL learners pronounce the tri-syllabic words mostly with the second syllable stressed.
This particular pattern is attributed to the negative transfer of the L1 phonological rules by
the learners, as in most of the Pashtu tri-syllabic words that end with a vowel sound, the

lexical stress generally falls on the second syllable.
4.1.5.26 The Word ‘Reinforce’

Figure 145 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word reinforce. It shows that out of the sixty participants,
twelve participants pronounced this word with stress on the first syllable, eighteen
participants pronounced it with stress on the second syllable, twenty-one participants
pronounced with stress on the third syllable, six participants pronounced it with equal stress

on two syllables and three participants pronounced it with incorrectly.
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The Word Reinforce

Mispronunciation;
Two Syllables 3, 5% First Syllable
Stressed; 6; 10% Stressed; 12; 20%

Third Syllable
Stressed; 21; 35%

Zl
Second Syllable
Stressed; 18; 30%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 145

The statistics reveal that during the pronunciation of the word reinforce, the
participants mostly stressed the third syllable and comparatively less frequently the second
syllable. It is proved that the Pashtun ESL learners pronounce the English tri-syllabic words
mostly with the second or third syllable stressed. In addition, it is generalized that the
erroneous pronunciation of this word, i.e., with the second syllable stressed, is due to the
negative influence of the learners’ mother tongue, as in most of the Pashtu tri-syllabic

words, the lexical stress generally falls on the second syllable.
4.1.5.27 The Word ‘Seventeen’

The following figure 146 highlights the lexical stress patterns used by the
participants of the study in the articulation of this word. It shows that out of the sixty
participants, this word was pronounced with the first syllable stressed by twenty-three
participants, with the second syllable stressed by five participants, with the third syllable
stressed by twenty-two participants and with both the syllables stressed equally by ten

participants.
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The Word Seventeen

Two Syllables
Stressed; 10; First Syllable
17% Stressed; 23; 38%

Third Syllable AJ

Stressed; 22; 37% " Second Syllable
Stressed; 5; 8%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed = Mispronunciation

Figure 146

The statistical analysis highlights that 37% of the participants pronounced this word
with correct stress position, i.e. with the third syllable stressed. This establishes that fact
that the Pashtun ESL learners, while articulating the English tri-syllabic words having
stress on third syllable, positively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words correctly with the third syllable stressed.
Thus, it is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic
words which have stress on the third syllable and this correct pronunciation is due to the
positive influence of their mother tongue, as in most of the Pashtu tri-syllabic words that
end with consonant sounds, the lexical stress generally falls on the third syllable. On the
other hand, most of the participants put stress erroneously on the first syllable. This
deviation is attributed to the Pashtun ESL learners’ unawareness of the English lexical
stress pattern as well as to their tendency and deliberate attempt to sound like the native
speakers of English.

4.1.5.27 The Word ‘Tambourine’

The following figure points out the lexical stress patterns used by the participants
of the study in the articulation of this word. It shows that out of the sixty participants,

eighteen participants pronounced this word with the first syllable stressed, five participants
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pronounced it with the second syllable stressed, twenty-four participants pronounced with
the third syllable stressed, five participants pronounced it with two syllables stressed

equally and eight participants mispronounced this word.
The Word Tambourine

Mispronunciation;
8; 13%
Two Syllables First Syllable
Stressed; 5; 8% Stressed; 18; 30%

1
| ‘. Second Syllable
Third Syllable v’ Stressed: 5: 9%

Stressed; 24; 40%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 147

The statistical analysis points out that during the pronunciation of the word
tambourine, the participants put stress mostly on the thirty syllable. The point is
generalized that the Pashtun ESL learners, while articulating the English tri-syllabic words
having stress on third syllable, positively transfer the stress patterns of their mother tongue
(Pashtu) and pronounce the said tri-syllabic words correctly with the third syllable stressed.
Thus, it is proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic
words which have stress on the third syllable and this correct pronunciation is due to the
positive influence of their mother tongue, as in most of the Pashtu tri-syllabic words that
end with consonant sound, the lexical stress generally falls on the third syllable.

4.15.29 The Word ‘Understand’

Figure 148 below displays the lexical stress patterns used by the participants of the
study in the articulation of the word understand. It shows that out of the sixty participants,
twelve participants pronounced this word with stress on the first syllable, six participants

pronounced it with stress on the second syllable, thirty-one participants pronounced with
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stress on the third syllable, nine participants pronounced it with equal stress on two

syllables and two participants pronounced it with incorrectly.

The Word Understand

Mispronunciation;

Two Syllables 2; 3% First Syllable
Stressed; 9; 15% Stressed; 12; 20%

*< Second Syllable
\ ’ Stressed; 6; 10%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Third Syllable
Stressed; 31; 52%

Figure 148

The statistics reveal that during the pronunciation of the word understand, the
participants mostly stressed the third syllable. This establishes the fact that the Pashtun
ESL learners, while articulating the English tri-syllabic words having stress on third
syllable, positively transfer the stress patterns of their mother tongue (Pashtu) and
pronounce the said tri-syllabic words correctly with the third syllable stressed. Thus, it is
proved that the Pashtun ESL learners correctly pronounce the English tri-syllabic words
which have stress on the third syllable and this correct pronunciation is due to the positive
influence of their mother tongue, as in most of the Pashtu tri-syllabic words that end with

consonant sound, the lexical stress generally falls on the third syllable.
4.1.5.30 The Word ‘Volunteer’

Figure 149 below points out the lexical stress patterns used by the participants of
the study in the articulation of this word. It shows that out of the sixty participants, this
word was pronounced with the first syllable stressed by eighteen participants, with the
second syllable stressed by twelve participants, with the third syllable stressed by twenty-

four participants, with two syllables stressed equally by three participants and with
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unintelligible pronunciation by three participants.

The Word Volunteer

Mispronunciation;
Two Syllables 3; 5%
Stressed; 3; 5% First Syllable

Stressed; 18; 30%

Third Syllable Second Syllable
Stressed; 24; 40% Stressed; 12; 20%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 149
The statistical analysis shows that during the pronunciation of the word volunteer,
the participants put stress mostly on the third syllable which is due to the L1 positive
transfer by the Pashtun ESL learners. In addition, some participants put stress on the second
syllable which can attributable to the negative influence of the learners’ mother tongue.

However, 30% participants put stress on the first syllable which may indicate the leaners’
unawareness of the stress patterns of English.Analysis of the Acoustic Features of

Lexical Stress

In the previous phase of analysis, all the words given to the research participants
were presented, analyzed and discussed individually. In this phase, the acoustic features of
lexical stress used by the participants of the study are presented, analyzed and discussed

briefly.

According to Bian (2013), Fromkin, Rodman & Hyams (2014), Hickey (n.d) and
Sadeghi (2013), lexical stress is characterized by three features, including intensity
(loudness), duration and pitch. The acoustic features used by the participants of this study
for giving acoustic prominence to a syllable(s) in words are briefly discussed below. In

doing so, the average frequency of the said acoustic features in each of the five group of
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words is discussed. In addition, the words in which the research participants made
segmentally erroneous pronunciations have been excluded from this analysis because the
researcher could not note down the acoustic features used by the participants in those
words. For further details of the statistical values of the frequency of the said acoustic
features used by the research participants, see appendix B, where the letter | stands for

intensity, D for duration and P for pitch.
4.2.1 Acoustic Analysis of the Disyllabic Words with Stress on First Syllable

The following figure highlights the average frequency of occurrence of the acoustic
features used by the participants of this study for determining stressed syllable in the
disyllabic words having stress on the first syllable(s). It shows that among the fifty-five
participants who made correct segmental pronunciations of these words, thirty-six
participants used all the three acoustic features to distinguish the stressed syllables from
the unstressed ones. Five participants used intensity and pitch to put stress on particular

syllable(s) while twelve participants used only intensity to give acoustic prominence to a particular

syllable(s).
The Disyllabic Words with Stress on First Syllable
Intensity
Duration

Pitch

o
(]
[N
o
[N
(6]
N
o
N
(6]

30 35 40 45 50 55
Figure 150
The above statistics show that that during the articulation of the disyllabic words
having stress on the first syllable, the research participants most frequently used the
acoustic feature intensity, less frequently pitch and least frequently the feature of duration
for characterizing the stressed syllables. Keeping in view these results, it is generalized that
the Pashtun ESL learners tend to use mostly the acoustic feature intensity for giving

acoustic prominence to a particular syllable in a word.
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4.2.2 Acoustic Analysis of the Disyllabic Words with Stress on Second
Syllable

The following figure displays the average frequency of occurrence of the acoustic
features used by the participants of this study for determining stressed syllable in the
disyllabic words having stress on the second syllable(s). It shows that among the fifty-five
participants who made correct segmental pronunciations of these words, forty-five
participants used all the three acoustic features to distinguish the stressed syllables from
the unstressed ones. Two participants used intensity and duration to put stress on particular

syllable(s) while four participants used only intensity to give acoustic prominence to a particular

syllable(s).

The Disyllabic Words with Stress on Second Syllable

Intensity

Duration

Pitch

o
v
=
o
=
v
N
o
N
(&

30 35 40 45 50 55
Figure 151
The above statistics reveal that during the articulation of the disyllabic words
having stress on the second syllable, the research participants most frequently used the
acoustic feature intensity, less frequently duration and least frequently the feature of pitch
for characterizing the stressed syllables. Considering the results of the data displayed in the
above figure, it is proved that the Pashtun ESL learners tend to use mostly the acoustic

feature intensity for giving acoustic prominence to a particular syllable in a word.

4.2.3 Acoustic Analysis of the Tri-Syllabic Words with Stress on First
Syllable
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The average frequency of occurrence of the acoustic features used by the
participants of this study for determining stressed syllable in the tri-syllabic words having
stress on the first syllable(s) has been indicated in figure 152 below. It shows that among
the fifty-three participants who made correct segmental pronunciations of these words,
twenty-four participants used all the three acoustic features to distinguish the stressed
syllables from the unstressed ones. Five participants used intensity and pitch to put stress on
particular syllable(s) while twenty participants used only intensity to give acoustic prominence to

a particular syllable(s).

The Tri-Syllabic Words with Stress on First Syllable

Intensity -
49

Duration
Pitch 29
-2 3 8 13 18 23 28 33 38 43 48 53

Figure 152

The above statistics suggest that during the articulation of the tri-syllabic words
having stress on the first syllable, the research participants most frequently used the
acoustic feature intensity, less frequently pitch and least frequently the feature of duration
for characterizing the stressed syllables. In the light of these results of the data, the point is
generalized that the Pashtun ESL learners tend to use mostly the acoustic feature intensity

for giving acoustic prominence to a particular syllable in a word.

4.2.4 Acoustic Analysis of the Tri-Syllabic Words with Stress on Second
Syllable

Figure 153 below indicates the average frequency of occurrence of the acoustic
features used by the participants of this study for determining stressed syllables in those
tri-syllabic words in which the stress falls on the second syllable(s). It shows that among

the fifty-six participants who made correct segmental pronunciations of these words,
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sixteen participants used all the three acoustic features to distinguish the stressed syllables
from the unstressed ones. Twelve participants used intensity and pitch to put stress on
particular syllable(s) while twenty-four participants used only intensity to put stress on a particular
syllable(s).

The Tri-Syllabic Words with Stress on Second Syllable

Intensity -
52

Duration
Pitch 28
-4 1 6 11 16 21 26 31 36 41 46 51 56

Figure 153

The above statistics suggest that during the articulation of the tri-syllabic words
having stress on the second syllable, the research participants most frequently used the
acoustic feature intensity, less frequently pitch and least frequently the feature of duration
for characterizing the stressed syllables. In the light of these results of the data, it is
established that the Pashtun ESL learners tend to use mostly the acoustic feature intensity

for giving acoustic prominence to a particular syllable in a word.

4.25 Acoustic Analysis of the Tri-Syllabic Words with Stress on Third
Syllable

The following figure 154 points out the average frequency of occurrence of the
acoustic features used by the participants of this study for determining stressed syllables in
those tri-syllabic words in which the stress falls on the last syllable(s). It shows that among
the forty-nine participants who made correct segmental pronunciations of these words,
twenty-three participants used all the three acoustic features to distinguish the stressed
syllables from the unstressed ones. Five participants used intensity and pitch to put stress on

particular syllable(s) while seventeen participants used only intensity to put stress on a particular
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syllable(s).
The Tri-Syllabic Words with Stress on Third Syllable
Intensit
’
Duration
Pitch
-1 4 9 14 19 24 29 34 39 44 49
Figure 154

The above statistics reveal that during the articulation of the tri-syllabic words
having stress on the third syllable, the research participants most frequently used the
acoustic feature intensity, less frequently pitch and least frequently the feature of duration
for characterizing the stressed syllables. In the light of the results of the data, the point is
generalized that the Pashtun ESL learners tend to use mostly the acoustic feature intensity

for giving acoustic prominence to a particular syllable in a word.

Having discussed the words in the form of data separately, the researcher finds that
all these words can be divided into 5 categories. In addition, the acoustic features used by
the research participants in all the five group of words can be summarized into a single
combined discussion. Hence the data can be further categorized into six categories. In other
words, six prominent themes emerge from the data. They are discussed below in detail. In
doing so, first, all the words are analyzed, presented and discussed in five categories based
the number of syllables and the position of stress in the words and then, an overall analysis
of the acoustic features of stress in all the one hundred and fifty words of this study is

presented.
4.3.1 The Disyllabic Words with Stress on First Syllable

The following figure 155 and table 09 show the overall stress patterns used by the

research participants in the disyllabic words having stress on the first syllable. In this



193

research study, eighteen hundred pronunciations of the said thirty disyllabic words were
recorded. The table and figure show that the disyllabic words having stress on first syllable
were pronounced with the first syllable stressed by 37% participants, with the second
syllable stressed by 55% participants, with both the syllables stressed equally by 7%
participants and with unintelligible pronunciation by 1% participants. The statistics show
that during the pronunciation of the disyllabic words having stress on the first syllable, the
research participants put stress mostly on the second syllables. See appendix B, where 1
(pink color) stands for stress on first syllable and 2 (orange colour) stands for stress on

second syllable.

Table 9

Disyllabic Words with the First Syllable Stressed

Formula First Second Both Mispronunciation

Syllable Syllable Syllables

Total 671/1800 989/1800 116/1800 24/1800
Pronunciations

Average Result 22 33 4 1

Aggregate 37.% 55% 7% 1%
Result

Disyllabic Words with First Syllable Stressed

Both Syllables Mispronunciation,
Stressed, 116, 24, 1%
7%
First Syllable
Stressed, 671,
37%

m First Syllable Stressed
Second Syllable m Second Syllable Stressed
Stressed, 989, m Both Syllables Stressed

55% Mispronunciation

Figure 155
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Every language has its own patterns and rules of lexical stress. For instance, in
Chinese language, disyllabic words mostly have the first syllable stressed (Bain, 2013). In
Thai language, most of the word are monosyllabic and almost all the multi-syllabic words
in Thai have stress on the final syllable (Sumdangdej, 2007). Similarly, In Polish language,
every word has to have primary stress on the penultimate syllable regardless of the number
of syllables in the word (Hickey, n.d). In contrary, in Finnish, every word tends to have the
first syllable stressed (Hickey, n.d). In the same way, in simple words of Persian language,
the strongest stress predominantly falls on the final syllable, (Vafaei, Sadeghpour, &
Hassani, 2013). Apart from this, according to Checklin (2012) and Hickey (n.d), there are
certain languages, known as syllable-timed languages, including French, Talugu and
Yoruba, in which the acoustic prominence is equally distributed among all the syllables of
a word. Sadeghi (2013) is of the view that an L2 learner, having the habits of particular
stress patterns, can face great difficulties in getting mastery over the stress patterns of
another language. To put it more simple and specific, according to Sumdangdej (2007),
people from different regions of the world learning English as a second or foreign language
have various L1 backgrounds. In most cases, the ESL learners’ L1 has different stress
patterns that are deviant from those of the English language, so, the learners come across

various difficulties in acquiring the stress patterns of their target language, i.e. English.

The above table and figure show that the 55% participants of this study
pronounced the English disyllabic words having stress on the first syllable erroneously with
the second syllable stressed. These deviations are attributed to the differences between the
stress pattern of the Pashtu and English language. In English, as has been mentioned in the
second chapter, approximately more than sixty percent of the disyllabic words are
pronounced with the first syllable stressed when they are used as nouns (Sumdangdej,
2007). In contrary, in the Pashtu language, most of the Pashtu native words generally have
stress on the last syllable if the word ends with a consonant sound and on the penultimate
syllable, if the word ends with a vowel sound (Tegey & Robson, 1996). In addition, when
Pushto language borrows disyllabic words from the English language, they are twisted
according to the phonological rules (stress patterns) of the Pashtu language and are
borrowed with the second syllable stressed, even though in English, those words have stress

on first syllables. For example, the English words party /'pa:ti/, parcel /'pa:sal/ , passport
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I'pa:spo:t/, complex /'kompleks/, channel /'tfenal/, coffee /'’kofi/, college /'knlid3/, doctor
['dokta/, and Muslim /'muslim/ are pronounced in Pashtu as )b /pa:r'ti/, J=b /pa:rsal/,
Gl [pacs'poit/, oSS /komp'liks/, Jus /tfen'nal/, AS /ka:'fi/, 2\ /ka:'lads/, Sk
/da:k 'tar/, and ales /mos'lim/. Since the Pashtun learners of English negatively transfer the
habits of their L1 stress patterns to their L2 (English), as a result, they pronounce the
English disyllabic words in which the stress falls on first syllable erroneously with stress
on the second syllable. As in this study, 72% of the participants erroneously pronounced
the word convert/ 'kpn.v3:t/ as/ kon.'v3:t/, 92% participants pronounced the word decrease

[ 'di:.kri:s / as di.'kri:s / and 85% pronounced the word record / 're.ko:d / as / r1.'’ko:d /, etc.
4.3.2 The Disyllabic Words with Stress on Second Syllable

The following figure 156 and table 10 show the overall stress patterns used by the
research participants in the disyllabic words having stress on the second syllable. In this
research study, eighteen hundred pronunciations of the said thirty disyllabic words were
recorded. Both of them show that the disyllabic words having stress on second syllable
were pronounced with the first syllable stressed by 16% participants, with the second
syllable stressed by 77% participants, with both the syllables stressed equally by 6%
participants and with unintelligible pronunciation by 1% participants. The statistics show
that during the pronunciation of the disyllabic words having stress on the second syllable,

the research participants put stress mostly on the second syllables.

Table 10

Disyllabic Words with the Second Syllable Stressed

Formula 1% 2nd Both Mispronunciation
Syllable Syllable Syllables

Total 289 1382 108 21
Pronunciations

Average Result 9.63 46.06 3.6 0.7

Aggregate 16% 77% 6% 1.%

Result
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Disyllabic Words with Second Syllable Stressed

Both Syllables Mispronunciation, -
Stressed, 108, 21, 1% First Syllable
6% Stressed, 289,

16%

m First Syllable Stressed

m Second Syllable Stressed

m Both Syllables Stressed
Mispronunciation

Second Syllable
Stressed, 1382,
7%

Figure 156

As has been mentioned under the heading 4.2.1, in the disyllabic words in
the Pashtu language, the lexical stress mostly falls on the second syllable. Similarly, in the
English language, most of the disyllabic words that are used as verb have stress on the
second syllable. So, duration their English pronunciation, the Pashtun learners of English
make positive transfer of the stress patters of their mother tongue and pronounce the
English disyllabic words which have stress on the second syllable correctly with the second
syllable stressed. This is the reason that in the present research study, 75% of the total
participants pronounced the English disyllabic words having stress on the second syllable

correctly with the second syllable stressed.
4.3.3 The Tri-Syllabic Words with Stress on First Syllable

The following figure 157 and table 11 show the overall stress patterns used by the
research participants in the tri-syllabic words having stress on the first syllable. In this
research study, eighteen hundred pronunciations of the said thirty tri-syllabic words were
recorded. Both of them show that the tri-syllabic words having stress on the first syllable
were pronounced with the first syllable stressed by 26% participants, with the second
syllable stressed by 33% participants, with the third syllable stressed by 30%, with two
syllables stressed equally by 9% participants and with unintelligible pronunciation by 2%
participants. The statistics show that during the pronunciation of the tri-syllabic words
having stress on the first syllable, the research participants put stress mostly on the second
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syllables, comparatively less frequently on the third syllable and least frequently on the
first syllable. See appendix B, where 1 (pink color) stands for stress on first syllable, 2
(orange colour) stands for stress on second syllable and 3 (yellow colour) stands for third

syllables stressed.

Table 11

Tri-Syllabic Words with the First Syllable Stressed

Formula 1 2nd 31 Two Mispronunciation
Syllable | Syllable | Syllable | Syllables

Total 465 593 538 164 40

Pronunciations

Average Result 16 20 18 5 1
Aggregate 26% 33% 30% 9% 2%
Result

Tri-Syllabic Words with Stress on First Syllable

Mispronunciation;

Two Syllables . "0
Stresse):j; 164: 40; 2% First Syllable
9% Stressed; 465;

26%

Second Syllable
Stressed; 593; 33%

Third Syllable
Stressed; 538;
30%

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 157

The above figure shows that the participants of this study put stress mostly on the

second and secondarily on the third syllable in the tri-syllabic words which have stress on



198

the first syllable. These deviations are attributed to the influence of the stress patterns of
the participants’ mother tongue, i.e., Pashtu, on their English pronunciation. As according
to Tegey & Robson (1996) and Rognoni, Bishop & Corris (2017), in most of the words in
Pashtu, the primary stress generally falls on the last or penultimate syllable, so, the
participants of this study, showing negative transfer, pronounced the tri-syllabic words
having stress on the first syllable erroneously with the second syllable or third syllable

stress instead of the first syllable.
4.3.4 The Tri-Syllabic Words with Stress on Second Syllable

The following figure 158 and table 12 show the overall stress patterns used by the
research participants in the tri-syllabic words having stress on the second syllable. In this
research study, eighteen hundred pronunciations of the said thirty tri-syllabic words were
recorded. Both of them show that the tri-syllabic words having stress on second syllable
were pronounced with the first syllable stressed by 7% participants, with the second
syllable stressed by 78% participants, with the third syllable stressed by 8%, with two
syllables stressed equally by 4% participants and with unintelligible pronunciation by 3%
participants. The statistics show that during the pronunciation of the tri-syllabic words
having stress on the second syllable, the research participants put stress mostly on the

second syllables.

Table 12

Tri-Syllabic Words with the Second Syllable Stressed

Formula 15t 2nd 31 Two Mispronunciation
Syllable | Syllable | Syllable | Syllables

Total 122 1409 137 76 53

Pronunciations

Average Result 4 47 5 2 2

Aggregate 7% 78% 8% 4% 3%
Result
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Tri-Syllabic Words with Stress on Second Syllable

Two Syllables Mispronunciation;

Stressed; 76; 4% 53; 3% _
First Syllable

Stressed; 122; 7%

) Second Syllable

Stressed; 1409;
78%

Third Syllable

Stressed; 137; 8% \

= First Syllable Stressed = Second Syllable Stressed = Third Syllable Stressed
Two Syllables Stressed Mispronunciation

Figure 158

In the Pashtu language, as has been mentioned previously in this chapter,
the primary stress in polysyllabic words generally falls on the last or penultimate syllable.
In the present research study, the research participants positively transferred the
phonological rules (stress patterns) of their mother tongue during their pronunciation in
English and thus, they pronounced the tri-syllabic words having stress on the second

syllable mostly with the correct syllable stressed.
4.3.5 The Tri-Syllabic Words with Stress on Third Syllable

The following figure 159 and table 13 highlights the overall stress patterns used by
the research participants in the tri-syllabic words having stress on the third syllable. In this
research study, eighteen hundred pronunciations of the said thirty tri-syllabic words were
recorded. The table and figure show that the tri-syllabic words having stress on third
syllable were pronounced with the first syllable stressed by 26% participants, with the
second syllable stressed by 26% participants, with the third syllable stressed by 30%, with
two syllables stressed equally by 7% participants and with unintelligible pronunciation by
11% participants. The statistics show that during the pronunciation of the tri-syllabic words
having stress on the third syllable, the research participants put stress most frequently on

the second syllables, comparatively less frequently on the second and first syllables.



Table 13

Tri-Syllabic Words with the Third Syllable Stressed

Formula 1 2nd 3rd Two Mispronunciation
Syllable | Syllable | Syllable | Syllables
Total 469 459 541 133 198
Pronunciations
Average Result 16 15 18 4 7
Aggregate 26% 26% 30% 7% 11%
Result
Tri-Syllabic Words with Stress on Third Syllable
Mispronunciation;
198; 11%
g\t’vo Sﬂ!albég‘f’ First Syllable
ress;o/, : Stressed; 469;
| B
Third Syllable ’ Second Syllable
Stressed; 541; / Stressed; 459; 26%
30%

= First Syllable Stressed
Two Syllables Stressed

= Second Syllable Stressed
Mispronunciation

= Third Syllable Stressed

Figure 159
4.3.6 Theme of the Acoustic Analysis Emerged from the Data

The following figure and table show the average result of the overall patterns of the
acoustic features of lexical stress used by the research participants during the pronunciation
of one hundred and fifty sample words of this study. In this research study, a total number
of nine thousand (9,000) pronunciations of the sample words were recorded. The nine
thousand pronunciations contained eighteen hundred (1,800) pronunciations for each of the
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five groups of words and further inside, sixty (60) pronunciations for each word (see the
appendix B). Out of the said nine thousand (9,000) pronunciations, eight thousand and
sixty-four (8064) pronunciations were with either the first, second or third syllable stressed,
so they were analyzed. The remaining nine hundred and thirty-six (936) pronunciations
were excluded from this acoustic analysis because they were segmentally as well as

suprasegmentally erroneous pronunciation.

The average results displayed in the following table and figure show that among
the fifty-four participants who made correct segmental pronunciations of the sample words,
twenty-nine participants used all the three acoustic features to distinguish the stressed
syllables from the unstressed ones. Five participants used intensity and pitch to put stress on
particular syllable(s) while fifteen participants used only intensity to give acoustic prominence to a
particular syllable(s). The statistics show that during the pronunciation of the sample words
of the study, the participants used mostly intensity as a distinctive feature between the
stressed and unstressed syllables, comparatively very less participants used pitch and least
number of participants used duration to distinguish the stressed syllables from the
unstressed syllables. For further details of the statistical values of the frequency of the said
acoustic features used by the research participants, see appendix B, where the letter | stands

for intensity, D for duration and P for pitch.

Table 14
The Overall Acoustic Analysis

Formula Intensity Duration Pitch
Total 7348/8064 4377/8064 5133/8064

Pronunciations
Average Result 49/54 29/54 34/54
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Acoustic Features of Lexical Stress

Intensity
Duration
Pitch
1 4 9 14 19 24 29 34 39 44 49 54

Figure 160

According to Fromkin, Rodman & Hyams (2014), Bian (2013), Sadeghi (2013) and
Hickey (n.d), a stressed syllable is generally characterized by the three acoustic features,
including intensity, pitch and duration. Sadeghi opines that the role of each of the said
acoustic cues in the phonetic realization of stress varies from language to language. In the
English language, for instance, according to Carruthers (2006), lexical stress is
characterized by the three acoustic features, namely intensity, duration and pitch. If a
language has got somewhat different features of lexical stress from those of the English
language, the speakers of that language will face various difficulties regarding the lexical
stress of the English language. For instance, unlike the English lexical stress, the vowel-
reduction phenomenon does not exist in the Chinese lexical stress (Bian, 2013). Similarly,
according to the researchers of the study conducted by the Defense Language Institute
(1974), a stressed syllable in Chinese language is characterized mainly by pitch and also
by duration, but not by intensity. In Japanese, it is characterized by pitch only, not by
duration (Carruthers, 2006; Sadeghi, 2013). To Hussain (1997), intensity has nothing to do
with the lexical stress in Urdu language. Due to the said differences between the acoustic
features of lexical stress between English and the other languages, the speakers of the said

languages face various difficulties in the articulation of the English stressed syllables.

In the present study, it has been found that the acoustic features of the Pashtu lexical
stress are different from those of the English. The Pashtun leaners of English use mainly
the acoustic feature intensity to determine the stressed syllable in a word, and as in the

English language, the stressed syllable is characterized by all the said acoustic features
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equally, that is why, the Pashtun learners of English may face problems in determining the

stressed syllable in their English pronunciations.

4.1 The Major Findings of the Study

Considering the detailed and rigorous analysis of the data collected from the research

participants of this study, the researcher made the following finding.

e In the pronunciation of the English disyllable words, the learners of Pashtun ESL
learners mostly put stress on the second syllable of words and mispronounce (in terms
of stress) the English disyllabic words in which the stress falls on first syllable.

e Similarly, in the English tri-syllabic words, they stress mostly the second syllable,
comparatively less frequently the third syllable and least frequently, the first syllable.

e The Pashtun ESL learners mostly use the acoustic feature of intensity to put stress on
a particular syllable in a word, less frequently the acoustic feature of pitch and least
frequently, the feature of duration to distinguish a stress syllable from the unstressed
syllable(s) in a word.

e The aforementioned errors are due to the differences between the stress patterns of the
two languages, i.e. Pashtu and English, and the interference of the phonological rules
(stress patterns) of the learners’ mother tongue (Pashtu) in the pronunciation of their
target language (English).

e The similarities between the stress patterns of the learners’ mother tongue (Pashtu)
and the target language (English) do contribute to the learners’ accurate and correct

pronunciation (in terms of lexical stress) of the target language.
4.4.1 Discussion of the Major Findings
4.4.1.1 Lexical Stress Patterns by the Pashtun ESL Learners

1. In the pronunciation of the English disyllable words, the learners of Pashtun
ESL learners mostly put stress on the second syllable of words and mispronounce (in terms
of stress) the English disyllabic words in which the stress falls on first syllable. They do
not take into consideration the grammatical category of the English disyllabic words and
pronounced the words with the second syllable stressed. As has been discussed in the

previous chapter, the words conduct, convert, protest and record (used as nouns) were
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pronounced incorrectly with stress on the second syllable as /kon'dakt/, /kon."'v3:t/, / pra'test
/ and /rr'ko:d/.

2. In the English tri-syllabic words, they stress mostly the second syllable,
comparatively less frequently the third syllable and least frequently, the first syllable. Thus,
they pronounce the tri-syllabic words in which the stress falls on first syllable with
incorrect stress positions, just as the participants pronounced the word abdomen, ancestor,
chemistry, educate, industry, supervise and televise erroneously with the second or third
syllable stressed.

4.4.1.2 Acoustic Features of Lexical Stress by the Pashtun ESL Learners

There are three acoustic features for characterizing lexical stress, they are; intensity,
pitch and duration. The Pashtun ESL learners mostly use the acoustic feature of intensity
to put stress on a particular syllable in a word, less frequently the acoustic feature of pitch
and least frequently, the feature of duration to distinguish a stress syllable from the

unstressed syllable(s) in a word.
4.4.1.3 Reasons for the Lexical Stress Patterns of the Pashtun ESL Learners

The researcher found two main reasons for the stress patterns and stress-related
errors in the pronunciation of the Pashtun ESL learners. First is the differences between
the stress patterns of the two languages, i.e. Pashtu and English, and the unawareness of
the of the Pashtun ESL learner of the stress patterns of the English language. Second is the
interference of the phonological rules (stress patterns) of the learners’ mother tongue

(Pashtu) in the pronunciation of their target language (English).

The stress patterns of the English language are quite different from those of the
Pashtu. In English, unlike Pashtu, a same word, “record” for instance, is stressed differently
when used in different contexts, i.e. as noun and as verb. As the Pashtun ESL learners are
not aware of this pattern, so, they make stress-related errors in the pronunciation of the

English disyllabic words.

As has been mentioned in the previous chapter that in Pashtu language, the
lexical stress in disyllabic words generally falls on the second syllable. Similarly, in the tri-

syllabic words, the lexical stress generally falls on the last penultimate syllable. So, the



205

Pashtu learners of ESL, showing negative transfer, apply the phonological rules (stress
patterns) of their mother tongue (Pashtu) to the pronunciation of target language (English)
and thus, make errors in the suprasegmental feature (stress) because of the influence of
their mother tongue (Pashtu).

4.4.1.4 The Mother Tongue’s Positive Influence

In addition to the above findings, the researcher also concludes that the similarities
between the stress patterns of the learners’ mother tongue (Pashtu) and the target language
(English) do contribute to the learners’ accurate and correct pronunciation (in terms of
lexical stress) of the target language (English). As stated above, the lexical stress in most
of the Pashtu disyllabic words falls on second syllable and in tri-syllabic words, on second
or third syllable. So, the Pashtun ESL learners, showing positive transfer, apply the stress
patterns of their mother tongue (Pashtu) to the disyllabic and tri-syllabic words of the target
language (English) and thus correctly pronounce (in terms of stress) the English disyllabic
words in which the stress falls on second syllable and the tri-syllabic words in which the

stress falls on second or third syllable.

In this chapter, the researcher presented, analyzed and discussed the various lexical
stress patterns used by the participants of this study in the collected data. The results of the
study showed that during the pronunciation of the disyllabic words, the participants tended
to put stress mostly on the second syllable, regardless of the grammatical function of the
given words. In tri-syllabic words, they put stress mostly on the second syllable,
comparatively less frequently on the third syllable and least frequently on the first syllable.
In addition, the results of the analysis of the acoustic features of lexical stress in the selected
words of the study revealed that the participants mostly used the acoustic feature of
‘intensity’ to put stress on a particular syllable in a word, less frequently the acoustic feature
of ‘pitch’ and least frequently, the acoustic feature of ‘duration’ for distinguishing a
stressed syllable from the unstressed syllable(s). In addition, the major findings of this
study were discussed in detail in this chapter. In the coming chapter, the research questions
asked by the researcher in the first chapter of this study are answered and some pedagogical

as well as research-related recommendations are put forward.
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CHAPTER 5

CONCLUSIONS AND RECOMMENDATIONS

In the previous chapter, the researcher presented and analyzed the data collected
from the participants of the study and discussed the major findings in the light of the results
of this study. In the present study, keeping in view the results and findings of this study,
the researcher gives the answers of the research questions given in the first chapter. In
addition, the researcher concludes the study based on the results of the study and also puts
forward some recommendations for the improvement of the Pashtun ESL learners’

pronunciation as well as for further research studies.
5.1 Discussion of the Research Questions

In this research study, the researcher posed two research questions in the chapter of
introduction Considering the careful and detailed analysis of the collected data and the

findings of this study, the questions of this research study are answered below.

Q No0.01. What lexical stress patterns exist in the English pronunciation of Pashtun
ESL speakers?

From the analysis of the data, the researcher finds that in the English disyllabic
words, the Pashtun ESL speakers mostly put stress on the second syllable regardless of the
grammatical category of the words. So the English disyllabic words in which the stress
falls on the first syllable are wrongly pronounced by the Pashtun ESL learners, putting
stress on the second syllable. Similarly, during the pronunciation of the English tri-syllabic
words, the Pashtun ESL learners tend to put stress mostly on the second and sometimes on
the third syllable and thus, the words that have stress on the first syllable are wrongly
pronounced by these learners, putting stress on the second or third syllable. In addition,

they mostly use the acoustic feature of intensity only to give acoustic prominence to a
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particular syllable in a word and rarely increase the pitch or/and duration of a syllable for
differentiating it from other syllables. So it is inferred that the Pashtun ESL learners tend
to use the weak-strong pattern of lexical stress. In other words, they generally put stress on
the last syllable in the English disyllabic words and on the last or penultimate syllable in
the English tri-syllabic words. In addition, they generally use the acoustic feature of

intensity for the phonetic realization of lexical stress.

Q No0.02. How are their lexical stress patterns deviant from the norms of English

pronunciation?

The stress patterns used by the Pashtun ESL learners are deviant from the norms of
English pronunciation up to a great extant. While answering the previous research question,
it was mentioned that the Pashtun ESL learners tend to pronounce the English disyllabic
words with the second syllable stressed and the English tri-syllabic words with the second
or third syllable stressed. In this research study, excluding the 12% participants who made
segmentally erroneous pronunciation of the words, the English disyllabic words having
stress on the first syllable were correctly pronounced with the first syllable stressed only
by 37% of the total participants and mispronounced with the second syllable stressed by
55% of the participants. On the other hand, in the disyllabic words having stress on the
second syllable, 77% of the participants made correct pronunciations. Similarly, in the tri-
syllabic words having stress on the first syllable, only 26% of the total participants
pronounced the words correctly with the first syllable stressed. But, in the tri-syllabic words
having stress on the second syllable, 78% of the participants pronounced the words with
correct stress positions. These statistics show that the stressed patterns used by the Pashtun
ESL learners, particularly with regard to the disyllabic and tri-syllabic words having stress
on the first syllable, are deviant up to large extant from the standard English lexical stress

patterns.

In addition to the stress position on syllables inside words, the acoustic features
used by the Pashtun ESL learners are also much deviant from the norms of English
pronunciation. As the average result of the acoustic features used by the research
participants highlighted that out of the fifty-four participants who made segmentally correct

pronunciations of the sample words, only twenty-nine participants used all the three
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acoustic features of lexical stress to give acoustic prominence to particular syllables.
Similarly, only five participants used intensity and pitch together while fifteen participants
used only the acoustic feature of intensity for distinguishing stressed syllables from the
unstressed syllable(s). It shows that the most of the Pashtun ESL learners use only the
acoustic feature of intensity, and not the features of pitch and duration, for determining the
stressed syllable in English words, which is also a great deviation from the norms of

English pronunciations.
5.2 Suggestions and Recommendations

Pronunciation plays a very important role in intelligibility. In the light of the results
and findings of this research study, the researcher puts forward some suggestions for the
improvement of the Pashtun ESL learners’ pronunciation and few recommendations for

further future research studies in the area of phonology.
5.2.1 Pedagogical Recommendations for Pronunciation

In order to improve the Pashtun ESL learners’ pronunciation with respect to the

suprasegmental feature stress, the researcher puts forward the following recommendations.

First of all, the most important criterion to develop pronunciation is the language
input the learners get exposed to. In order to enable the students to master intelligible
pronunciation, the teachers themselves should have sound pronunciation, particularly with

regard to the stress patterns of the learners’ target language, English.

Secondly, in order to get exposed to correct language input, the students should
listen to the native speakers of the English language either on television, in lectures or on

social media like Skype, Facebook, etc.

Thirdly, another important criterion to develop pronunciation is the learners’ course
curriculum. So, the teachers and curriculum designers should include conversational

English and pronunciation lectures in the course curriculum of the students.

In addition, teachers should teach the English phonetics and phonology to the
students in order to make them fully aware of the phonological rules (stress patterns here)
of the English language. For example, the learners should be explicitly taught shift of stress

position in the disyllabic words of English.
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Finally, the teachers should arrange English speaking classes for the students in
which the students can practice the target language (English) with special attention to

pronunciation and the suprasegmental feature “stress”.
5.2.2 Suggestions and Recommendations for Further Research

The researcher suggests that the lexical stress patterns and pronunciation errors
(with regard to lexical stress) in the pronunciation of the Pashtun ESL learners need further
in-depth inquiry. Owing to the limitations of the present research study due to the time and
space constraints, the researcher puts forward the following suggestions and

recommendations for further research.

Firstly, in this research study, the researcher included only the disyllabic and tri-
syllabic words. So it is suggested that the other polysyllabic words, i.e. four-syllable, five-
syllable and six-syllable words should also be included in further research studies.

Secondly, as mentioned in the first chapter, the researcher kept this study restricted
to lexical stress only. So, it is suggested that separate research studies should be conducted
for the patterns and pronunciation errors with respect to the sentence-stress in the
pronunciation of the Pashtun ESL learners.

Apart from this, the researcher suggests that further investigation with a bigger
sample and on a larger group of participants is needed for achieving broader explanation

of the said stress patterns and errors.

Finally, a replication research study should be conducted in the light of the present
research study in order to highlight the pattern and errors of lexical stress made by the
Pashtun bilingual learners of English, i.e. the learners of English with Pashtu and Urdu as

their mother tongues, in Islamabad or in the Panjab province of Pakistan.
5.3 Conclusion

In conclusion, this research study highlighted the lexical stress patterns used by the
Pashtun ESL learners and showed that the patterns used by the Pashtun ESL learners are
quite deviant from the standard stress patterns of the English language. For example, in the
English disyllabic words, they put stress mostly on the second syllable regardless of the

grammatical category of the words and similarly, in the tri-syllabic words, they tend to
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stress the second and third syllable mostly and rarely put stress on the first syllable in the
tri-syllabic words having stress on the first syllable. In addition, they use partial
information (acoustic features) of lexical stress, that is, they use mainly the acoustic feature
on intensity, and rarely the acoustic features of duration and pitch to put stress on a
particular syllable in a word and to distinguish it from the other syllable(s) of that word.
The researcher suggests that the aforementioned recommendations should be followed in
the educational institutions, language teaching institutes particularly, in order to enable the
Pashtun ESL learners to adopt the accurate and intelligible phonological patterns of their
target language, English.
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Appendix A

List of Words and Sentences for Reading Aloud

LIST NO. 01

They got married last August.

He had never been in a combat.

The club has a strict code of conduct.

Don’t get involved in their conflict.

The content of the course is simple.

| have got the guts to win the contest.

I haven’t signed the contract as yet.

A Muslim convert was killed in Kashmir yesterday.

There has been a steady decrease in the number of visitors.

. I need a digest for reading.

. He started teaching after his discharge from the Army.
. Then the fruit is packed for export.

. It can have a very negative impact on your health.

. We should reduce the import of goods.

. The incline of the ramp can be adjusted easily.

. Any increase in production would be helpful.

. It was not my insult.

. Here is a strange object in the Sky.

. Nobody is perfect.

. Her uncle forbad her to go near the neighborhood pervert.
. There were 200 people present at the meeting.

. Please bring me some fresh produce.

. We have made great progress in controlling inflation.
. The final term will be devoted to project work.

. She accepted the charge with our protest.

. I have always been the rebel of the family.

. You should keep a record of your expenses.

. Take the phone back to the shop and ask for a refund.
. I wish you’d change the subject.

. He is the prime suspect in the case.
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LIST NO. 02

In his speech, he addressed the august guests by name.

They dedicated their life to combat poverty.

How you choose to conduct your private life is your own business?
Your statement must not conflict the rules.

| was content to wait.

Only three candidates will contest the seat.

| intend to contract your company to build our college.

What rate will I get if | convert my dollars into euros?

People should decrease the amount of fat in eating.

. It was so difficult for her to digest the news.

. The doctor may discharge him from the hospital on Sunday.

. Our clothes sell so well in this country that we have no need to export.
. Such changes may impact our relations with the neighboring countries.
. The country has to import most of its raw materials.

. 'Your love for singing can incline you towards a professional carrier.
. We need to increase productivity.

. Do not insult your children in front of their friends.

. I really object to being charged for parking.

. He is keen to perfect his golfing technique.

. This novel can pervert your mind.

. 'You need to present yourself better.

. What do they produce?

. Cases can take months to progress through the courts.

. Who would project him into the White House?

. They fully intended to protest the decision.

. Most teenagers find something to rebel against.

. 'You record all your expenses during your trip.

. Will they refund the fee if we want to cancel the admission?

. The lawyers may subject the city to heavy bombing.

. I began to suspect that they were trying to get rid of me.
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Abdomen
Ancestor.

Atmosphere.

Attitude.
Bicycle.
Category.
Celebrate.
Character.
Chemistry

. Diagram

. Dramatize.
. Educate.

. Energy.

. Execute.

. Exercise.

. Hospital.

. Industry.

. Interval

. Minister.

. Multitude.
. Passenger.
. Photograph.
. Privacy.

. Rectangle.
. Register.

. Relative.

. Substitute.
. Supervise.
. Televise.

. Ultimate

LIST NO. 03
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LIST NO. 04

Adventure.
Advisor.
Apartment.
Apparent.
Assembly.
Banana.
Conception.
Discover.
Distinguish.

. Establish

. Expertise

. Frustration.
. Imagine

. Imprison

. Indebted.

. Informant.
. Majestic

. Maternal.

. Mechanic.
. Narration.

. Position.

. Possession.
. Regarding.
. Reminder.
. Remember.
. Republic.

. Suggestion.
. Tradition.

. Together.

. Tomorrow.
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LIST NO. 05

Absentee.
Absolute.
Addressee.
Afternoon.
Appointee.
Chimpanzee.
Coincide.
Contradict.
Disappear.

. Engineer.

. Entertain.

. Guarantee.

. Halloween.

. Interrupt.

. Intervene.

. Japanese.

. Magazine.

. Overdue.

. Pakistan.

. Personnel.

. Reappear.

. Reapply.

. Rearrange.

. Rationale.

. Refugee.

. Reinforce.

. Seventeen.

. Tambourine.
29.
30.

Understand.
Volunteer
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Contest

Contract

Convert
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Decrease

10.| Digest

11.| Discharge

12.] Export

13.| Impact

14.| Import

15.| Incline

16.| Increase

17.| Insult
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19.| Perfect

20.| Pervert

21.| Present

22.| Produce ‘{ 2

23.| Progress ; /”/1 7 vz
24.| Project Tt | 8 \7PP N4 ‘\;\'Zf
25.| Protest ,/é;;z’ 2P 1)7/900) N NL
26.| Rebel gAY gEeer - AP ‘\%’
27.| Record :)_-“’f'p 9~ 3’70}9 2577 | 52
28.| Refund 27 | s 527 5297
29.|-Subject 227 | iR i 1527
30.| Suspect AR | 928 | Akl f):?f‘ PP

LIST NO.01

Vi



vii

= - ST T sl
g,‘ LIST OF DI-SYLLABIC WORDé WITH STRESS ON 157 SYLLABLE 2 r@,———] "’\}7 e e
S.NO| 21 |22 |23 |24 |25 [126 |27 |28 |29 |30 |31 32 33 |34 |35 |36 |37 39 |40 | IST |[2ND | B
Aoy [T |57 [ [ 2w 570 (Y |38 [P | 000 (27 |\BRE ] /| 20 120 o7 | 390 [adl A B L 2 P
Combl 2 ‘7? }-701/ 3_;79;"’ Y’f |2 \7(‘ s ﬁ’v’f l/ 124 ‘,gp aiéﬁ 29 [ 77 [/.‘./3 lﬁ“?f) l}/)fp r?%p“y,,,, "_,2 e }9910 }90,0
COv\Ab 3. )77’ l?Q/ ‘AZM) 3_94)25’ 3_79{’ Ipp I"/j_?& N20P|\ 7P 9_9(’ '}90 290 IP{P Kf 20/ lf/ypjéﬂ t}}p 9:9/' T
coml [ 4. [l ] (i |~70F| B8 | g6 |G |gE= 277|577 gl | 120 | )ovF |fmee PR (5277 (12
comter’'s. | | B gl @i oo @ LA [92P ) gREPY | e B | BS | | ARSI P |
cobuf 6. (87 | ol | 37 [l b 7o \%ff’ P | 5707 A207 | SRl FP | 2797 | D701 (Flef | yove S, 0% | plilly | 7% 2707 |
Codivnd[ 7 3 P[] 320 |22F 9z0f 9_7'9/) 90/ 37 |2 [ 9297 | 979 [920f | )_700 % |77 | 777 3]
cewV | 8§ i JP)‘ P 5790 | 520 A}OJ’ [ Q2P |2 Wlip P[9P | 199 | jie 3}»)” Pl 20 |90 |97 | aop

D&Y 9: YO | 3207 | 32V [ 4097 | 9208 |3 BF ,»yj_p; 37 |5 907 7150|990 |2 OF [99F [0 9207 | 9.0F | 20P | 9P [y 000 | 2797

05 10. )7 PR [2e [T 327 |7/ | p2® 1227 | gl o)iop larol 999 | jjaeeal o 07 | | D500 | BT A 0or | i |02
Disch 11, (32 | o207 [y90F [jj2F7 3707 [92P ;'W’ A (88| S g | 86 920 [ 920 [ 097 | 7% | 9797|727 | 529P| o

s x pol_12. | B [T [g8| 377 [ygl |SPT |17/550| 27 (339 | 5795700 9P (322 [0 [ 9707 [ 597 397 | 2707 [A707 AE

9w PAEE 13, }ZV’/ f ;)j"?f 5_797/ )pr gfmf D—?;}) ;_9{)[’ i\"l’)() l/’ﬁﬁf <)9W 3_70 3290’ 3_99/“ ‘9_)067 Wgﬁw ’190/) .&WV y‘)
gminf 14, | YW | 9997 | 207 |99 9207 | 377 |9 fg | 2o "F‘/; \? ﬁ_‘im-‘ 990 |509¢ [ 277 | 990F |520P | 120P |50 | 2799 |

9uclin| 15, ym” t-’/ ﬁjM’ 32@%’ }Wf N ;)ja’f Y4 yof /,‘,L :ﬁo(’ ijf’ W20 [890p [~ g0P pgw‘ o979 1?’;90 5;0? 399}’ 9.7?/’

pnevant 16, |92%7 | plsf a0 | 527 1/ 5W 1200 (93P 9.0P | 1990] 490 [20F (907 | P[30| 09 | 3707 | 329¢]y7 30| 3P0 | pe/i0)] 220 |aicl

owlt | 17. | 3207 | g | 9277 {Mf ypof 3800 | 9207 | 3297 |7 gi=| V7 [qifz2 | 208 (@2l | 3277 |l | o 29P |)p277 | 3207

obget| 18. |l V’ 72 | /,W (o277 ,71" I Ve g | 212 )yﬂ 970 | 296F )26’, s /‘%gp = “
perdl 19. |jgkm) 28 %’_ B 20 talnaes), o0 | Vil Jitm| | 25 R e e | 126 |20 [2be | e |90 f = 4 :
porv| 20. |adlD |mih |l (2777 2P |07 5207|907 |l 755 | 22° il | o0 [giel | V)0 Jek [ [57%| e | 1 (| 421 e

peocl 21, |l |97 [igts il 757 7 g8 Eliars| FEN g |\ adl A | e ImE |y gl | | 1je 0T

prod 22, [V 0 S 0|55 370 577 | 97 (3297 [l 100 1377 [P (507 |l 37 | B3P oo |00 |10e| iy |07 [ 79T | /370

proyrey 23, | IR [pF e 1527 | W] ,27 | iges] YR | yoop | e ety | 0S| (0] 27T | | il | el 7or |20 | 308 | s [ TRJRPY| (A0S | 20
predef 24. |[IBE |20 |6 |27 |0 | ol | 0P pe- |17 ' ' ’ g || g | (e | A | AP

, ¥
fm%)‘ 25. |dE|>7° |2f LY 17/@? 'yD 320 |90P 32D ] e [520F |2°r | 57P

Rebel |26, [422 [T [ Ar A AR DAL w7 1A 177 |a JiE
@?U*”' 27. || VP 2977 [ 927 [ o 78F |20 |2998 | 2% yosf [ 9%F | T omf [ g | 220 [9207 lyW NZ2TN B i v ek

2,

Redw 28, 2 | 7 [ o977 PP 707 o707 [ 187 | 097 P2y °F | P2 39| 2797 |19/59P | 4 _}_fﬂ_ Wﬂy W2 | 3207 | ywr 5277

swbo a0, | |27 g i | 10 | yaabolitts ﬂg—l‘@“ I 120 |G |gié il | 277 |G i | IEE | 1/0 | 0 | s
supped] 30, |@RET[ 2P |00V [P i8E (77| 2V |27 [25° (i@ 907|927 (270 | i 277 |30 | e 327 | 377 | 90 | 8777

LIST NO.01



LIST OF DI-SYLLABIC WORDS WITH STRESS ON 1°T SYLLABLE

viii

g : : 0 &
T WORDS [45 [46 [47 [48 [49 [50 [51 [52 [53 [54 [55 [56 [57 [58 [59 |60 [1°"{2"°]B |1 [D [P | iD|IP [DP| )
} | August )’ y” 19 [32°F | 2 ]f’ 3 | B | |BC |2k }?W o70r 200 [ 52" yw’pp ;H Z < AR %x-
% | Combat | )% [3°F [39vF |o %P AR 8227|470 [{0| s 997|377 | 927 | 20T | 5900 | gl g |9 6 | 3.8 13- 1SS (294 Y¢S [ | 2
2 | Conduct 27| o 2P| 8520 [R 9P| | 7[Bst 2 9P | WP lnop [30% |90 |l 2T Ts20f 11 (9271 fo | 17 126 | 7 |48 141 ]34 )
Y| Conflict [j26 poo |02 | [P |37or 1y/973) 22005771 [ 20?3777 2" | PP |d0| Al fats 352 134 | = 15< |t |13 "
S [ Content | Lo 7°7 |JBBV | eS|~ |5 OP |G 7°F | 1 |\GES| | yaile| 1R | /o gibalily PRIER) 11 [T 57 |36 10X
¢ [ Contest” |2 3777 | 5297 327 |579 | |75 v/ 12F |[12F o277 22 | o |l | (8 137 | 2 15 {59 [ 16 '
> [ Contract || 1o | 22°P[a70F 287 | 3500 320 | 5797 3,207 | [l | 2»#/ pof | 3ol | 7%f | g [2oU ISR 2< | FR 17 ] i | o “
5[ Convert | W[ 1/a 2P |37 | 277|220 [azop |90 | 920 877F (9207|9797 |999% [ 127 |97 |90 I |42 | 2 |5 Y4l "o
4| Decrease [52% | 399P| 3°°7 | 92PP| 3,277 | 320/ | 27" 090P| S 00 | (28 [ 77R[ 5 P [ 0F [wo0?]os0P 19 164 | 5 Y9 [ Sy
t¢| Digest ?)ZW 1’ 29P yogoy//;g_yvf’ 3_7{2}‘ ”&f g_wﬁ 12 ,,‘.%’?é P74 %M/? W &}7 }6 A (,’7 e, 3\ b i
1| Discharge | 577 | 52°7 |3p0P | 977 |9 507 | 3277 |nopP | 0797 (990 | 320 |9 207|907 | $20P| 5900|9227 baof [ | <7 | = 1T [ Y8 1Y 8 |
1 Export _|1/g%| 927 | 2% | 5227|977 | 390 |apP | 4200|922 |90P o2 [P [y |p5P [p227 |9 T |4 | D |56 [yz| €3 -J
7| Tmpact _|97%7 |y | 90 [5777| 7P |57 [5700 | 5200 | 3967 |3 | 029|277 13997 |27 | /5 |42 ATE [ 9A | 6 |7 [<o |43 ]
| Import | 827P| 297 [ 0297 |5 7PV 0500 | o p0F 09 |570F | 0/l 977 P 92| o207 |570F | 929F | 500 Y llol 4 |€2-1€0 Y9 e
i1 Incline )7 3707 | 92F 201 }Qﬂf Sﬁofﬁ'}pp \f yof‘ »)_71"’ 9;&/ yﬁf 9_901? yef a 5/;/ { {a, & r&: = 3
t¢| Increase |50 | 927 (O | 2777 |5 o0® [ 20(\ /0|39 9207 BZFV | 207 079 [590 | PP |52 |5 0P L & HSo |\R[YS |55 |93
71 Insult 07 | 3207 | 929P| 277 Q_WV, [o0s] ~2or ya)(‘ 9207 [17¢ 77| 2l 128 ayof P yﬂﬁ v AR < |28l ge
t#] Object s [ 327 |02 [B] 105 ok [ [P [Pk 122 W P g% | Jib | i | P Y71 £ S 1sz1108 |12 s
14| Perfoct |ojde. | JRShotlV | {05 B | sigife| {2 |l i |2 |l | B | 12 | g, |9l (SER] Y 1 1S ] 7 [ 42 ,
| Pervert | jis|)/e |37 |iaf=izes (0| 520 g | 2|27 | 6 || s /0 i 1> 2] 17 12 19 (5T | 23 &
| Present |\ ygiliaih| 077 B o | o0or | PR 02 | 405 | g | s il e | 1B s [ HEL] 12 | Y $6 113 129
35| Produce | o2 | 8 || yo | @2 ¢/38]297 | 27| s | \2F | 1/ [ |77 2777 |50 LI 194 [ le {46 | #Y |30 £
3| Progress || 37 | 3% | o772 [\ | fille |1/> ol |l | 2|1l il 5 |7 @ [E00B (¢ |05 | 57 |98 |38 E’
2] Project 197 |97 | 22%P| 75 | @3] (900007 |99 [a7oF [opoF | 327 [[2er | ol | jad | orr (@ |22 |08 | & [ Y] 34]1¢ 5
| Protest | 299 |27 | g | 207 | 229|920 LT3 0P| )2 30| 2Pl |77 | 577 il GR35 |1 |55 Y3137 *
3/ Rebel AR NI R AN Ry A Al E A VA P d N T A
s7| Record [J@E[7 | 97 [5000 | 379 |y 70| i |gfis (52" |57V |1/ 19797 [P [ sor [oeF |apoT| ST} 57 | 4 [ ]48
33 Refund [ §@0] 577 [927 13900 | S P9 [o 0P| 09 | gif | 126 [\ o [ 777 2077 | 300\ ¥l o oor | o0f @RIL39 | s™ 5 7 |2 8] 13
31| Subject | PEINZE [0 | 2B EERACNAY |00 | |20 [po? |77 | e 97| el (|97 | 2 |2 1S 71 )8 |44
ss] Suspect | 2 |20 92T (2007 :,19 ZIp %97 | 990 | o2 W[?lp? | 227|577 | 977 | s Wi 41 |3 [ <6 |39 M2 I

LIST NO.01



]
LIST OF DI-SYLLABIC WORDS ITH TRESS'ON 2P SYLLABLE: ¥
Q\FMFF’rF \eVFLM“*\“ &
NO| WORDS | 1 ] 2 | 3| 4] 5] 6 9 10 12 | 13 | 14 | 15 | 16 | 17 | 18 | 19 | 20
1. | August D eI B 2777 | 3727 |§d),” 17”” .‘3—W 9PV - °\'3" LAY ISPl L
2. [Combat |, [¥"" |8°TN2)/Plir s V"@'" 5 7 ()27 5w | RPN Do gl | g | 890° [a50P | 297 [ysop |570P
3. | Conduct S| e g | £ 07 "’/f) i v 2P0 19 o~ |REEE] 32 | yoop [N | 5727 3PP |50 [420F [o20F |x2DP
4. | Conflict |y .p [pPP[5707] 227 PT|oPP | a7 (o 7 | o7 e NP | 996 | STOF| ggid | NI |NRJRR( 20 (9200 | S70P
5. | Content o, | Tﬂla’.’ i «\‘*" P A - e \’;,(fiﬁr i | 7P| 277 | i gl |27 77| 5PV 2207
6. [Contest K [PJ 770 )oY 8 | P2 1127157 [o20° o/l LD~ 13- |3« I [P |V o 9500|3277
7. | Contract 9.0 | o2®? [970% |55 Hima| 2P | 9207 [ = [5 v |n20f Wl 9P |90 |y o 3990 |{/iPP\al6% 1120 | _o8
8. | Convert g 9008 ?"//“ 220 | Gl ] 77 2 [ ¢ i w 370 [P [ )PP 37 3207 \#P [yPP 1920 [4 5P
9. | Decrease Yo B2 522 | oy AT | 4208 | 2P | ymes | gy |JHEP 32°F ; PP\ g0/ I/:grﬁ] 2P
10.| Digest 9 |XZ0 |8 | o o |YP VAP e Ve o~ [efa] 17/ W20 0% 7 | 320 227 | e
11.] Discharge = y_ﬁo 3_9791) b 3’99)” S}pp’ Sf,W’ 31%0 5 o }_y?f fLOP N 2 |/ 3_‘1’0’[’ ';ylp/ 327)? 3?”4’ 74 9;77 52‘”’
12.| Export VP2 (o v v |02 v 197 (9.7 [av 52 [92° |02 |92 [ 229 gmr | 270 [REED]|170P |2290 |2 9F
13. | Impact P e |42 le v e ”ﬂ T l’/ e l’/ % 0| PP | S0P | yEPRY 0T )2 g Py
14.| Import o olyy (4o o vlo o [T WA 227 | v WAPOVRS 3 v (90 [0 [399P | PP PR VAR
15.| Incline AR P A A e kA i Y p7/0P8 5 |5 [y0r [ 2 | 97 [990P |00P | 9907 |20 |\50F
16.| Increase N [P 4 o |2 | v (2P0 167 |5 v [0 S| 5o | o ﬁ%’t D e3P (550 [g 24| g2er
17.] Insult by (207 | 7 |60V | 27 | |5 | 9205 [ ame )W‘? 900 [n v [ yr BEC> gpors| 5205 | JED. | S| e
18.| Object O v |12/ 200 P | 2P| :’/@"" 927 (o, [l gd™ | . [l '—%”’” 2297 |50 ;-’” B
19. | Perfect S | e | Pt B | dilme | 0727 \RIE BT BE | 3.7 i | 1/2%F ’/3!47’/ (| (1777 | 7/307 | 3207
20. | Pervert 0 o | 27PP\ame | VT 7N P [ o v | 2 (B | )7 I 80Py 307 | 9 0P | DOP [y 0P | 9727|5507 |82
21.| Present N v |5 3PP ;’i:U' iz |97 g~ |32 PRPH 17 [n2e 1080 (a2 ”/,z"?‘ 27 |9207 |1/ |27 gkl ’(/:f"’
22.| Produce o AR 22! [T Bl 125 it (g | 020 |kl |l | D00 |40 | g |57 |97 g 1307P ({50 297
23.| Progress AR A fla2 8] 2707 [Tiggd| o7 |9.277 [ 9297 [ 900 | )7°F |4 |70 | 999 o7 il 0/50f | 5777 1’/?* |2l
24.| Project [0y | 1BE g_vwz}:af// 477" IRz 1% 9207 [0 7 I/lﬂﬁ’f%:“’wa > g 5227 mgt sl 9—)’)’1 V/‘)’Df
25.] Protest L2218y [P 927 | goe| 2|5 = [G2A o270 (220 |50 TIAIP (977 | 9777 | w90 | o 5ol it 200/ Y sl
26.] Rebel =y ‘//”’f/ﬁ e | 3778 [P | 9P P @007 |4 2P g2 |97 |97 0P [ | 2PP| 7P ﬂlM L 3207 329 71‘79
27.| Record Y, 22 0i?? | 41 37D ) 7 |8 00 [552P| I8Is0 [P S 1 [ DW|g 2 |97 [ 2% 5200 NJPY| jpiP0| 700
28.| Refund 8 PPN [0 v |97PP [ 2 (3000 [|ERP) 920 (929 [ 0 [ & | Qw (922 |97 |22 [EER| O°° | 92 |»20°
29.| Subject | 277 | B A | s~ |27 | 2\ 1.7 |3, R o | I IS0 1777 | 20 Wi P!
30.| Suspect = AP [P e 0ozr [ 520 |27 [0 P20F 820 [0 | D) "|9e29P | D97 | 3277 [Wani | g omr | B8 | 2D
£ Radh

LIST NO.02



ELIST OF DI- SYLLABIF WORDS WITH STRESS ON 2"? SYLLABLE
s.No [ 21 [22 [23 |24 25 26 (27 |28 [29 [30 _[31 [32 [33 [34 |35 [36 [37 [38 [39
Aug | 1. of [ [20F | P00 8907 (020 | EP) 2200 INZAT | (590 e | )2° 5290 | 3200] 3200 | PR [N [ B
Cowb | 2. [P SERF) S | oo | GR | JFRP S50 | B [ 526 | 5D 4% 9% | 99PF| 3090 |, |3507 977
é&va wel 3 3’90 \/}W 321}? ‘5;? 90 lﬁ/ﬁ;eogﬂ}f g_?ﬂ? 5,70[) j_mf) :,)_?f ﬁf)p 9/)_;,(’ g_pf 3_90() :,),701’ 3_9}? 'iopp :
Comfluel | 4. [520 TWRIRIS 2P |[GBB [0060 | sof | 57771 397 | So0P | gB] A9Po | 350 ”/ﬂ et | SV | SRV |08 | R
conted | 5. JMRE | 2B 9P L@ |10/0]y>oF (2797 | 99071827 g | |'[5ty| PP [y [27°7 [229P] 97 | 9297 | 570 |AgR
cw%ﬁ 6. |32°F | gigen |5PPC (5257 [aip |9 99P [520P | 5 905| 9790 |70 | 356 |(@J307| 970" |97 P7 | 3P | 58 |9 PD" [5007 | 427F] o
coxdnrd |77 [SI00 | O 2OP [ 9P i/n‘i’f 2200 [1752P| 2o H”f’ VIE VY| S0 |37 | 357 [ oA o7 | 27 o777
Cowetd |8, |20 997 [99 | 07071 $507 (92 |17 |n2P@[ 3907 [o90p | 3700( 4D 390 |52p 2297 [52D | [BO: | D387 4797 | -
pecreor] 9. (207 [P |20 | 0 59F | D27 lypop || A7) o997 |57 [0 |29 [800| ¥ [\pJRoF | N20F | 7/ | 02P |30 [SF0T [10P | 55 ' i
pis~E [ 710, | V0P [EpIP| NPV (57 [PT R 07 | 37| o799 [ PRP [P (Vi P |S2¥ [P |270F |00 |27 | pfitl \ JooMl a7 |78\ ) /5 PP| 577 | 3777
Ois A R 11, 207 (o907 |5IPF oP 3907 | 17D [3907 | 507 |a90F |10 | 3 5op [ 977 | 979F o900 | 2777 | 529|979 | aspp ;’f"(’ I | aone)| ypof, | SFPF
Texpe 12. | 3297|920 .11‘%2 gm” gfﬂf 9209 "r/j_izy) o 907 | 3707 1’ }W TR o 99F of 3'701’ (/?oe y?? :gw’ Yf){’ yv/’ a_;ﬂﬂ 220P 52| auEr
v P13, |32 3 | P19 [39% |97 |17 | 1)s% |77 [2290 | 2o [ 1297 | 50°0 [996F | 590P |2 90P | 80P ["a2DF | 5797 | o 3PT | 5 57F
smpt| 14, [32°7 | /0P| 390 |92 827 [ s0P |920P | 520 [ 9997 [l [y20p [420P 90 [9DP| 529F [ 497 | 977 |92 07 [9)0P | 920F 9297 |42 >DP
gwcli~e| 15, [32VF [9997 | 3700 yVF Fvid '5__?!7{) 207 | 3227 | Q999 (9 0P | am9p [ 0,9%P ] 90 oy o7 20P[529F | 10F [490P [3200| 120 277 | 9207 | o597 | §°0F
grcyem| 16 |OPF| a2 [P y’V_f 9907 ,v/';p;? 39_93 RN ?\pf’ 20P (9207 [ 907 |9[39€ | =70P 9 7°V] 877 [90p | 9907 [y 227 T?/j/op 207 | 9227 | 3297
ons | 17, | SITIQOV [999F [5F [920 |arop 290 | 399 |gzop |3 PF |29 15907 [op0P lagv [ipp |57 | 2207 | 370 | 20| 399P| \3)sii7 | 8207 | o907 [N
ofsed | 18. [QIVFIARE |29 |9997 ] Sy | aBBNI270F 1559 | g 9rop |v )% (9977|590 |ipes | g [ 52°F | |l |77 | o277 222 | o277 | 6777 | fuike
pevied | 19, [207[9777 1 S20F | WREN| 13| jauih | 370F | 3207|2277 |G| spPin| 1797 |0707 [yois | 700 o25F] (pats | aovP | o] ke 2| i [saiP—| 577
PerverE |20, [5297] Pz .Vl;pf 990 [y 207 [a 307 || Jyr9p | 5 0P :19()1'; 2% [390R] 7% 9707 | 5777 ;spf’ 0 | sl o700 | 9007 |
Proet | a1, [P |0 200\ (3257 1ogPF Tasp |37 197 [3g0F |yhof [ 207 [ 2997 [o#0 |oop SGB007 | 12T |30P | A | 2P| 970 | 57°P | 5.0P fW o
Puedece | 22. |57V |19 \JJV| )7 5767 lopop G0 | 3207|3997 | (750 390 [997 | 5P [ 570 |\ FP| a0 [ 57D |97°€ | 970 | 970 | 52%F | o790 | s
P 23. |l 327 il | i /AP | PE2 [3997 | 199P |/ | 207 | 208 |7 [ypor |ajpep |ijped | | o7 | )i 5°0 | Yl [ 175 | j20F | mill
proged | 24, |0[RT| 27| b | g2 7/j'_§5f 95| I 0P [0 s 4 90 | 907 [42F |00 7 [ees| amies] i VA7 Jos L% | gpgs] o207 | 92r | s
protor | 25, |QOVIaI0 Tag0F | 3097 [370F | o0l %7 27|90 | SVE | o1 hoet |40RPT S19P] 0P | 9a%P W /27| 2P| 29277 | 520 | q7ve [EHE
%M‘ 26. |0 |g2% | B | 3790 | 3797 |97pp |92 0P | 9 999 | 2207 i | 5o | 22°F [\J7OF [ spoe | ggi| 029 | o767 [900 | wite (PP | i@ | 125 | oo | 1S
D27 1NIR IOV IOV 132% | oo |OPD | ] 3997 37D |} otoil 907 |o707 | 5700 |y 90P | 5297 [929F | 290 [920 [0 7P| gt | 32% | aowr” | 3277
28. | JIVX[920 [ aBF] 9200 2297 | yob- | ol | 929 | 2907 207 |)/57r] %99 |990 | i€ 1P~ 0P|\ [0 | o277 | 2R | 9997 9.99P | 8 29P | g 0P 0P
SR 0 T[S IOT W[50 | (7% ’/& Yl APy VPP 1)7507| 977 1990 pooP | o |38 | P71 05D [0 |97 | 9727 | 95D P | 9P| M0
T 0 L i P A 2P 7P (277 | o7 | 07| o0 [yoP [ | 1P| 35 | I yoP[' 2285 | 9797 | o 207 9 9P

LIST NO.02



Xi

&
E LIST OF DI-SYLLABIC WORDS WITH STRESS ON 2" SYLLABLE

WORDS | 45 | 46 | 47 |48 |49 |50 |51 [52 [53 [54 [55 [56 [57 [58 [59 |60 12|28 |1 [D [P | ID|IP [DP|IDP
| [August |9 [0 |37 (527 | o7 [JBR |ogor [NBE-]02 7752 [9207 [y00f [ 9800 lopo? | @5 | it IBED I 77 | O | C7 [R7 Y] |
- Combat | y% [ 172|877 [ 5507|577 | 929 [0 [ JAF 15207 [97PF (0] |07 [ 39 |opo7 [P W72 |} T Y2 |y | g 47| A "
3 [ Conduct | 27| g25 |320F | 200 A9 | 230P | o |970f [9507 [ 5 | 9997 [ Y297 | 590F | 207 | 5297 | 5007 SR = <43 |93 =
4 | Conflict | 52PF | 0P | o0 |5 27| o 50P |\75P1 og0P | ypf | 9297 [o9P | 977 | 297 | o200 (gl |G 1o 2P TUT | ¢ <4 | o |92 =
¢ Content |77 320 |42 |27 ||/ 307 |07 |/ 4 227 | 977 || 286 | 5" |77 9277 | 19 =< | [ [zq [ur I
{ [Contest /|90 [ o7 [525F |57 [92%7 (2200 | o007 | 9907|5297 | |70 77 | 797 | 027 | a0 [l |77 | S w 2 lua|4q?|us -
7| Contract | 52%F | 5207 R 5777|577 | | 7524 0207 9300 | 2297 |77 | 370 | o2 @ [gPP] 57" | o PPBRIY ST 16 | 4ST Mt A 3
¢ | Convert 8390 %90 %90 9_7ﬂf’ 99@[3 3% 9P 5)36/ 7 |2 (agv? 97? (}ipr 579 708 ym” 5’ {5/ s éo E 2 RN
1 | Decrease o207 | o P%[4DF | 377 | 95PP | p[Fploip |of 3207 |79P [o2W o260 [ogfl” [/507 | o2 P BRI s R [0 |YF]S 7] {7 e
t¢] Digest 129 B_DG)P SVl }D/’ }Df 924))9 ,7? 320° 170 929 wa )J‘ 9_903" \‘5/;;:/’ N J;a’ 271 \o gz 24|34 [
11| Discharge &Wf 507 329 o777 4 90P ng" OVT| S99F |9297 | 3297 | o §or 5_?0? nﬁM’ | 1% g‘.’?"f' = l¢cgl o SE|Sgl 7 _
\'H Export 90 |20 3200|2707 | 320P | PV |320P [a90P [52%7 | y7of | oot [0’ o907 | 752" | 927 |97 | R c 2 | = [ 1] <2 | 57 —
\#{ Tmpact | $77F|o0P |5 | 5777 | sguP| o7 | S70P| 9907|4200 |30 [oP |57 [oa0P [p00f [ 2% | 970 [ 2RI S5 | || = [ 6] B
1"} Import 2907 | 3207 | 329 5771 | 970P |929F | 990 Q207 |92 | w207 [of [ 4997 Qjﬁf 229P | g9l | 9907 [ =8 Sellldz 5 |54 }
s | Incline 9 [420P [3907 [a90T | 3997 | Y2VF| o097 | 9p0f |5200 | 200|927 [ 9297 [o90f |27 | 32 |9 = 1¢T | | |G ST 57 =
ili Increase gﬁf B 3_947/’ 3.7”7 (‘-;_?PP Djw :}@P y%’ 3_90/’ }7}?}” 3\90/’ r;}_ﬂ’f 9_0[7 ;)jﬁ g,W 3_96717 6‘ , f} 3, g/(:: (3— {\ s
17V Insult S0P | 3957 9}0/) 5220 [0 20P 3}0 *90p '370/’ 8 o0P 0P f)yvf gﬁf 47 20 g”f }W A | IR | — 2 | fo f/ —
[# | Object 7| 2297 | 827 [ 75| o7 [N[R| 270 [ 3207 [ o= | 08 _| 9277 [P |27 V7 22" |0l as | 6 |} 137 |37 —
9] Perfect |32 V17| 527 [12P | W2 [ (2F [220P | 0T [pher | ye (VP12 s |27 2 (el 2elaal | [<T7|33]| Yo =
| Pervert 1907 507 (3297 |92 | yo0P |9 90 |530P | 299F | 200 M /57r 4227 |97°F |5790 (970 [959f [ 9991 6 [ 71 (| 1144|435 8
% | Present |5V |1)3 | /3 2297 [82PP || 2P [o0F [9207 | P2 5¥P| 12 |27 PR (927 |p2o7 | o Pl ir [M8Y] 6 | 4| 48144 Gl
aH Produce |9 [ 128 | ) /o |ihef | 2277 92° | 920 090 [y70 ||| 92?7 |70 |10 | 27 | a7 120|123 7| 1e |ydizae | ze —
39 Progress [ 1[5 | 9277| a0F |97 [ng7P| (7. |5oP |99 [spor | 12 520 | 120 |2 |22 |92 |9P 38 (30 | £ | 52443 P
Br Project _|1/of| 577 | 3209 |o79F | 330P |19/ 350 |9990 | 1752/ | (i | a2 [P | 3777 | | P2 |59 (g 122 | & |M 1= | 2% —

Protest - 3997| )2 ‘ / 1P| 5797 |9o0F | 9777 [ 027|520 [l 6| < 149 Y8 | Yz 22—
M| Rebel PE PPt |7 |92 Y a2z | [ Elys | uy =
3—7 Record o, '70)(/ a'ppf 2}0’) 9—9ﬂ/) ( ﬁ‘;/ 9‘ {/'7 }/L{ "16 i
34| Refund P I0F ’/}”f’ 23277 |30 i [l X [ s =7 [ v7 &=
24| Subject 27| 90 l’ P A B ETIEY !
4| Suspect 229 29p |07 | a2 | PV IRIR| L7 | <71 Y8 So /

LIST NO.02




Xii

" LIST OF TRI- SYL IC WO S WITH STRESS ON 15T SYLLABLE )’:

M E i F P Fe ot owe &~
S.NO WORDS 1 2 3 4 5 10 | 11 [ 12 |13 [ 14 [ 15 |16 | 17 | 18 | 19 | 20
I [Abiomen 0[5 7 [P0 127 2 (2P P HERRIE. T2 T30 32 Toorle v beraz T2
2. | Ancestor 37257570/, ° [ /2| 7 [Pl 3% /2 39PD VA [P [\ 2P 7
3.. | Atmosphere [£-00¢|3°%9| 3% |p) .3.” 3R PR T [o2f |32 3797 [32P |89 |-
4. | Attitude B —opd =272 |T77 | 2P | P/2H 57°7|2P 7 | 2707 (o [ |37 ig ovP
5. _i| Bisyele 3-508177/5"] et | (08 1‘” B T/z’" 7| U= = |22 ‘%90 ¥y
6. | Category ’;’/’anpl/i“ﬁ/? 22| X7 e |z~ (2777 32 [D2F vl (W = B eel =37 R |22 (a2 |2 A
7. | Celebrate  [3-90f"/ PP yep??| 4?0200 | 5 o |97 |27°F \” a9 3PP | pr2p| 3P |0 | JF [P | RR¥ |zeof | 87 Sy er I
.| Character — [[Topi3r 5" | ¢ [pBo|57 Uf/ 2 (a7 19 [ [Pk (07 |97 [0 g |5 T
9. |Chemistry [Fep [a-eP gt , [V |@ide }/41’/9? AT A=l ar _ar Arars
10. | Diagram 2-s0p| 3777 i | @2 | 37T | 77 ‘? b 57‘” i EUaFEAr 3 S 77| 27
11. | Dramatize Ras 2 gp”/[ 39""’ }79/’ I’/?f’ )??q", © | 37Pr \9/ZPD 'gyo Y7 3)0/3 3 fyfg'l)[) \? Z ;—-,7;‘, 2200 | 27PA 57T
12. | Educate 3 _ .| 372°|PJPF]| 32P7 | 2 PP |20P|8)eP 3 7 |377 | | ? 32 [ 2 |37 AP 700 |2oB |57V | 27PP (3797
i5. | Enerey — BGAE77177 oy 7 I 30 | 2P 50 VI TP a7 |37 o [ 2T 5T 37 |57
14. | Execute o003 |3 | il | 37°F | 0P [047| 3297 | 27 g | 37%7 |07 | S| | e3> [N 27| 37 e Y
15. | Exercise o (770 | "F[)P/r 3 7 | z#97] 3PP ‘f’*’/}_ 22 |2PP|37 [322P]|92P [ 377 |2 Pjo0 830|379 |22P0 J_/S o
16. | Hospital ‘.’;/33"[772?\// 2 pe l 7 17'9 [aa 37[) \‘23 V‘Df )5’ V’Iﬂfv 2 l? ]90 "W 7P S’D ‘7P
17. | Industry 2P [2ty| 280 [sier g s | B |GBE |27 |32 |gn | 000 0 o2l gt | - g |80 [ |5V [pai]
18. | Interval el e P y° i/a?lareis| 027 | 3°F | 7 PINP [ B o7 797 [329P [P 277 gop Ve
19. | Minister 2 oe |12 320 RPNt | 407 ’}/ZW a2 | B 5 ' =5
20. | Multitude |- [32%5/| 1220|977 120 |8 1127 [ =77 [) ]
21. | Passenger 52/374 PPV | P 2P| 40P | o f [929P " £
22. | Photograph 90 3°97 | 27| B384 3PP |LPT |9°P |5 25
23. | Privacy LA T 22 | 27 [ P° -,? [ 1
24. | Rectangle 2 9372 PP 1, XAV 7P 7’ 2 27
25. | Register 3%%e| 227 977 | AP gwr’ .19/;! bY: 2 [ a 2 e |
26 | Relative | pHAN 2 (a7 1yab [a77 [ [0 P-4z | 0 137 Lo (B2 57 ap 22 Lag 177 V147
27 [ Substitate |50 W1 10 W21 5777 | o 5307 | [P (37l o= /601 o 1P (U 577 PF 1\
28. | Supervise 22| 3P 2P7 509 [199P | o o, | 2P ASEEE| 0P 200 W [{o0P| IPD |22 o7 |\P[T) o9F |37 | 39P | 3770
29. [ Televise _ [3-2 |27\ 4 P27 |8 | [pe |0 | 28 (V220|377 s/ 3 mn\1/ 7P 537 [377 [577 [ 2
30. [Ultimate |32 DI B8 a7 277 [ BF 7708 77 L PO |37 [i5 | 1PF [P 57 [P (12

LIST NO.03



xiii

Ry 8 & A
< LIST OF TRI-SYLLABIC WORDS WITH STRESS ON 15T SYLLABLE :
d | THEE RS R
s.No [21 T22 J23 [24 [25 [26 [27 [28 [29 [30 [31 [32 [33 [34 |35 [36 |37 |38 | 39 | 40 al 38D_ [ 37273
Aleloef 1. [59P (307 [V | 37 [o/s7l 5 (927 RS2 |27 | WP |52 22F [0 1oF o712 120 152 W] astls? |27
Aol | 2. [ VIsl| 2% | 52 Yojaptr] 37| 2000 |\ a4 /v |3/ % o (a9 |30 [ogop [y207 |00 [opD [ <P |00 57 [ [30P | 9707
Mrorked 3. | @F [y |29 [\ EHSY. VV 2P |G 50p | 2op BEIP| 7°7 | 5 |1l 7990 | 277 [9oP230 (52D W 277 | 370p | R7PF[2707
drohat] 4 |\ [P [0 [ V’ 2 e |7\ | 9227 (277 | e [ [ (15| e | oo | @8 |1/5/73] 37% |3°77 [277F
Liadt I's. g [ w2 77 | il z’?/z’f’ 157 20\ | 2 | VB B |2 Y f/z Pl ] 2 % f/} 272 | a2 | PP
coked 7 76 [SPE[ 2 [77 [32°F ’/3]?1,32*’ k|2 130 |92 |a g2 |90 |5 [97¢ [P0a00 |30 s | e QU] 20 | 2P | 227
Ctieate] 7. [gh [3°7 [PF |07 |y |97 13957 |29 |zo% @ [0 | 57%r [2)7% | o2 ;/5'% 200 1274|300 | 375 | COF i [l = 1272
Chomecter] s, a7 |7 |97 (i |32 [ (337 |59 |2 (88 2 P (95 |27 (17 [o9F [Vl | ge | ] o [75°] oor
Chunt7l 9. [pf (377 [P |27 1 [32 |82 (227 |87 |ye |32 [4F |gw |2 927 |37 |oF [a2 |42 1781277 52 | vi?] o2F
Drajre~T1710. | % | 2?7 |81 2| )2 30 7o | 3 3777 [37°7 | |2 7 2207 37T
Dvoma b | 171., 287 | 307 |07 | 329 |WP (0P | 329P |goop [ 3277 | p)ff | oo p[175R 0 [ 3257 [32%P [ PPPP 3298 | 500r | 229 | o] 207 [ 92 o7 | 2 0P
neake 12. | p g% |87 | 29 ’7 op| 3700 [29p [309F 5'70/7” 2 |z 2707 PP | 2oy |37PP :)_P//p =2 0P| 270° ‘/ji? I/ (B3 | 2297 329P
EdT a8 17 (WIPIWE 97 1527 [59F (3017 [ooF a2 (a7 [o7 927 [32F (o0 [0 [ap lage \Jo2 | A0 (46| 52
Execnke 14. | p# 3797 -;99!’ 37 ]9 270//’ Sl 79PP [ 2000 ",9 ,5’ 370 \747393901' 270P 129F g?f)pb;f 2 I/]W {220 222" 3PP
Erevene |35 | il |27 |90 | ST 97 |37 [599 |70 | 0] 1R o:/P) 5 VO 3777 | 3777 | 37%7 | o7 lajalyP? | S | |22 1/ 5%] 577 | 577
Hes it 16. | 227 [ 2P )f_zgyﬂ 2% 1/ 4% 1727 172? ,/;w 7 'T",'/z’ﬂ )2 2 [z | 2P [z ;/39,,1;9“ 20 |i5] 57 2o | 222 | 42
S d T T NIV [920 (08P |27 | 0 | 57 (227 (2P | 320 | o7 |22 poP [39F |30 (9P| 92f [o90 [/ |92 (8% | o7 | =2 | 227 |27
i 18. 0207 907 [896 [o297] 87 |87 757 | 2¢ :»Jﬁ” 92 [92F 152 [SM5| 27 [92F [ 57 |90 |32 |a2P [wp | A (90 | 227 | o2F |
e 10- |0 WP o7 (i 197 | fee [52P (927 |07 120037 [1jajs| 2" Tyjplh | W05 [52F | 2722 LaTor M) o° | o/5| 277 197
oo 20- | 109 - |pjofP I [gide (o7 NIV g | s | s (8 [767(M |37 379 |00 | | [ 777 @ | | ol e |G | 2°7
T N1 [P 37 [ R 10 [y |ppRls 7 (850, 57y [P | A27 2 (2777 | (/2 |87 ] 77 || %
Pho LejrnPh [ 22 | PP 297 (YD 7P | 3777379 oot o |1 /0] 77 [320 3707 | 2790 27°P [ 1[0 [ 2277 25P | 120 [/ [P Pl 7P | 2777
vac &7 5 i 7 > S 7 3 E . [ =
n‘ 7' 23. |2F (w2 |27 1% )2 3) 1o3152f Bf L g7s [ el 2 |22 157 N1/ )/j/{ 12 | | | 4 P | 2F |77
WFL’”’{ 24. |220| 37 WO | 7fs7| Q2P |97 |20 | 59F [9/g5] 97 |5F)32 1977 TooF [ 997 [ 29 (927 o7F g0 9708 PP | 570 [ 927 | 27P 37
. I 25. |99 |90 [ 92 |a/?|OF |8 [32F [sof |9/5%8] o= | <oop ,;:/7;» o7 ¥ [o9p |27 |77 |37 |77 | s | 4 DN 327 | yF
cead = 1 26 P12 1530 s [ g N (B |50 [ [P |6 15|85 500 |8 IS |A |7 hael| — AFa
Y i I L i AN R/ AN R VA ZAN ARV A A i AN R A N Bl
SwPTrviTE 28. 39‘0 > }""f’}’”%"/l/j,,/j?”?’ 1) 299 3%’;’ 3_7/ \”371’ ;79/’ 3;W 2 |z70P| 920 ’)1?”(’ }/;’9; 3?01” / . 33}9 5}«!’#
TereviT a0 ETAPB |2 A 37T [ 377372 [ 18] 57 300 58T 5777 |39 [ 79 i 32027
UltmF2 | 30. | g | lis [277F|i200] 6| 08s| 8% 277 | 377 (97 '4’?’««%5’ B2 WP | P 197 | 220 3P [ EVis 12 a7 (1 | 724 o7

LIST NO.03



LIST OF TRI-SYLLABIC WORDS WITH STRESS ON 15" SYLLABLE

Xiv

[ WORDS |45 [46 |47 [48 [49 |50 |51 |52 (53 |54 |55 |56 |57 |58 | 59 | 60 B2 3B I |P D |ID{ip |[OF|IDP
1 Abdomsn |9 157 137 |9 [aoT a2 |32 [WF [P f8h 52 |37 (90 ki I A AN NI VIE =
L Ancestor | af |32 |2 |27 [50F[82 1390 | @0 (3707 | 37 |37 | 329 |opff | 339F 3797 | 3P 1G58 112 17 |47 |35 40 -
3 | Aumosphore BB 397 |97 [P0 f5 [P ¥ |37 [pp |57 (377 |PP |30 (57 [3or| @il f 138 1€ (139139 =3
1 | Attitude 2207 | (W | 12 02 (27 102 |37 |37 |42 |12% 2 |27 [ 3797|377 | ] 158 1 2B (s 2= 1 o
[ Bieydle |l |y |90 (7 (i | U807 [P0 5P 72 (97 [P (|17 |30 1 102 S 17 148 1171 =
¢ [Calegory [\ |32 Mo U |a2f = |27 | 9Z |37 |08 |37 |5P (520557 | oo |8 133 4 I8 143108112 o =
7 [ Celobraie [\l | 377 | 370 |99 |37 9 |7 300 WP [E |37 |27 |97 | o0 |2 (2 {1 | | 36 5 € | g2l DE)58 -
¢ [Craracier | i2f |82 |52 PP o (a7 (D [ o7 192 122 (777 [ [/ (a7 PP W39 1 |7 1ol 3] 1 -
2 [ Chemistry | 175 |82 |57 12 2771 |12 |9 VBT | S o7 |27 |99 1o” [a” [\BHIEIIH6]2 Lo |9 15 f1.C =
le; Diiagram bl 390P | 4707 [ 3777 1220 | 977 7% | 188 | 1R | il | U] — 125012 [37 (39122 0
| Dramatize | J# |77 |32 |7fsQl20 |70 )% | /s Tt 77 |37 [37of 307 [y 137 Mo | 5 1M1 [ | Y| 32192 w
i Educste Uz"’” 3;9/“ 3507 ‘f 1597 375’ E) 37"){) Z;ﬂ/f" 2.29P| 2000 | 320P jt;ﬂf 270f )2 ’;90 g \ 11{ 6 }77; 29 &%’ TS
3| Energy P2 P FE] 2= o [ = |7 |2 |97 ¢ (o7 W2 [aiqe)« 17 |MAlo 19 ~
11 Execute S0P | 57 |379F| 9707 | 3290 | 0 | i [vwe | V7| o7 |l |37 PP FAE 36 | Wl 2 128 | X (22227 0
/! Exercise “’ng 90F 3/"0" 7?? 39713 ?}YQ 1/ 3 37”)’ j7” )?"P 3_7? 370f \)3:57 22f 5 790}“ é _6_ Yi 7 H47 Yo 139
i [Hospital 12817 |77 | 10 1P (1 (13| 27 |y | P2 P WP i |2 (08 TS T2 e AT 14715 ]
17§ Industry 99 |90 | 527 (9777197 (97 |30 |90 | 3P [F |97 [ 527 (97 |99f | s )7 YIS — |9 30 |18 ~
i [Taterval | i | 52 | 229397700 1 ' 27|77 |2 |z (a8 | S | 5 1561231 (8 1=
"1 Minister s 157 37 [7F 1308 | 1 a7 977 |7 37of 3o agil e Y7541 [ -
%[ Multitude__ [P | )2 | P12 1277 S AT a 2R T RS R A LS S NE R .
M| Passenger | il l gl a2 37 |32 1619911 16 135 134 U to |
y¢ Photograph |J2F | 92 |37 [ 220|370 390 127V |[3F |30 |qo¥ (37 |3 |ppf |37 PP BT (3114 [Se13013& 5
38 Privacy |2 | 10| 0 VB 2P | V5 | JAPSI9057 1h [IRS| 17251 02 | o [T 9= ] 2 [ olty \
Y[ Rectangle | 39P |37 )74 i/ 27 |90 139 159¢ IND 1308 |55 RN TIEVAEST v/ I B
24 | Register BR 7 ie | f 2P |28 gl |57 1377 | 26| 2 |y w19 T2 1521201\ -
vt | Relative (14’ |77 | 122 | 16| |5 | 120 | et 000 |87 sl 1”%al 277 | | 1o 9_1selp | U /
27| Substitute | | 113 |W2F 377 g7 1\[3 |307 [0707 g5 1)/5 |2 — oo a4l [30 132 =
241 Supervise 1) 329|327 320|327 [0 [9p7F 707 0JF | 379P 377 | 3o0F 09 Tyl g 1521221 Ye =5
1 Televise I T4 (220 700 [P 70 |9 }f)ﬂf 97 | i 277 | 370P 1P 3700 4297 Pl 7 124 Y14 ;5/ < \
26 Ultimate DU 277 1% | 20000 B0 [ | V| 2P| 02| Pfzeo Tor 0| 2 FE L O E RS AVEE BT A= =
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LIST OF TRI-SYLLABLC WORDS WITH STRESS ON 2 SYLLABLE 3 . A

N\FMFFFIg g = o 3 & £
S.NO | WORDS | 1 3 4 | S5, 6 7 8 9 10 | 11 | 12 13 | 14 | 15 | 16~ 17 | 18 | 19 | 20 | -
1. | Adventure |X7%7] ’/3 NSRS [0 27 (2P0 |3 |52 [ a0 (o2 Bl 20 | 52 W |5 /71”
2. | Advisor [ d® | & | o29f |20 |82 | 32 | 920 |92F | 2%, [ 957 | ok | 920020 [0, [ERe a0k | asp |27 |2
3. | Apartment Wmﬂ o o]0 [aP ]l oy [P0 107 [ 5 ﬁi"/z a0 [0 [ s [0 e 53 (oF |34
4. [ Apparent o [T 2 97 1207157 [, [P0 [ ARy 5T T [ 157
S. | Assembly 31:/3’03—/?” i Vﬁ'/ml” o [P 2R 520 | a2k 3304 928 LS 8T (27 (a8l o7 (AW A | ad
6. | Banana 2e7| PP IV 7 |18 |32 [0 377 |02 oS 777 3—%2‘03—9 32F QB |0 8P |28 T
7. Conception |59 [577 5707 S5m0 [P o757 |59 [ 7 153 157 157 [0 (/P[50 597 Tih 137
4 | Dhiscaver 7 ;ggfﬂ o9 [32P | gl [97PF 32;9 0P [22Pa2k opgP d_jjoa e | 32or gjfﬁy 229 |2 EY;
9. | Distinguish [597:019°7 | 7y« [71 o/ [2°7 | 98 [47f5T3 ~ o 2 12 s | B [Vjad] 57 28R, [I4e ] 20
10.| Establish | =22?P[ 277 [/ .~ |37 i Al a JF o) |1 92P |92} :
- 11.| Expertise {87754 7°/2937°7 | p 390 [ V27 |
12.| Frustration {12/2°" 922 ffw b
13.| Imagine 2V 320 iy 1
14.| Imprison |z 2 | 2% |0
15.| Indebted |29 %8 |0/ ~
16.| Informant |7 . | 372 |7 v
17.| Majestic 97°F[ 922 [99P
. 18.| Maternal il e
19.] Mechanic [ 9’77 g_/ 1 92"
20.[ Narration |5, |32 v+ |,
21.| Position  p?Ply 77| 7P
22.| Possession \\£#2) 3" | %2y
23.| Regarding | 3290 | 977 |92
24.| Reminder [2%,/| 9°/3| - il
25.| Remember .?‘/,}0;9 9z CidcE
26.| Republic 927 }"’; 3_9/’p )r) 72]/3
27.| Suggestion |3727| 37°F| 92P7| ¢ 97 |12/47 a9 )z
28.| Tradition /7 V4 Lo 29@4 X7 920027 | | 2 "Hls°H a2 197F
29.| Together _ |G@2 NEUHERGF| 0220|2077 [ 272\ g2)l| 20\ o192 55 |80 | 79| 227|777 g 58] a ¥ [95f [900 | o8
30.| Tomorrow [P |37 [ 5+ |27 TWF [97 lasP 701" [F (B |39 2727 [97 152 27157 | 27 |eefab

LIST NO.04



XVi

. Eo 2 ‘T ' 5 & o~
> §LIST Ol:‘lgl‘RI SY%LAB,%C WORDS WITH STRESS ON 2N° SYLLABLE Uy uo- u\g Uy
SNO |21 |22 |23 |24 |25 |26 |27 |28 [29 [30 [31 [32 [33 [34 [35 [36 [37 [38 |39 |40 | 15T | 2ND 1/2/3|
Adverde T VT[22 030 [0 07 |20 [ 920 (o2 |20 [ed [o2 [9° [2F [as | &2 ook DAR||J2 192 |52 [0 f’ 3°F
Advser | 2. |2°F [52° Faop [12P (92 |92 | 527 “\7?7?/ a9 [52F (37 [P |7 |ame 227 [3of |92 [92P 1599 o2 20p
et 30 [V SRF |0P [958 NP (37 [ 29 a2 [a2 [37 | PP 157 (52 7% [50p ] 397 |90P 2 (o3 152 | 37 1950
Sl L TR T ST [ar | ST TSI T |57 (307 a7 Rt 7570 [ 7 [l sor (17 (a7
Dosombly 5. 1 32%) 9%0 D—’!f ?,\Jﬁ‘j_?g w,p gjOP pjﬁ gj' T’W ) }W 3_79 9_-’0{-‘ 3_9(’ opof 22D |2 PF ;) }9 9 ;_9[’ 390)”
Boea? |6 [oA [ |90 |5 27 o] B0 [aFloo? |37 |22 [5F |9 U371 57 32rol PfoTlaflie 1370 1520 1570 a2 faser
Coveeffien | 7. |92V |97 321 1’/)?/ 'V/z” 30 |42 [ (32 [PIEIAP [y2 (o2 (32 [asr[a*f oo g2 |89 |5° | 276 299 | PP
piscevei | 8 [PZV[3F |77 [22F |92 (i@ |ooF |97 a/ o ‘ i %’ —Ar GF A
Disp~i=Th ]| 9. IAN VidIv/g 23 PP (27 (a7 a2 |07 |30 [ 57 |53p [52P Voljs"| GPF
Establis 10. |22V 20 [32F [92F o7 |90 Q2P| 997 [42P o }/ F ¥
—sxpevhit 11. 5 : {f/} | 779
Frwi{rbe™ | 12. ) 9P0] 97
R 13. 27 |92t
dwmpvict | 14, 1?2 132
9wdebfed 15. ST
RN Ve 16. 9| 87
raaes ] 2P [ 52
M ofer=d 18, Dk
Mechami ¢ 19. 5P 'Dj
NG T o o7
PPaj;ﬁm 21, 29P 2—9
il 77 A
W@M’"é 23. 517? 9 |
Romr-de7 | 24, Y7 [3%)y
Rewb~be7 1 25, 490f %’%‘
Ref«blic 1 2. 27 L 57
e ) el 2 320 W 1117
T ™ | 28, 97" il 5192
Te)et®% 1 29. 827|207 [YF s . » sl |0 |50 |
T e S L T BT T Tt o I TP (R 19 1 1P 1™ o
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LIST OF TRI-SYLLABIC WORDS WITH STRESSSON 2"” SYLLABLE
N

Xvii

L » O’" AN - .
WORDS | 45 47 T48 [49 [50 [51 |52 [53 [54 |55 |56 |57 [58 |59 |60 [#24| 2™ 3%°[B |1 |P |D |iD]p |OP|IDP
' | Adventure |22 V”f 21 32P |2 oo 90|y [32P [ |7 |3 P9 ﬁ' AR EY R EEETIRI Y
2| Advisor - |89F [59P | 3P| 22 |97 i, 20 |39 | 207 v 2Ty Ty =8yl — | = <3129 Y0 1 &
"2 | Apartment |29 [32P [ 92 [ a2 [P |87 [%9 [39F [o7 [32 |92 (o227 |27 [y Do |22 - [B s 614 e s
y | Apparent B 717 152 1977 1279 139 o0 [ [P 1927 [0 2P 1527 1o [ TREE ] ] 5 el q 2
5’| Assembly 13797 5 (890 927 |52 |9 |99 P = |82 )4 =
- ¢ | Banana PP o (227 [ o2 377 A4 > 2 T3] 16 Y
7| Conception R 22 |2P)] 92 927 & 3 |15 |lselazl g s L
£ | Discover 8P |27 |5 /3 [y }” Al ¥|ygrlz&it =
1 | Distinguish 9P |V |sop | o2 ‘;)_7" P L e Al A AV |
| Establish 9P [P |32 o2 |37 S - |8l 1y il |
i1 | Expertise adf |3 |32 |p#t |27 g BRI [=H e
| Frustration By 22 NAPAAr P Y lo i
3| Imagine 9P P 10 2 a s (7] 14 e
| Imprison P (32 [ |97 2 15214 by
f | Indebted il . > 1= lau]v3]s” | 7
7 | Informant PP 3777 |92 |52 |8 7F 18Iz 7 i
17] Majestic 9P [ 92?2 [P |2P — [ P 1 —
i | Maternal 9k | o2 |32P | 57 |90F -1 E7IzA 0 t
4| Mechanic 2 377 | 920 o ) ol 3158132 l1Y ool
1. | Narration $2F 137 137 |97 [92% |y Zh—Jszlyl a o
»| Position 277 1990 13/5% 9/ S 1 & 96]05] 24 o
241 Possession 9*70? 90 | 3200 o2 |97F [ U ':)—- Sz] vq15¢ [
33| Regarding P [ 57 |97 |2 - e l<e] 34l tx i
31| Reminder U,‘;}?W i | 90| 97 | 377 L1 2 M3 |32 | Y] o
%' | Remember N |17/2% o0 | &7 |97 714 {40]32|=25 {
% | Republic a3l | 970|977 | 87 | 2P 2 = ls2lyel 7 !
27| Suggestion o2ff || o2 | 8| 227 | 9. Y13 145 3ol LY s
+4| Tradition i (3090 |57 | | 27 | N VAR EEIIN =5
)| Together G | 977 | Pl A\ |0 [ I vZ 3] 20 -
35| Tomorrow g7 |oof |37 | O 928 il b = S AR BT =
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. LI§_T OF TRAI-SYLLABI’éC W%RD%pWITH STRESS ON 31;‘) SYLLABLE :;S

R S LS = N = a = gt P <
-NO WORDS | 1 2 3 4 5 6 4 8 9 10 11 12 13 14 | 15 16 | 17 | 18 | 19 | 20
1. | Absentee R 3°° |3.2°F (gl 5°7 | 87 |92F | 9297|200 35 | 30 |Q2F | 528 |2V [0 |220F |38 | nsop [iises| 3200
2. | Absolute =PF ?F)/ SEmor g 20% | o7 320 [37F |geem| @ 2P | M| 32° | aliliian] ] 2 2P | P2 Qied |00 | 2%
3. | Addressee [s-007| 97" [27FF 3797 y’/ e CURCUATTAR ATy M P P
4. [ Afernoon _|s— (97| P/ iy |77 20| 27 |02 [ | W7 7 W A [ 57 (87 [P
5. | Appointee |y = | 57 [3707| 277 [979F | 97 377 9TV | 37| 3P (5507 |9 97 [ 97D
6. | Chimpanzee [3— [ ¥° [§%4° [2.7 [#PF | 2PP| 2P |32P 20 | 2P | 997 |12 ]1P| 522
7. | Coincide |3 -2 [~2°7 2P |37 | 22%F|5 ¢ [§2F |370F |2 377 | 32 379 | o 570 |
8. | Contradict |3, P[5 i o |32P7 |02 422w | 000 |3 ~ K \J}gw P 132° |t
9. | Disappear |z3_. W/ 20 7 7/" SPPY W7 |2 D IV a9 | o0f | il |3°P | 2
10.| Engineer 3.2 |2? | 277 | PR/ 0| P ; T 4| P01 270 il =77
11.| Entertain 3 |2 » ~ [P //ﬂf” B8 | 22D |~ 207|237V |99 (3 [ 4 | 3700|397 [ j; r@il‘i{)@’ 9 7 [P
12.| Guarantee  [92949 7 [9~ | 7 JiP 102 |27 [ [° [igaPe 22 |27 M| | VPP @ 92 [V | 4%
13.| Halloween |7 .. |3/o° | MBI 9/ 19| 277 [°°F [l [ | @ [3°°T19 00 | 22 |92 [327 [l | @ |\ |9~ a2
14.] Interrupt__ 39%4¢] 57 [ 277 199" | I/pCr @ WI5" | 2°7 | 3701 520 [V 50 |92 |37 (@05 [0 | 3PP [ 50r | Q20 |57
15.| Intervene | 297/ if 20 [ | " | 7300 |8 e |S7P |57 (P ﬁ“g’? PR p M 3 | 2P 137/
16.| Japanese N7 ’ 37| e 4 Al dik | o g : i
17.| Magazine ] Z
-18.| Overdue
19.| Pakistan
20.| Personnel = i il
21.| Reappear 1 udl
22.| Reapply i BE | 4200 g 2 | )
23.| Rearrange ”’ 2| 9 | O i eyt 2 70F| ) (2 | B (37 13| 37| o | g2f V’” b 02
24.| Rationale 2 2P0 ] 23700 3209 > > &
25.| Refugee 05 | % o i P’ i
26.] Reinforce ’/7" 2P (312|577 | o [ [ e NPy |9 20 377 o2k |22 | 9r | W oz
27.| Seventeen ’/M 7 |30 i 19(’ 57 [ 0pe| Y07 |32 | gk | VP V/;pP /§° | 3777 (e |7 w‘/; -
28.| Tambourine .Z oYy ?07’ ‘A/;;; ,0;717/' T9p D_‘:? /39970 [99 \1*773/’1) yg b8 4 3 ) )ﬁ'fi :}9/3\459 3')V1 39{’ “’w ‘fZi} Lf_g:, \7/2,70./
29.| Understand 1277 vz Z %ﬁﬂ X1 B[22 BT 37D 2 7rrigiee T 1|V 2% 377 |37 L= |G 770 |
30.] Volunteer |37l °F |y [ 37 [N [FA )" | gmer) ;703070 | MRk 2777 L/;"?I 1oop | 2 | e |52
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XiX

¢ LIST OF TRI-SYLLABIC WORDS WITH STRESS ON 3R SYLLABLE _
a S G
s.No[21 [22 [23 [24 [25 [26 [27 128 [29 [30 [31 [32 [33 [34 [35 |36 [37 [38 [39 [40 | £ | &3 |3BP |a9273]
Roserfee | 1. [T o0 1037 |9707, |57 1070 [\ja2lwom | 329 |37, [377Pas0 |5 |92% [0 (520 19087 | 2D | 22 [927 [BEP77] 2297 | 33|
Abso\-Blbremee| 2. PG [37°7 \stB| 527 | il | 07\ / 77| (0] | 397 | il [2/5D] 32 | 3°°7| 2290 [22°F| 0P | il | > |3 /s | 977 | 327
Adbeyee | 3. |08 o W70 | 07 [99° Q901 > [eop " | oF (57 [SF | 27 [a)g |92 520 |a7F [oor [
Agr=” | 4. g [3°0 [n2? [P [D° B ARG AN 2GRN AN " Al Je v 24 B A VI P2l Eldd
Aepsi-tee | s Jiesl S0 |8y }’P%W Y7¥] 922|350 [ 829 |97 | 070 QY 5200 | £PF [35F0] 920 |98/ | 87 | 5750 4200 | 927 | 9277
Chimparde] 6. [N [p2 V2P |57 297 PRI 1222 13212 59| o 2 37 [ 1757 |1 |3927
Coimeide | 7. [P 20 |37 |52 | P° 98 | 20! [ | 20 |27 | 300 | 200 [oed] P0P | O 300 W | 928 [ 2eP | 707 | 22
Codvadid | 8. |99 iy iy | 77 | 2% | 250 [3797 | PV [P | 2P [l [37°F 0P|t | D7 (P | 8| v | 37 | 22O
Oisatfers |9 | |2 |20 | 27 (/27|70 |02 P77 | 8F |27 |\ |[37|3°°T [oF | | [+ [37P a8 e |1 || vy 300 |27
expiveey | 10, [ [ || iy | e B |87/ 277735 |57 gk e |27 | P B (3P (297 |52 §R9% [iper] 3777 |1/ 8% o /37% | i
Ederton | 10, |l |37 | ) e 8 | 2°F) | 177 | /7] 3% |17 | gl o0 [ 37°F | S2F [P0 [ 7 | VPR (920 9 | 3™ [zt 5°P | 572
GQuax o ot 12. pﬁ. V_(’ 9_7#’ 3’7 ,5_? L}’ .'»)jy 3_9 3’0 l?/}? }? v‘fl}? %j )7@ ,7 3_757 ,, ‘V }'ﬂ;‘ /'-(vs/rﬂf/ ,9-”’ 3-9 )K
Hatlowees I3 710 |90 |qan| ] S22l \fa? | 327 [1)57 | BP9l |307 @0‘(" of 17790 \/g [af 7 1P |h /oo 132 |iger] 07
I VE | 1a, |30 (PR (2| 27 |8 (217 (2% | 3977|377 | dpfalidm| 72 | 20 [ 92BT 3277 277 | S/7| v |v°7 |77 | 3PP | o/ 37
il <77 | P/ Wil 777 [P [797 | 279F || o | 27%P 31’,/_p S0P B 20| Rl oain| B B| o/ FIN A FH | 2l | e |2 WP
" e ooy 16. © Lol ) /2 | 1B | B |07 V2| 5t/s% él@d‘ WEAE_Ar 1 3r = 77 ' 1Ak
M”‘%’\‘Z:“ 17. ¥ o2 ]VW M 2507 }Wf ');WV BW{’ i E ’ 7 77 229
ovevivl T 4g 2997 o7 15 [iph] o7 55| i s | 22 il | 77 |32 377 ]| 9277
PREFT [ 1o, Mj/f/fﬂ-:& P (57 17 77 i |- L1 |07 | g [370 | j7¢
Porsemmedd | 20, [ i = <1 j )T\ 277 | g2f
Rewpiear | 21 2227 17 | 397 |97 | ape |27 | 7 W8 o 777 | 1/ 5|37 | )2
Reoprl7 22. |p i’g_‘?’ﬁ ‘/f@” ;\9 )95’ '|73ﬁ’ %;ﬁ ;17(9f’ i 2"?’, ')770 ,’9 7? /}/’ A 20f ,/g
Remvenms 33, (¥ 577 [y 577 | OF| 17 "///zc 28 | 3o Ve | 92| B | 770 | R 27 |
TRARATT 5, T 177 7| 2P i
Kedwnpee | 25 : =7 g2 L P 2y B 7 P 2% 9.0P
7}26%«&-«‘(!-‘& 26. \?DZ v %% 37 a[ﬁ 0’% 37W }‘7/ ;;”{' ‘l? ;/9‘— ]0/) 2P 39W ,/9‘
Ssevedte] a7 g 37777 | P | | v | | B |7 L PIToA 5P 5550 I/,? 17 B | e |liph | 45 | 370P 2207
(b o 5128, NP (377 [ 227 |37 [l |27, —.43‘7 e == v /79 )P /7| 706 ]
s 20. |\ |7 377 |PF Ll 777 | ° e > ol or | 327 e A | 57| Wig | 37V | s oz 7
Velanfeer | 30. 9P B3 1778 1 |27 [TB#s2f |0 | I 77 I!fi" 2 |z7er |18 (3700 | (s lialy) |8 |3 70¥ | go¢ | 322 |37
Umewh\ J ] 9_71’ ;_9 ‘v)j/’ }7 59
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LIST OF TRI-SYLLABIC WORDS WITH STRESS ON 3*? SYLILABLE

JN\‘

ﬂ-\_‘o\
\J

Overdue i[5 | 927 907/5%\ soor|ig |27 [a2f |30 |[j22 | o2 |27 | [N 1277 [39% |3
3, a2 2

Xb

LER

S RYEN B

M
o

Pakistan R gz 1270 [0 g 1327 1970 T |l idz | /77077 (29 | 2% ¥ad K]
Personnel )7 I3 |77 iER g | 2°7 ’yP%‘ 4. 26113
Reappear T ARV R4 Al Dbl ul% LIS |0 | 227 A 36
Reapply | (P 3271 o7 17l [ PP 1] 5 ds 1101
Rearrange | 2P 13777 /) 1P| 173 %8 Yol 37
Rationale 20 €770 : 1zl

WORDS __ [ 45 |46 |47 [48 |49 |50 |51 |52 |53 |54 |55 | 56 | 57 TR T TP
Absentee 2P 929 | P | 3799 | 2007|399 | 9P | A70P opoP P22 |9 |2 2 1= 159134
Absolute 428 | 207 | pf- |27 1320 (W [y e IR 22 [yl | 12P (7 V7 150157
Addressee g VU i 22 [Py) P 193207 o0 2 Ys 118
Afternoon | Z [82® 59 327 [2°0 90 1197 |15 |7 | /9% 920 | PP Bl 1ydiyel
Appointee  |9P. [y#2P | 550 80P 15290 00D |75/ 90 Sl 8oP | 777 | 127 V] F Plbvg 1y
Chimpanzee [aP0 [ [79%4 522 P21 327 [ 37 [p/5P|330 |]/5 [P |90 4 12 192196
Coincide 7 7P PO | 2777 4 0 | 370P(1[3 |37 3997 | 377|227 | 3o0F 1y lo 1§43
Contradict | 1//s" 8>**|322 [777F|3°P | 47 |1/3 |WPP |19 \[ofs| 227 A Y 12216 1wt 291 314
Disappear B [37° |32 3°%322 ||{3 | P | PP | P8 | 2 | n2 |46 | i 208 19718 1491341
Engineer |1k 277 |7 | 2P 2P 19127 P (7127 | IZ |2777| 172 Bl 1361y | (a3
Entertain 2 (327 | o2 |17 377 of |1, | P(27° |1 J3 3207 HE (397 |37 | 125 | omllgii] 7 13- FATTARERY
‘Guarantee W W12 |00 [ 2F 199 |y 192F | o7 (0P R | 22|27 1 7 (o7 9Pz 2 | 3136
Halloween AN AL AN ar A s 1[;‘75 12177\ o 10118 114 16 |YY133
Interrupt W/ 170F| 3.9P 3% [P (12 ‘ym” apf | 374F 2 YEB| 77| 3% 3907 | |2 _ﬁ/ﬁjgﬁg %616 i¥o127
Intervene  [z20f |G| 57 | 320D 320 | 174 [tBA [y |2 | BBT1S67| 277 | 170 272 | 927 [37 tle | 7 133 17 [vyy |34
Japanese 2% = 17’ o |V 15, D PR || | l6 16 13 |$6 13
Magazine S Y3 | 2 r9° B 7P |57 ] ‘.)'Z | Yl F128
ty {12
30 1<

-

(

b

6

|

6

“ep R | R R R D ERERR R

Reinforce [P l[377]| 37 V3% 2P P <6 192
Seventeen l3o0r |77 [V7/3 [ |7 (3% VEL le 1y 133
Tambourine 390 W 377 |[)oe 2’ =931
Understand 327|379 390P 13707 o9 [WB1P | 770737 | I\ | 377 | 2P0 220 | 777 9 1713480
Volunteer 12| BB 37V 137 3000 170 o7 | BB [ 777 270P| 37V | B4 377 2 M3i31124
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