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ABSTRACT
This study investigates the impact of peer feedback on the ESL writing skills of

intermediate-level students in Multan, Pakistan. The purpose of the research is to assess
whether peer feedback enhances writing performance, addressing the problem of
limited student progress in English writing despite traditional teacher-led instruction.
Peer feedback is considered an innovative pedagogical strategy that can encourage
student collaboration, improve writing accuracy, and foster independent learning. The
significance of the study lies in its potential to improve ESL teaching methods, offering
a learner-centered approach that is particularly relevant in Pakistani educational
contexts. A quasi-experimental design was used, involving 100 students from KIPS
College, divided into experimental and control groups. The experimental group
received structured peer feedback, while the control group followed traditional
methods. Data was gathered through pre-tests, post-tests, surveys, classroom
observations, and interviews. Analysis revealed that students who received peer
feedback demonstrated significant improvements in grammar, content organization,
and overall writing fluency compared to the control group. These findings support the
effectiveness of peer feedback in enhancing ESL writing skills and suggest its broader

application in language learning environments.
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CHAPTER 1

INTRODUCTION

This chapter gives an introduction of research topic and includes a brief
description of the study on the whole. The researcher explains the important key terms
related to the topic here. It also contains statement of purpose, research objectives,

research questions, significance of study and delimitations.
1.1 Background of the Present Study

The present research study shows Impact of Peer feedback on ESL writing skill
of students at Intermediate level in Multan. English is an international language of
communication to maintain relationships with the whole world. It is the most spoken
language and is achieving high status in modern era due to its cognitive and analytical
characteristics. But its usage varies from place to place. It is used in different forms in
different contexts. According to Kachru’s ‘Three Circles Model of World Englishes’
(1988), the first circle is ‘Inner Circle’ where English is used as a native or first
language (ENL) in different states like United States (US), United Kingdom (UK),
Australia and Canada etc. As a native or first language, English is the mother tongue of
its native speakers. In second or ‘Outer Circle,” English is practiced as a second
language (ESL) in different places like Pakistan, India and Singapore etc. As a second
language, English is mostly used for official purposes. The third circle is ‘Expanding
Circle’ where English is used as a foreign language (EFL) in countries like China,
Russia and Brazil etc. In these areas, English is used to maintain inter-national relations
with the whole world. The current study examines role of English as a second language
in Pakistani context to see the effect of peer feedback on Intermediate level learners’

writing skill and reveals positive outcomes.
1.1.1 English as a Second Language in Pakistan

In Pakistani context, English is used as a second language (ESL) in different
areas especially in academic institutions because it is considered an important symbol
of achieving high status in society. “It is a language spoken by more people as a second
language than a first” (Crystal, 2003). It means many people use this language although
they have their mother tongues and national languages too but speak and use English

for performing their duties or important actions to maintain their status in specific



societies. People learn and practice English because it has become language of
knowledge and technology in order to show prestige all over the world. According to
Mashori (2007), English has been characterized as an authorized language of Pakistan
because it is highly used in different fields such as science, schooling and technology
as a yardstick to measure an individual’s competence. English is the medium of
instruction in all types of competitive exams such as CSS (Central Superior Service),
PMS (Provincial Management Services) and PPSC (Punjab Public Service
Commission) etc therefore is taught in primary, elementary, secondary and higher
secondary levels. People of modern era learn English because its speakers find more
job opportunities in private and government sectors as compare to those who don’t have
competence of this language. Therefore, in Pakistani context, English is considered a
need of the day and is taken as a necessary tool to enhance personal grooming,
development and growth in order to become successful person in the world because it
is used for all purposes; to achieve honor and prestige, to exercise power and authority,
to earn livelihood and to maintain international relations etc. So, people of Pakistan
usually learn local language such as Punjabi, Siraiki etc as their First language to
practice their customs and traditions, Urdu as a National language to show solidarity
and patriotism and English as a second language to become successful in the world.
English is now regarded a significant measure of success not only in education but also
in professional fields too. Therefore, it has become part of educational policies in
Pakistan so that students may interact with this language more and more in different
ways to have great competence for facing challenges of the whole world. The present
research study highlights the impact of peer feedback on ESL Writing skills of students
of Intermediate level. The main focus is on English that is used as a second language in

Pakistani context.
1.1.2 Peer Feedback

In modern era, peer feedback is considered as an innovative and most
practicable teaching technique to improve learners’ English competence and
performance. In academic contexts, feedback plays a very significant role in language
teaching because it assists teachers to teach effectively at different levels. It is also
regarded as a great learning process and also acts as a motivational tool to stimulate the
students to learn and gain more knowledge efficiently. Good feedback provides

authentic information on a particular task in order to understand the target language in



a better way for attaining better performance of learners in form of good results. Thus,
feedback improves both the students’ performances and their working abilities (Hattie

and Timperley, 2007).

Feedback is normally given in form of comments on performance of some
person and therefore exposes both the positive and negatives sides of a person’s ability.
It is therefore regarded a crucial aspect of teaching as well as learning process because
feedback in terms of comments on some linguistic performance of student or learner
highlights his/her strengths and weaknesses in education. In old times, it was only
considered a teacher’s duty to provide feedback on students’ works but in modern
times, world has become a global village and therefore has introduced the use of peer
feedback to enhance students’ abilities to correct their mistakes in a flexible
environment. The present study deals with impact of feedback on EFL writing in general

and impact of peer feedback on ESL writing in specific.

According to Paulus & Clanton (2006), peer feedback is an excellent tool of
analyzing a learner’s work because it enhances creative ability of students. Peer feedback
evaluates learners’ writings and by interchanging reviews, tries hard to remove their
mistakes in a good way. Thus, it is considered an essential part of student’s language
learning process. The continuous practice of providing authentic peer feedback on
learner’s language enhances the quality of final draft. In this way, students feel confident
as they are motivated to learn effectively in a good environment. Peer feedback has been
introduced as a modern trend now-a-days in order to facilitate teachers in providing
feedback on different language skills. Naturally, peer feedback is a learner-centered
approach because it is performed by efficient students to assist weak learners in
education by focusing on learners’ engagement in different kinds of learning processes.
According to Geiringer et al., (2005), peer review has maximum potential to increase
student’s abilities of learning languages from their peers or co-learners and consider
them as ‘legitimate sources of knowledge” (p, 321). Thus, it promoted Participatory

learning environment for collaborative learning to attain good results.

Liu (2013) did research on peer feedback and described the complex nature of
writing in English as second language learning. He said that as compared to other
language skills of listening, speaking and reading, writing is indeed a problematic area
for most students and is often described as a complex process for learners who try to

acquire English for the first time in academic contexts. Therefore, they face linguistic



problems and solutions also to resolve these problems. There are different factors who
affect writing performances. Thus students receive peer feedback in different ways.
Sometimes, they receive comments on their written material which directly tell them
their mistakes and shape their linguistic performances. Peer reviewers mostly comment
on grammatical accuracy to correct their grammar such as word classes and syntax
patterns etc. He also focused on the quality of peer feedback as he said that peer
reviewers provide qualitative feedback as they describe learners’ mistakes thoroughly
in order to improve them. The feedback is also given in terms of scoring matrix too. In
this manner, students’ writings are assessed individually and are rated in terms of score

by peers that tell about the critical stage of students’ competence.

In 21 century, English language is learnt and used on a global scale. Therefore,
classrooms situations are prepared according to technological developments in modern
era in order to facilitate learners with innovations. In recent days, teachers play little
role in learners’ education due to advancement of audio-visual aids as well as peer
feedback strategies. By applying the strategy of peer feedback, teachers’ duties of
teaching different skills to students are converted to efficient students in the classroom
and a flexible environment is created in which students confidently acknowledge their
mistakes and try to remove them. In this way, traditional roles of teachers are reversed
and new classroom dynamics are approved for attaining students’ effective learning
outcomes. According to Rollinson (2005), in modern times, the best use of peer
feedback is done in ESL (English as a Second Language) writing classrooms that prove
‘as a potentially valuable aid for its social, cognitive, affective, and methodological
benefits...” (p. 23). Peer feedback is categorized different from teacher feedback
because of its more constructive and less critical nature of dealing with students.
Students feel embarrassed before teachers but before their co-fellows, they don’t feel
shame to note their mistakes. As a result of detailed feedback from co-fellows, learners
only concentrate on their mistakes and do significant efforts for improvement. Thus
teacher feedback is assumed as general whereas student responses are more specific

and goal-oriented (Rollinson, 2005).

Liu and Hansen (2002) state that ‘Peer feedback’ is known by different terminologies
like ‘Peer review’ or ‘Peer responses’ and shows many benefits such as students’
progress in education, raised motivation, good writing skills, excellent critical thinking,

good creative writing, boosted confidence and good social interaction etc. They



recognized peer feedback as a great procedure that involves the use of learners as
sources of information who contact each other in distinct ways in order to maintain
different roles and responsibilities regarding language writing gradually assigned to
them by instructors, subject teachers, tutors or editors etc. for the purpose of
commenting, correcting, editing, proofreading and critiquing on each other’ writing
materials in both forms written or spoken. As a result, students’ language learning skills
are developed and they become able to participate in different activities like dialogues,
presentations, sharing thoughts, different ideas, future suggestions and critical remarks
clearly because of their improved language skills. Thus, students can confidently
communicate with people in different places about different topics and also can

participate in any kind of essay competitions programs etc.

Lundstrom & Baker (2009) conducted a thorough study to reveal the benefits
of peer feedback as it not only provides broad gains to the receivers but also to the
persons who are giving feedback. In peer feedback, the efficient students who are giving
feedback learn many things from this process. For example, they focus on the mistakes
and know very well the ways through which these mistakes can be removed. Their
confidence is raised to extreme level as they think themselves efficient enough to deal
other students and providing him guidelines to diminish their English language
weaknesses etc. Peer feedback acts as the indispensable step for students to become
self- regulated learners because in this process, students learn from their teachers or
their peers and pass the self-controlled level to gain writing skill success. The current
study on peer feedback is very significant and is considered an effective formative
device of assessment for language learning because it proves beneficial for students as
they understand the assessment system effectively. Thus, students show mostly positive

attitudes towards peer feedback in academic contexts.
1.1.3 Writing Skill

English language competence requires excellence of four language skills:
listening, speaking, reading and writing. Listening and reading are often recognized as
‘receptive skills” and mostly demand fewer efforts for acquiring competence whereas
more attention is given to ‘active skills’ of speaking and writing in academic contexts.
The current study focuses on impact of peer feedback on ESL writing skills of

intermediate students.



Writing skill is defined as an ability to write something well in form of different
signs or symbols for specific purpose. Writing is done in different forms and with or
without rules and gives outcomes in different formats such as letters, essays,
paragraphs, applications and reports etc. During process of writing, different drafts are
prepared and final draft is approved as an outcome to share with people in specific
situations. In modern era, mostly individuals use ‘free writing’ as a fundamental method
to share their ideas, thoughts or feelings with each other in educational context. In
Pakistan, students of schools, colleges or universities express their opinions through
different forms such as story writing, paragraph or essay writing etc. for purpose of
writing; they need accuracy in spellings, accurate grammatical patterns, syntax and
mechanics etc. Pakistan has Urdu as national language and different mother tongues
like Punjabi, Siraiki and Pashto etc. Therefore, students struggle hard to write good

English as a second language (Khan, 2011).

Writing is done for different purposes such as descriptive writing describes
important persons, places or situations etc. Narrative writing provides narration in an
interesting manner whereas persuasive writing persuades individuals on some topic.
Argumentative writing deals with different kinds of arguments for highlighting some
specific likings or disliking etc. Another important type of writing is ‘critical writing’
that basically involves positive as well as negative points of something to highlight
merits and demerits etc. It also considers various kinds of verifications to provide
reasonable endings according to different points of views. For example, in essay
writing, the writer thinks about writing in different perspectives such as grammar,
spelling, and punctuation etc. He/she also takes consideration of different cohesive ties
used in the text to reveal certain facts and figures etc. While composing a piece of
writing, writers thus face many difficulties regarding mechanics, grammar or spellings
etc. Therefore, expert writers also need more graceful system of knowledge in both

communication and comprehension skills.

Writing is an important creative skill in English language as well as great source of
communication with people therefore demands proficiency and extensive efforts like
other skills. As a communication tool, it allows people to analyze different purposes of
talking, gossiping through oral interactions, giving presentations, achieving distinct
goals of learning, ways of constructing meanings to convey different senses and also

to teach different subjects etc. As a professional kit, writing builds people’ confidence



as it enables human beings to participate in different competitions, conferences,

meetings and social gatherings etc (Zamel, 1992).
1.2 Statement of the Problem

The main focus of this study is to highlight the impact of peer feedback on ESL
writing skill of students of Intermediate level in Multan, Pakistan. Peer feedback is
categorized as an educational innovation, in modern era, to achieve positive outcomes
in students’ learning processes in different academic contexts. Through the peer
feedback, learners’ deal with English language effectively and try hard to remove their
mistakes. The current research is an important effort to increase awareness about the
significance of peer feedback in developing good writing skills at intermediate level in
different colleges of Multan city. Writing is the fourth most important skill for students
to attain good grades in different classes. Therefore, its competence is necessary and
they need accurate grammatical structures, spellings, sentence patterns and mechanics
etc. The present research also focuses on the analysis of learning outcomes as a result
of ESL writing of English language on some topic and demonstrates different ways,
principles or guidelines through which peer feedback removes students’ mistakes of
English language during different writing processes etc. Therefore, the present study
critically examines Pakistani academic context of Intermediate level where students’
use English as a second language and commit different mistakes that are further

diminished by use of peer feedback.

In modern era of scientific and technological advancement, new techniques
have been introduced and many traditional practices have been finished. For example,
it was a tradition by teachers, tutors and editors to provide feedback on students’
outcomes of English language in different forms. It was mandatory for a teacher to
improve learners’ language by use of different sources or guidelines but it was
considered his/her duty and there was no concession in it. As a result, students’ used to
show little improvement because of gap between teachers and learners in terms of social
distance, seniority, respect and prestige. At that time, students felt low confidence to
talk or ask something about English language and this thing created hindrance in
development of English as a second language in learners’ minds. With the passage of
time, power shifted from teacher to students and peer feedback emerged as a strong
activity to remove all distances and differences. Through peer feedback, students’

minds showed flexibility in language learning. They focused on their mistakes and



gladly accepted principles or guidelines from their fellow students in positive sense.
Learners’ also felt confidence to talk actively without taking tension of what other
student will think about himself or herself. Thus, peer feedback provided more fruitful
results in acquiring competence of English as a second language in Pakistani context in
recent years and proved itself as a valuable aid due to its affective, social, cognitive,

and methodological benefits.
1.3 Research Objectives

The objectives for present research study are as follows:

e To investigate the impact of peer feedback on improving ESL writing skill

e To demonstrate the techniques used for evaluating the Impact of peer

feedback
1.4 Research Questions

The present research answers the following research questions:

1. How does peer feedback impact the development of students’ writing skills?
2. What are the techniques used for administering the Impact of peer feedback on

ESL writing skills of learners at Intermediate level?
1.5 Research Methodology

The present research is experimental in its nature and investigates the impact of
Peer feedback on Intermediate level students’ writing skills in KIPS College for boys
Multan. During process of Peer feedback, the participants belonging to 1% year and 2"
year classes have been selected to write paragraphs and essays on the topics relevant to
their course of studies. Data has been collected and analyzed by employing mixed
methods. The current study has employed a quasi-nonequivalent (pre and post-test)
control group design to investigate the effectiveness of peer feedback in improving the
learners’ writing skills. The study has been initiated at KIPS Boys College Multan,
Punjab, Pakistan. This College is working under private organization. There are two
colleges; one is for boys and other is for girls at the same city. Each of the Colleges
consists of about 3000 to 4000 students. Most of the students belong to rural
background having Punjabi, Siraiki (dialect of Punjabi), and Urdu as first language. The

statistics show that these Colleges are showing good results. The researcher is working



as Lecturer in English at KIPS College for Boys Multan where the initial research is

being commenced.

100 ESL non-native learners have participated in the study out of which 50
students are part of Experimental group and 50 students are part of Controlled group.
The participants are male and they are likely to get intermediate level at KIPS College
(Boys) of District Multan for academic year 2022-2023. Their age ranges from 17-19
years. Their performance in English is almost same according to their matriculation
result card. Their marks percentage in English is between 50% and 75%. The researcher
has evaluated the impact of peer feedback on ESL writing skill of the Intermediate
students. For this purpose, the researcher has assigned different tasks to the students of
the mentioned college. The entire Intermediate students have taken part in the study.
More than two students who are weak in their writing skill have been paired with an
efficient student having persuasive writing ability. The following five instruments of
data analysis have been used in the current research study to evaluate the impact of peer

feedback on ESL writing skill:

e Pre and post tests

o Text Analysis

e Survey questionnaire

e C(Classroom Observation

e Interviews

First of all, a pre-test has been administered in the present research. Students have
done paragraph writing of 100 words relevant to their context. For this purpose, the
participants of the study have been given 40 minutes to accomplish their tasks. The
written paragraphs are collected and assessed by the teacher using writing scale. The
scale is used to rate the learners and determine the performance difference based on pre
and posttest. On 0-100 points, the scale depicts the following five major areas described

as under:

e Content includes Knowledge and coverage of topic, relevance and quantity
of detail.
e Organization: Clarity, fluency, sequence in development of ideas form

organization.
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e Grammar: Dealing with parts of speech, word construction order and its
structure, tense, number, negation and accuracy in use of agreement is
grammar.

e Vocabulary: Vocabulary comprises of choice, accuracy and range of words,
effectiveness and appropriateness of register and meaning transfer.

e Mechanics of writing: Capitalization, punctuation, spelling and paragraph

indentation conventions cover mechanics.

Pre-test is checked by neutral ratters (English lecturers of another college/s). The
learners are given positive and authentic peer feedback after receiving a useful
training session to comment and use the rating scale properly to avoid faulty revisions.
After this, a post-test has been administered to study participants to evaluate the
difference of their performance in pre and post-test which indicates the impact of peer
feedback on improving their writing skill. At the end of feedback session, a
questionnaire investigating the effectiveness of peer feedback has been administered.
The researcher has conducted some face-to-face interviews with some of the
participants so that usefulness of peer feedback can be checked easily and effectively.
It is some sort of free discussion and interaction between researcher and participants.
The researcher has asked the students to write different essays on different topics and
has collected drafts to examine the impact of peer feedback on writing skills of the

students.
1.6 Significance of the Research

The current study aims to see the impact of peer feedback on ESL writing skill
of students of Intermediate level in Multan. This study is beneficial for future
researchers to analyze the specific usage of peer feedback in different academic
situations. For example, the future researchers can see the impact of peer feedback on
ESL writing skill of students of Graduate or Post-graduate levels in order to evaluate
their written compositions. Specifically, this study adds to the existing body of
knowledge concerning the impact of peer feedback on students’ education. The present
research study helps both teachers and learners in practical teaching and learning areas
due to the application of peer feedback respectively. The future researchers can also
conduct a useful research in order to see the students’ reactions both positive and

negative after receiving peer feedback. It is estimated generally that students respond
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differently in different situations. In the past, learners had habit of facing teacher
feedback in which they usually had responses of different kinds but in present day
situations, students have to face innovation in terms of peer feedback that can be an
interesting or disgusting experience for the learners. Thus, in future, the researchers can
conduct a useful study on learners’ perceptions of experiencing peer feedback in
different academic situations. The researchers can also do a comparative study about
the role of teacher versus peer feedback in improving students writing skills and can
see the development of students positively by observing merits and demerits of both

strategies.

The current research study differs from previous studies in the sense that it
focuses only on one active skill that is writing skill. The future researchers can focus
on speaking skill and use of peer feedback to improve students’ oral communication.
With fellows, students can interact happily through communication